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} As a result of  this workshop you will be able to:

◦ Learn about Rubrics: What, why, create and types of  rubrics
◦ Describe how VALUE rubrics can be used for program 

assessment
◦ Review the WASC Rubric for Program Learning Outcomes
◦ Create a signature or key assignment that is aligned with 

program learning outcomes
◦ Collect (data collection) student work from multiple course 

sections and/or instructors
◦ Learn the process of  becoming an expert Faculty Scorer!



How are we doing?
How do we know?
What evidence do 

we need to know to 
determine whether 
we are successful?



A coherent set of  
criteria for student 
work that describes 
levels of  performance 
quality.



} Chance for faculty to explicitly articulate and 
specify criteria for evaluating student learning

} Student work can be scored to examine for which 
skills are they meeting expectations and which need 
improvement



For the Instructor
}Allow evaluation and assessment to 
be more objective and consistent 

}Help focus criteria in specific 
terms 

}Provide useful feedback regarding 
the effectiveness of  the instruction 

}Provide benchmarks against which 
to measure and document progress

For Students
}Help them define "quality“

}Promote student awareness of  about the 
criteria to use in assessing peer performance

}Help students judge and revise their own 
work before handing in their assignments.

}Clearly show the student how their work will 
be evaluated and what is expected (creates a 
sense of  fairness and equity)





Task: Make a chocolate chip cookie that I would 
want to eat.

Criteria: Texture, Taste, Number of  Chocolate 
Chips, Richness

Range of  performance:
◦ Delicious(14-16 pts)
◦ Tasty(11-13 pts)
◦ Edible(8-10 pts)
◦ Not yet edible(0-7 pts)



Delicious
4

Tasty
3

Edible 
2

Not yet 
edible
1

# chips Chips in every 
bite

75% chips 50% chips Less than 
50% chips

texture Consistently 
chewy

Chewy 
middle, crispy 
edges

Crunchy Like a dog 
biscuit

color Even golden 
brown

Brown with 
pale center

All brown
Or all pale

Burned

richness Buttery, high 
fat

Medium fat Low-fat 
flavor

Nonfat flavor







} AAC&U (Association of  American Colleges and 
Universities)’s VALUE (Valid Assessment of  
Learning in Undergraduate Education) project

} A component of  the LEAP (Liberal Education and 
America’s Promise) initiative

} Goals:
◦ Develop shared understanding of  student learning outcomes 
◦ Promote authentic assessment of  student work (vs. 

standardized tests)



} 2007–2009 teams of  faculty and 
other educational professionals 
developed 15 VALUE rubrics for the 
LEAP Essential Learning Outcomes.

} Each rubric was developed from core 
identified characteristics or criteria
of  learning for each outcome.

} Rubrics tested by faculty with their 
own students’ work.

Critical Thinking, Creative 
Thinking, Written Communication, 
Oral Communication, Quantitative 

Literacy, Information Literacy, 
Teamwork, Problem Solving, 

Civic Knowledge & Engagement, 
Intercultural Knowledge & 

Competence, Ethical Reasoning & 
Action, Global Learning, Lifelong 
Learning, Integrative Learning, 
Inquiry and Analysis, Reading

Source: AAC&U Webinar 2019



Ø Student work is representation of  student motivated learning
Ø Focus on what student does in terms of  key dimensions of  

learning outcomes 
Ø Faculty and educator expert judgment
Ø Results are useful and actionable for improvement of  

learning
Ø Raise up, not wash out, inherent diversity (race, ethnicity, and 

socioeconomic status and diversity of  courses, credit-levels, and disciplinary 
backgrounds) on campuses.

Source: AAC&U Webinar 2019



Source: AAC&U Webinar 2019



Source: AAC&U Webinar 2019



} VALUE rubrics were purposefully designed to reflect Asset-
based approach—What students can do! 

} The rubric “descends” from the level-four Capstone to the 
level-one Benchmark when reading from left to right.

} Scorers are trained to assess student work by beginning at 
the highest levels of  the rubric, working from the 
assumption that all students have the potential for achieving 
Capstone-level work. 

} Scorers immediately orient themselves to the learning that is 
possible. 

Adapted from: AAC&U Webinar 2019



} Intellectual and Practical 
Skills:

1. Inquiry and analysis
2. Critical thinking
3. Creative thinking
4. Written communication
5. Oral communication
6. Quantitative literacy
7. Information literacy
8. Teamwork
9. Problem solving
10. Reading

} Personal and Social 
Responsibility:

1. Civic engagement
2. Intercultural knowledge and 

competence
3. Ethical reasoning 
4. Lifelong learning
5. Integrative learning
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} Course evaluation
◦ Models for rubrics faculty can use to score of  class 

assignments
◦ Student reflection

} Program evaluation
◦ Help specify department learning outcomes
◦ Models for rubrics for program-level evaluation projects



Ø Used VALUE rubrics 
to engage faculty in 
discussions about 
designing 
assignments and 
assessing student 
learning

Adapted from: AAC&U Webinar 2019



What does a VALUE rubric 
look like?



Source: AAC&U Webinar 2019



Source: AAC&U Webinar 2019



} Meant to be 
modified!

} Add more specific 
criteria based on your 
program or assignment

} Add new dimensions to 
reflect issues important 
to your program 





} Require instructors to use of  signature assignments to assess 
their general education outcomes, but allow faculty freedom in 
creating the assignments. A few general requirements for the 
assignments: 
◦ address at least two learning outcomes
◦ include student reflection 
◦ demonstrate a real world, not theoretical, application of  disciplinary knowledge

} A mathematics instructor created a signature assignment where 
students acted as potential car buyers and calculated how different 
interest rates affect the amount of  money spent. 
◦ Learning outcomes- quantitative literacy and written communication
◦ Students reflect on how this activity can be applied in other classes or real 

world scenarios. 



} Presentations recorded in 10 classes in Spring 2017 
} N = 171 students: 109 female, 62 male
} College and Courses:
◦ 44 from A&L (COMM 4300, COMM 43900)
◦ 65 from B&E (BUS 4150, BUS4970) 
◦ 4 from CCOE (COUN 4940A)
◦ 13 from HHS (COMD 3190, KIN4250)
◦ 45 from NSS (ANTH 4970, CHEM4311, PSY 3040).



} Presentations were recorded using Zoom
◦ 84% were group presentations
◦ Student presentation time:
� 67% over two minutes
� 27% 1-2 minutes
� 6% less than 1 minute

} 4 faculty scored presentations using the VALUE rubric



Proficiency 
Score

Organization Language Delivery Supporting 
Material

Central 
Message

3.75-4.0 0 (0%) 3 (13%) 1 (4%) 2 (9%) 1 (4%)

3.0-3.5 15 (65%) 14 (61%) 10 (44%) 15 (65%) 18 (78%)

2.0-2.75 8 (35%) 6 (26%) 9 (39%) 6 (26%) 4 (17%)

1.0-1.75 0 (0%) 0 (0%) 3 (13%) 0 (0%) 0 (0%)

Note. Scoring was as follows: 1 = Benchmark (Does not Meet Competency), 2 = Milestone 
(Minimal Competency), 3 = Milestone (Meets Competency), 4 = Capstone (Exceeds Competency).

What trends do you notice?
What questions are left unanswered?

How could we collect more useful data?





} How do these align with your Program Learning 
Outcomes? Which learning outcomes are emphasized 
by your program?

} Which VALUE rubric will be used? 

} Which areas will be modified?
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1500 2000 3020 3040 3080 3100 3220 3230 4110 4120 4250 4650

PLO1 I D D D D D M M

PLO2 I D D M

PLO3 I D D

PLO4 I D D D D D D D M M

PLO5 I D D M

PLO6 I D

PLO7 I D D M

I = Introduced; D = Developed/Reinforced; M = Mastered



} Embedded in a course
} Used for course grade and program assessment
} Aligned with Program Learning Outcomes
} Collaboratively designed by faculty
} Meaningful and integrative 

} Why?
◦ Allows a program to assess learning across course sections or instructors
◦ Creates consistency
◦ Useful for assessing course sections with different 

modalities/pedagogies 
} Healthy Balance: Standardization v. Creativity/Academic

Freedom









Assignment 3 (to be assessed with the VALUE rubrics Written Communication and 
Intercultural Understanding)

} Instructions:
◦ Please take approximately 1– 2 hours to complete this assignment.  The essay topic is 

designed to give you an opportunity to demonstrate your ability to write clearly and 
effectively. It will also allow you to display your knowledge of  psychological diversity.  
Perfection is not expected, but you should try to produce the best essay possible in 
the time allotted. Your essay should be about 2 pages in length (4-5 paragraphs). 
Type this assignment and then upload the digital file to the course Moodle site. 
◦ You do not have to cite sources in this essay, but please include specific terms and 

concepts from your psychology classes.

} Prompt:
◦ Think about a group of  people who are very different from you. These could be 

individuals from a different culture or perhaps members of  a social group that hold 
views you disagree with. 
◦ Briefly describe the group’s characteristics and how individuals in this group are 

different from you. Then, describe 1-3 concepts that you’ve learned from this class 
(or other psychology classes you’ve taken) that could be used to change or improve 
the way you interact with members of  this group



} What courses would use this assignment?
} Describe instructions to students, providing explicit guidelines 

on:
◦ Learning outcomes and goals
◦ How to complete the assignment
◦ Length and time required
◦ Sources needed
◦ Evaluation criteria



Student 
Assignments

Course #1 
Instructor

Course 
Instructor(s)

Score Assignments

Team of Faculty 
Score 

Assignments

Assessment Coordinator or 
Committee Compile Results

Program Faculty 
Reflect on Results

Student 
AssignmentsStudent 
AssignmentsStudent 
AssignmentsStudent 
Assignments

Student 
Assignments

Course #2 
Instructor

Student 
AssignmentsStudent 
AssignmentsStudent 
AssignmentsStudent 
Assignments

Student 
Assignments

Course #3 
Instructor

Student 
AssignmentsStudent 
AssignmentsStudent 
AssignmentsStudent 
Assignments

or

Grade to 
students

Grade to 
students

Grade to 
students



KEY: Norming Session!
} calibration to reach a 

consensus score entails 
digging deeper and 
productive discussion

} Thus a rich faculty 
development opportunity!



} Hold a calibration session with all instructors or faculty scorers.
} Begin with a close reading of  the rubric and identify areas of  

discussion.
} Faculty should come to an agreement on interpretation of  

language in rubric.
} Faculty are given an example of  student work to score. 
} Discuss scores row by row. Faculty provide rationale for their 

scores and try to reach consensus.
} Repeat with more examples of  student work (high, low, 

medium) 



• What assignment or activity will you use?
• How will you score student achievement?
• What classes would you target for sampling and when?
• Which faculty will be responsible for coordinating data collection? 

Data analysis?
• How will you analyze the results? Will you disaggregate results in 

some way?
• How will results be shared, discussed, and used to make changes?



} What have you learned today that you want to share 
with others in your department?

} Write down 1-3 action items you can do this or 
Spring 2021 semester to apply what you’ve learned 
today?



} “Using the VALUE Rubrics for Improvement of  Learning 
and Authentic Assessment” by Rhodes & Finley (2013) 
Association of  American Colleges and Universities

} “Using Signature Assignments for Program-Level Assessment” 
Presentation Slides by University of  Hawaii, Manoa

} University of  Texas signature assignments webpage:
◦ https://ugs.utexas.edu/sig/plan/samples/writing-

model4

https://ugs.utexas.edu/sig/plan/samples/writing-model4





