
1 

 

 

 

 

 
 

Abbreviated Resident 
Handbook 

 
2020-2021 

 
A collaborative partnership with 

 
California State University, Los Angeles (CSULA) 

Center for Collaborative Education (CCE) 
Los Angeles Unified School District (LAUSD) 

Pasadena Unified School District (PUSD) 
 

 

 

 

                                                            



2 

 

 

 
 

Program Partners: 
 
 

 
 
 
 
 

 
 

Community Partners: 
 
 

 

 

 

 

The Partnership 

The Los Angeles Urban Teacher Residency is a collaborative partnership of the 
Charter College of Education at California State University, Los Angeles, the Center for 
Collaborative Education, Los Angeles Unified School District, Pasadena Unified School 
District, the Mayor’s Partnership for Los Angeles Schools, and community organizations: 
Families In Schools  and WestEd.  All of the partners share a social justice mission and 
envision preparing teachers who are responsible for equity, excellence, and innovation in 
their classroom as well as for their entire school culture. 

 

 

 

 

 

 

 

http://www.calstatela.edu/academic/ccoe/
http://www.calstatela.edu/
http://www.cce.org/
http://www.cce.org/
http://www.lausd.net/
http://www.partnershipla.org/
http://www.familiesinschools.org/
http://www.wested.org/
http://www.utla.net/node
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Los Angeles Urban Teacher Residency (LAUTR) 

Program Overview 

 
 Research tells us that good teaching, along with effective leadership, is the strongest 
correlate to high student achievement. Based on the medical model of residencies in 
preparing doctors, the LAUTR program recruits highly talented people from diverse 
backgrounds who are committed to becoming transformative teachers, and places them in 
a program in which they earn a credential in 18 months and have the opportunity to earn a 
Master’s degree after an additional 30 semester units. Working closely with a Mentor 
Teacher, Residents learn, on the job, what it means to be a teacher.  Blending the theories of 
teaching with practical applications, Residents learn the essential skills, habits, and 
knowledge that will best position them to be excellent teachers in high-need urban schools. 

 Residents are clustered in high-need, reform-minded schools, based on the belief 
that participating in cohorts strengthens the support and learning that Residents receive. 
Residents will also participate in the professional learning communities and school-wide 
reform initiatives within each school, with the understanding that becoming an effective 
teacher also requires a commitment to contribute to creating a high-performing school. 
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Los Angeles Urban Teacher Residency 

Inquiry Cycle 

 
The LAUTR inquiry cycle is a frame of mind by which to approach the craft of 

teaching.  Data in its many forms (e.g., student work, class discussions, and formal 
assessments) should inform a teacher’s decisions around curriculum, instruction, 
assessment, and student support. This inquiry cycle should also be used as the framework 
for a Resident’s field project, from selecting a challenge to identifying the cause, developing 
and implementing an action plan, and assessing progress. 
 
 
 

 
 

 
 

 
 
 
 

Examine the data

Identify a challenge 
area

Hypothesize causes 
of the challenge 

area

Determine cause of 
the challenge area

Develop and 
implement action 

plan

Assess progress and 
tune the plan
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Steps in the LAUTR Inquiry Cycle 

 

 
 
Step 1: Examine the data 

• What data can you examine as a gauge of student learning? 
• What does the data tell you about student strengths and gaps? 

 
Step 2: Identify a challenge area  

• What challenges in student learning are evident in the data? 
• Which challenge area, if addressed, would most impact student learning? 

 
Step 3: Hypothesize causes of the challenge area 

• What do you think are the root causes of this challenge area? 
• What assumptions might you be operating under? 

 
Step 4: Determine cause of the challenge area 

• What data can be collected to test the validity of each hypothesis?  
• Based on the data collected, which hypothesis (or two) is/are the most likely root 

cause(s) of the challenge? 
 
Step 5: Develop and implement an action plan to address the challenge 

• What instructional, curriculum, academic support, or other strategies will you 
undertake to address the challenge? 

• How and when will you implement your action plan? 
 
Step 6: Assess progress and tune the plan 

• What data can be collected to see if your action plan made a positive impact on 
student learning? 

• Based on the data collected, how can your action plan be fine-tuned to better meet 
student needs? 
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Los Angeles Urban Teacher Residency – Transformation Initiative 

Core Principles 

 

 

 

 

Blending Theory and Practice

•Residents engage in rigorous master's level coursework 
and experiential learning about teaching

•Clinical practice through guided teaching apprenticeship

•Continuously test, improve, and reflect on skills

Mentoring

•Residents are paired with an experienced, trained 
District Employed Supervisor or Mentor Teacher

•Daily classroom experiences aligned with university 
coursework

•Residents acquire essential skills  outlined in the 
California Standards for the Teaching Profession

Resident Cohorts

•Residents are organized into cohorts of 3-7 in host 
schools

•Build strong support networks for Residents and 
Mentors

•Engage in common experiences

•Foster a culture of sharing, questioning, and developing 
new ideas

Effective Partnerships

•Residents will establish relationships with Mentors, 
principals, instructors, school personnel, LAUTR staff, 
etc.

•Commit to the process of clear, respectful, and open 
communication

Service to Partner School Districts

•LAUTR's admissions goals and priorities are 
driven by partnering districts' hiring objectives

•Residents learn to teach in the same district in 
which they will work

•Extensive knowledge of participating school 
district's expectations and challenges

Support Differentiated Career Roles

•LAUTR enables veteran teachers to take on roles 
as Mentors and supplemental instructors at Cal 
State LA

•Supports these teachers to gain necessary skills 
through professional development

New Teacher Support

•LAUTR provimentor professional learning 
and networking opportunities for the first 
three years of teaching for Residents

•Encourages collaborative work among 
stakeholders

Continuous Program Improvement

•LAUTR seeks input and feedback from key 
stakeholders

•Conducts multiple forms of evaluation

•Residents are a source of input and feedback

•Tracks measurable goals
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Los Angeles Urban Teacher Residency 

Habits of Mind 
 

Following are the habits of mind that the Los Angeles Urban Teacher Residency 
aspires to instill in each and every program graduate; habits that we hope will frame each 
graduate’s approach to teaching, work with colleagues, relationships with parents, and 
approach to leading reform within their school. 

 

 

 

Asset-based Thinking

• Views students and 
parents through the 
lens of the strengths 
they bring

Commitment to 
Partnerships

• Fosters collaborative 
learning in the 
classroom and 
democratic decision-
making at the school

• Collaborates with 
colleagues to 
strengthen 
instruction

• Engages parents, 
colleagues, and 
students as partners

Persistence

• Approaches 
dilemmas with 
relentlessness and 
resourcefulness in 
seeking solutions 
that work

• Strives for accuracy 
and knowledge of 
content

• Delivers instruction 
with fidelity

Advocacy

• Speaks out and 
stands up for what is 
best for students 
and parents

Inquiry

• Seeks new ways to 
improve instruction 
and address 
challenges

• Thinks outside the 
norm

• Eager to keep up to 
date with 
educational 
research

• Is comfortable with 
discomfort

Personal 
Responsibility

• Takes ownership for 
student learning

• Is reflective and 
thinks about 
thinking 
(Metacognition)

• Uses data to inform 
instruction

• Willing to try new 
and different 
approaches to meet 
students' diverse 
needs
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Los Angeles Urban Teacher Residency 

Vision of Effective Teaching  
 

The Los Angeles Urban Teacher Residency seeks to graduate new teachers who 
share a social justice mission, and who are prepared to work for equitable and strong 
student achievement inside and outside their classroom.  We view education as 
empowering and a civil right. We believe that every teacher is a change agent who is 
responsible for, and capable of, assisting every student to learn at high levels. LAUTR 
expects every graduate to be able to demonstrate the following Vision of Effective 
Teaching: 
 
 

 

 
 
 

 
 

Equity Demonstrate high expectations and 
a commitment to equity

Hold all students to high expectations, and demonstrate persistence 
in helping all students to achieve them

Build inlcusive classrooms in which all students, including those with 
special needs and English Language Learners, are well served

Demonstrate the capacity to help all students use their unique 
talents to meet high academic expectations

Strive toward equity in learning across student subgroups and use 
data to change practices so as to eliminate inequitable outcomes for 
student subgroups
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Knowledge Know your content

Display strong content knowledge in teaching subject 
matter, as well as state and national standards of the 
student's discipline(s)

Construct and deliver an academically challenging and 
meaningful curriculum to all students that is aligned with 
the school's vision

Seek ways to integrate the curriculum across the 
disciplines through themes and inquiry

Knowledge Know your students' cultural 
contexts
Know your students, their development, and their 
individual learning patterns

Know the cultural contexts in which your students live, and 
integrate them within the curriculum and the classroom

Know the role of language and disabilities in learning

Knowledge Demonstrate personalization and 
building of classroom community
Construct a classroom culture that creates a safe, 
personalized, student-centered, engaging, and high 
functioning classroom that promotes learning

Establish a classroom culture and discipline system based on 
fairness, respect, and trust

Establish personalized relationships with students
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Pedagogy Deliver effective instruction

Be transparent with students about learning objectives, outcomes, and 
expectations for learning

Differentiate instruction based on student needs and learning styles, 
including students with special needs and English Language Learners

Effectively integrate technology as a key instructional tool to engage 
students in learning and deepen their understanding of what is being 
taught

Provide students with mutiple entry points and scaffolding when 
introducing new concepts

Pedagogy Deliver effective instruction 
(cont.)

Embed effective literacy practices  to help students access  the curriculum

Frame instruction around higher order thinking skills, including analysis, 
synthesis, evaluation, making connections and inquiry

Facilitate students being able to connect and apply their prior knowledge, life 
experience, and interests to new learning and the achievement of learning 
goals

Build motivation and engagement through self-directed learning

Pedagogy Use data to improve instruction 
and demonstrate student 
learning

Employ a data-based inquiry process that inclumentor qualitative and 
quantitative data to inform and improve instruction

Use multiple measures, formative and summative, to assess student 
learning for purposes of having students demonstrate what they 
know and can do as well as identifying gaps in learning that need 
additional instructional focus
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Collaboration
Build professional learning 
communities

Model professional collaboration through teaming 
with colleagues to improve instructional practice 
and align curriculum and academic expectations

Collaboration
Partner with parents and community

Value parents as active partners, and engage them in 
multiple ways inside and outside the classroom to 
improve their children's learning

Demonstrate an understanding of students' home and 
community life, and weave this understanding into 
the academic curriculum

Seek ways to use community resources to enhance 
the curriculum and build classroom community
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Professional 
Responsibility Practice reflection as a tool for growth

Demonstrate, in multiple ways, the capacity to be a reflective practitioner 
in examining the students' own practice, with the understanding that 
continuous learning and reflection are key attributes for becoming an 
effective, successful teacher

Pursue opportunities to strengthen content knowledge and instructional 
strategies as a teacher

Seek professional development in multiple  venues for areas in which the 
need for self-growth is identified

Professional 
Responsibility Develop the habits of mind of a learner 

and activist educator
Demonstrate asset-based thinking about students and 
parents/guardians

Persist in seeking solutions that work

Advocate for policies and practices that support learners and 
their families

Practice inquiry to address challenges

Take personal responsibility and ownership for student 
learning, as well as commit to partnerships
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Los Angeles Urban Teacher Residency 

Standards of Professionalism 
 
Professionalism: 
  Residents are expected to be professional at all times, whether in schools or in Cal 
State LA courses. LAUTR Residents represent themselves as new educators in the district 
and as members of the LAUTR program. While professionalism is important at all times, it 
is especially important when interacting with students. Students watch and learn from 
adults’ behavior all the time, whether intended or not. Residents should observe a variety 
of school personnel to learn appropriate school culture (such as using first/last names and 
attire).   
 

  Please note: Although building relationships with students is important, it is crucial 
that new teachers understand and establish clear boundaries between being a friend and 
being a teacher to students. Residents should continuously remember that their primary 
role in the school is that of a teacher and not a friend. Residents should review the District’s 
Code of Conduct and abide by all guidelines provided by the District. 
 
Professional Responsibilities: 
  As an important part of the Standards for the Teaching Profession, Residents are 
required to: 
 
I. Maintain accurate records 
 a. Track progress towards identified learning outcomes 
 b. Complete assignments 
 c. Submit records/assignments on time 
 
II. Communicate with Mentor Teacher and LAUTR staff any concerns that may impact 
progress in the program. 
 
III. Demonstrate Professionalism 
 a. Ethical Conduct and Compliance with School, District, and University Regulations 
 b. Advocacy/Intervention for Students 
 c. Decision-Making 
 
  If at any time the Resident fails to meet these professional responsibilities, an 
LAUTR staff member will communicate the concern with the Resident.  If the issue persists, 
it will be grounds for a disciplinary plan of action and may result in dismissal from the 
program. 
 
Appropriate Dress and Behavior: 
  While there is no specific dress code, Residents are expected to dress professionally 
at all times while at Host District schools.  Specifically, midriff tops, low cut blouses, low-
rise pants, shorts, t-shirts and worn-out jeans would be deemed unprofessional. In 
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addition, Residents should make sure that undergarments are not visible when sitting or 
bending. Since we consider the residency to be a year-long interview, a good guideline to 
abide by is to wear clothes that would be appropriate for a job interview.  
If at any time the Resident’s dress is perceived as too casual or inappropriate, the Mentor 
Teacher, or any other LAUTR staff member will communicate the concern with the 
Resident. If the issue persists, it can be grounds for a disciplinary plan of action.  
 
Appropriate Language: 
  Residents are to speak to administrators, colleagues, staff, families and students in a 
professional manner devoid of profanity, sexually explicit, disparaging or demeaning 
remarks, and violent or intimidating behavior. In addition, Residents must model 
appropriate professional behavior in the school/classroom/course settings (e.g. not 
checking email, sleeping, eating or talking on the phone during class time, including periods 
in which the Resident assists). 
 
Attendance and Absences: 
 All LAUTR Residents are expected to follow the contractual expectations of 
attendance at their assigned school site.  This includes mentor school site start date, end 
date, school holidays, professional development days, and school hours. 
Residents are expected to arrive each day prepared to positively impact the lives of their 
students. Residents are expected to arrive at their Mentor Teacher’s designated time of 
entry for staff at their host school or a minimum of fifteen minutes prior to the first bell. All 
absences are to be reported by the Resident to the Mentor Teacher and LAUTR staff.  In 
addition, any time the Resident is absent from the host school will not be counted toward 
service hour accrual (approximately 720 hours). As a guideline, Residents are allowed a 
maximum of ten excused absence days and three late arrivals to the school-based residency 
site. The ten excused absences exclude all LAUTR professional development (pull out days 
and induction workshops). The professor of each Cal State LA course will determine 
attendance standards for their courses, and they must be adhered to.   Failure to meet the 
attendance requirements may result in a Resident Support Action Plan or Improvement 
Plan and/or dismissal from the program. 
 
Attendance Policy: 
 Attendance during the residency teaching day, as well as any LAUTR related 
meetings is integral to success in the LAUTR Residency program.   
 
Residency Teaching Days 

Residents are eligible for a maximum of 10 days excused absence from their 
residency teaching days.  If absence is unavoidable, please send documentation of the cause 
of the absence to the appropriate parties.  Common reasons for excused absences include, 
but are not limited to, hospitalization (of self or an immediate family member), military 
orders, severe illness, family emergency, or funeral attendance. 
 
 
 
 



18 

 

Los Angeles Urban Teacher Residency 

Resident Roles, Expectations and Responsibilities 
 

Guiding Principles: 
  The LAUTR residency and curriculum experiences align to support the development 
of effective teaching skills and knowledge grounded in current educational research and 
district initiatives. Residents’ sustained efforts and success in both the practicum and 
coursework components of the program are key to their success as Resident Teachers. Low 
performance in either area could constitute a disciplinary action. 
 

Specific Duties: 
• Prepare and execute well-planned lessons using best practices for further student 

learning including adaptations for English Language Learners and students with 
special needs. 

• Maintain positive relationships with LAUTR staff, Cal State LA faculty, Mentor, 
School District staff, families, and students. 

• Collaborate with the Mentor and engage in ongoing conversations around student 
learning. 

• Participate in school-based meetings (e.g. team, grade level or department 
meetings). 

• Participate in Back to School and Parent-Teacher Conferences at the school site.  
• Complete all coursework and readings on time.  
• Engage in conversations with your Mentor and other staff at the school site to 

improve student learning.  
• Attend professional development at school sites, Cal State LA, school districts 

and/or LAUTR community partnership locations.  
• Complete and submit all necessary paperwork in a timely fashion. 
• Follow contractual expectations of attendance at the school site.  This includes 

Mentor school site start date, end date, school holidays, professional development 
days, and school hours. 

• Arrive at school site at least 15 minutes prior to the first bell and check in with 
Mentor. 

• Participate in program evaluation data collection activities, such as interviews and 
surveys, at the request of the LAUTR Evaluation Team to provide LAUTR with 
feedback about the effectiveness of the program. 

• Facilitate program evaluation data collection activities by connecting the LAUTR 
Evaluation Team with other individuals (such as principals, BTSA providers and 
induction mentors) who will be asked to participate in data collection activities. 

 

Confidentiality: 
 Student academic, health, and discipline records are all confidential. Residents 
should not discuss these records except in appropriate settings with people who also have 
access, and should consult with the Mentor, Site Supervisor, or LAUTR staff if questions 
arise. Residents should not give family members information (academic or social) about a 
student unless it has been discussed with the Mentor Teacher. 
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Media:  
 The LAUTR model is part of a national strategy for training new teachers in the 
areas of Math, Science and Special Education. It will be analyzed for study or replication in 
cities across the nation, and media outlets.  University, district, and community 
representatives are also interested in learning about the inner workings of the yearlong 
residency.  Residents are obviously the best source for firsthand knowledge of the program, 
and can offer a unique view of the residency year.  If asked about their experiences, 
Residents are expected to maintain an appropriate focus on teaching and learning practices 
within the context of the residency and the School Districts, to keep all comments 
diplomatic and respectful, and to inform the LAUTR Principal Investigator, Dr. A.Dee 
Williams, of the inquiry.  While giving their unique perspective on the program, Residents 
should not discuss specific students or colleagues, and should ensure that the content of 
their comments is consistent with LAUTR’s values and professional standards.  Residents 
are also expected to exercise extreme caution in regard to the privacy of students, families, 
teachers and self. 
 

Lesson Planning:  
 Being an effective teacher means being well organized and prepared. It also means 
internalizing important questions about teaching, such as, “What are the key concepts in 
the lesson?” and “How will I know my students met the objective I was trying to teach?” 
Residents are expected to have a lesson plan for each lesson they teach and share these 
lesson plans with their Mentor Teacher a minimum of two business days prior to the day 
they are planning to teach unless otherwise mutually agreed upon. If a Resident is not 
prepared with a lesson plan, s/he will NOT be allowed to teach and will not accrue student 
teaching hours for that time. In addition, a formal observation of teaching requires that 
lesson plans be made available to all observers at the time of the observation unless 
otherwise mutually agreed upon.  
 
Formal Observations:  
 Residents will be observed formally by LAUTR staff, University Field Supervisors, 
Mentor Teachers, school district human resources, and other school personnel during their 
residency year. LAUTR staff and Mentors will use the Classroom Observation Form and 
Rubric to assess the Resident’s teaching.  Residents will be provided with copies of all 
observations and notes.  
 
Substitute Teaching: 

Residents are not allowed to serve as substitute teachers in the classroom on 
Monday-Thursday during the Residency year and may not be left alone with the students 
since they do not possess a teaching credential. In addition, Residents may not be pulled 
from their practicum to serve as a substitute teacher in another class. This includes 
Residents who might have served as substitute teachers for the School District in the past 
or who is currently a substitute teacher for the district on Fridays.   
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Los Angeles Urban Teacher Residency – Transformation Initiative 

Co-Teaching Model 

St. Cloud University 
 

LAUTR Residents and Mentors engage in a co-teaching model throughout the 
residency. We use the St. Cloud University Co-Teaching Model as the basis of our residency 
practicum experience.  
 

Co-Teaching is defined as two teachers working together with groups of students 
and sharing the planning, organization, delivery and assessment of instruction and physical 
space. 
 
Co-Teaching is an Attitude... 
An attitude of sharing the classroom and students 
Co-Teachers must always be thinking 
We're Both Teaching! 
 
Why Co-Teach?  

• Increased options for flexible grouping of students  
• Enhanced collaboration skills for the teacher candidate and cooperating teacher  
• Professional support for both the cooperating teacher and the teacher candidate  
• Another set of eyes to watch and help problem solve  
• Flexibility to try things you wouldn't be able to do alone  
• Collaboration in classroom and lesson preparation  
• Help with classroom management  
• Diversity and size of today's classrooms  
• Reduce student/teacher ratio  
• Increase instructional options for all students  
• Diversity of instructional styles  
• Greater student engaged time  
• Greater student participation levels  

 
What Co-Teaching is NOT:  

• A way to hide weak candidates 
• A less rigorous student teaching experience 
• Simply dividing the tasks and responsibilities between two people  

 
For example, Co-Teaching is NOT:  

• One person teaching one subject followed by another who teaches a different 
subject  

• One person teaching one subject while another person prepares instructional 
materials at the Xerox machine or corrects student papers in the teachers' lounge  

• One person teaching while the other sits and watches  
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• When one person's ideas prevail regarding what will be taught and how it will be 
taught  

• Someone is simply assigned to act as a tutor 
 
Co-Teaching is a way:  

• To build stronger connections between universities and their school partners 
• To increase opportunities for placements 
• To provide both support and professional development for cooperating teachers 
• To better meet P-12 student needs 
• For teacher candidates to have more opportunities to teach 
• For teacher candidates and cooperating teachers to enhance their communication 

and collaboration skills 
• For teacher candidates and cooperating teachers to build strong relationships 
• For university supervisors to become a stronger part of the triad 
• To induct and mentor teacher candidates 

 
Co-Teaching Strategies: 

A variety of strategies can be used when Co-Teaching.  Our project incorporates 
seven strategies adapted from the work of Marilyn Friend and Lynne Cook. 
There is no hierarchical order for implementing these strategies – pairs are asked to 
determine where, within the curriculum or daily schedule, strategies would best 
fit.  Strategies can be used individually or in combination. The goal of Co-Teaching is to find 
ways to keep both teachers actively engaged with students and their learning. 
Although pairs may combine strategies to best meet student needs, we begin by defining 
each strategy – establishing a common language. Once both the cooperating teacher and 
teacher candidate have an understanding of the benefits of each strategy we encourage 
them to combine them as they see fit. 
 
These are the Co-Teaching strategies that are used in our project: 
 
One Teach, One Observe:  

One teacher has primary instructional responsibility while the other gathers specific 
observational information on students or the (instructing) teacher.  The key to this strategy 
is to focus on the observation – where and how the teacher is doing the instruction and 
observing specific behaviors.  It is important to remember that either the teacher candidate 
or the cooperating teacher could take on both roles. 
 
One Teach, One Assist: 

Is an extension of one teach, one observe. One teacher has primary instructional 
responsibility while the other assists students with their work, monitors behaviors, or 
corrects assignments, often lending a voice to students or groups who would hesitate to 
participate or add comments. 
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Station Teaching: 
This occurs when the Co-Teaching pair divides the instructional content into parts. 

Each teacher instructs one of the groups, which then rotate or spend a designated amount 
of time at each station. Often independent stations will be used along with the teacher led 
stations. 
 
Supplemental Teaching: 

Allows one teacher to work with students at their expected grade level, while the 
other teacher works with those students who need the information and/or materials re-
taught, extended, or remediated. 
 
Alternative or Differentiated Teaching: 

Provide two different approaches to teaching the same information.  The learning 
outcome is the same for all students; however, the avenue for getting there is different. 
 
Team Teaching: 

Incorporates well-planned, team-taught lessons, exhibiting an invisible flow of 
instruction with no prescribed division of authority. Using a team-teaching strategy, both 
teachers are actively involved in the lesson. From a student’s perspective, there is no 
clearly defined leader, as both teachers share the instruction, are free to interject 
information, and available to assist students and answer questions. 
 
Co-Teaching strategies have been used successfully at all grade levels and in every 
content area, from pre-school to senior high. Teacher candidates and their cooperating 
teachers have effectively incorporated co-teaching into the classroom. 
 
http://www.stcloudstate.edu/soe/coteaching/  

 

 
 
 
 
 
 
 
 
 
 

http://www.stcloudstate.edu/soe/coteaching/
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Los Angeles Urban Teacher Residency – Transformation Initiative 

Stipend and Contract 

 
 Residents sign a contract with Cal State LA specifying responsibilities and terms of 
payment prior to the start of the Residency year. Residents are paid a stipend by their 
assigned district, and should work with their district personnel regarding amounts and 
timing of installments.  Each installment is based upon successful completion of residency 
requirements to date, as specified in the agreement with the district. 
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Los Angeles Urban Teacher Residency – Transformation Initiative 

Mentor-Resident Relationships in Teaching Classes 

 
  Gradual release of responsibility is an important part of the residency experience. 
Over the course of the school year, the Mentor and Resident will work together, along with 
LAUTR staff, to follow the guidelines below in providing the Resident with increased 
teaching responsibility.   
   
  Resident teachers will primarily teach in their practicum classes: two same-content 
classes, while actively participating in co-teaching the remaining classes.  
 
  The Resident is expected to remain actively engaged in the classroom throughout 
the school day.  In other words, the remainder of the day, the Resident is still considered a 
co-teacher and should not view this time as his/her own.  
 
Possible Mentor-Resident relationships in non-residency classes: 

• Mentor teaches, while the Resident observes (collecting data, examining Mentor 
teaching choices to strengthen his/her teaching skill). 

• Mentor teaches, while the Resident assists (e.g., works with small groups and 
individual students). 

• Resident teaches, while the Mentor observes (collecting data to best support 
Resident in his/her teaching development). 

• Resident teaches, while the Mentor assists. 
• Mentor and Resident co-teach (this could include station teaching, team teaching or 

trading off teaching parts of a lesson, parallel teaching, differentiated teaching, and 
supplemental teaching). 
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Los Angeles Urban Teacher Residency – Transformation Initiative 

Resident Placement and Mentor Policies 
 
Resident Placement: 
  In assigning residents to their residency placements, the LAUTR staff consider the 
needs of the residents; credential the resident is pursuing so as to match the specific 
credential directed teaching requirements; grade level; geographic location of their home 
and potential resident school location; and the disposition, teaching style, and personality 
of the Mentor Teacher.   
 
Criteria for Mentors: 
  Mentors must receive a strong endorsement by the school’s Principal. LAUTR 
Mentors are noted for their efforts to ensure that each student achieves high standards, 
consistent modeling of effective teaching practices, and the ways in which they engage in 
discussions around teaching and learning with colleagues focused on issues of equity. 
Mentors have typically taught for three or more years on a clear credential and are deemed 
successful based on students’ achievement, recommendation of the principal, as well as 
their work as a teacher leader in their school. 
 
  Mentors complete an application form, which include mentor demographic 
information, educational and professional background, previous mentoring and 
professional development experiences, and written responses to two case studies.  Mentor 
applicants must also provide evidence of planning by submitting unit or lesson plans and 
student work.  Potential new Mentors are interviewed and observed by LAUTR Project 
Leadership Team members or stakeholders, who provide recommendations for selection. 
 
  Mentors have a clear credential in the subject(s) they are teaching, preferably have a 
Master’s Degree, and three years of teaching experience with a clear credential. Mentors 
are deemed successful based on student achievement, as well as their work as a teacher 
leader in their school. Mentors must execute data-based instruction, lesson planning, as 
well as short and long-term planning, which leads to important outcomes for students. 
Mentors are willing to actively engage in collaborating with Teacher Residents through 
weekly “sacred time” conversations, as they explore together issues around effective 
teaching in urban settings. This year-long conversation is based in practice, Cal State LA 
coursework, observations, and data collection and analysis.  
 
Matching a Resident with a Mentor: 
  The process of matching Residents and Mentors takes into account many variables, 
including content/CSETs passed, Residents’ subject and grade level preferences, as well as 
Mentor geography and availability. While LAUTR does its best to meet the needs of 
Residents and Mentors, the program cannot guarantee that Residents will be placed in a 
host school that is convenient or easily accessible from home or school. The program 
reserves the right to change Resident/Mentor assignments as needed on a case-by-case 
basis.  
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Resident Placement Change: 
  If an issue arises and a Resident, Mentor, and/or LAUTR Staff member feel a change 
of placement is warranted, it is the responsibility of both parties to contact the Residency 
Director. LAUTR staff will meet with both parties within a timely manner in order to 
strategize next steps and enhance the possibilities for success with the pair. If the issue 
persists, the Resident and/or Mentor will inform the Project Leadership Team in writing 
of the situation and they will collectively determine whether further action is necessary. 
When deemed appropriate and necessary, the LAUTR program with the approval of the 
Project Leadership Team, will agree to a change in placement. It is important to note that 
placement changes may leave the Resident in an extremely difficult position of having to 
recoup the necessary hours needed to complete the practicum and student teaching hours 
required to receive an endorsement for licensure. 
 
Termination of Resident-Mentor Relationship: 
  In the event that the Resident-Mentor relationship ends, and the Resident is no 
longer placed in the Mentor’s classroom, the Mentor will need to work with their district to 
determine the end date of their Mentor stipend payments and professional development. 
 
Program Postponement: 
  If a Resident needs to postpone program progress a Program Postponement 
Request must be completed by the Resident and submitted to the Project Leadership Team 
for review.  Residents must acknowledge it is understood that they will be responsible for 
returning any funding awarded from the district or from program specific awards received 
up to that point. 
 
  If approved, Residents are required to meet with their program advisor to develop a 
road map for the completion of this program. By postponing completion of this program, a 
Resident may be required to complete other courses, not on the original program plan.  
Course availability can further delay program progress, since the courses in this program 
are not offered every semester.  
 
Program Termination: 
  If there are circumstances that require a Resident to not complete the program, a 
Program Termination Notice will be sent to the Resident.  If the Resident needs to 
voluntarily terminate their participation in the program, the Resident must complete the 
Program Voluntary Termination Request form. 
 
  Both forms require review from the Project Leadership Team, and the Resident 
must acknowledge that s/he will be obligated to repay any funding received from the 
district at this time.   
 

Note: A candidate that is asked to leave the LAUTR program, but is otherwise 
eligible to pursue a credential, certificate or graduate degree program, must re-apply to the 
program of interest in the Charter College of Education at Cal State LA for admission 
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consideration.  In some instances, candidates may be referred to the CCOE Student 
Development Committee or Teacher Admission Committee as part of that consideration



29 

 

Los Angeles Urban Teacher Residency 

Single Subject Residency Pathway Coursework 

 

 

EDCI 4000 Transformative Teaching in Diverse Urban Classrooms  
3 units 
Practical, dispositional introduction for developing personal visions as Transformative 
Educational Leaders. Introduction to laws, and analysis, application and evaluation of 
strategies to prepare teacher candidates to teach in urban schools. Also covered are the 
current state standards (i.e. Common Core ELA and Math, Next Generation Science 
Standards, etc.) and helps teachers to begin to think about how standards and assessments 
intersect across content curriculum. 
 
EDFN 4131 Introduction to Psychological Foundations of Education (EDFN 4131) 
2 units 
Psychological research and theory in human learning and development related to 
educational processes. 
 
EDFN 4400 Educational Foundations: Diversity and Equity in Urban Schools (EDFN 
4000) 
2 units 
This Course provides foundational knowledge in education by examining cultural, 
historical, political, philosophical, and sociological perspectives of schooling. 
 
EDSE 4301 Supporting Academic Language Development for English Learners  
3 units 
Students examine and practice techniques for supporting access to the language of complex 
texts for English learners and language minority students.  Course examines California’s 
English Language Development Standards, the laws on EL education, theories of SLA, and 
methods for understanding the characteristics of English learners in urban classrooms. 
 
EDSP 4000 Foundations of Special Education for Secondary Teachers in Urban 
Schools (EDSP 4900, 4901, 4902) 
3 units 
Course looks the assessment of students with special needs in urban schools focusing on 
specific adaptations for individuals within classrooms. 
 
EDSE 4502 Understanding Academic Language Development  
3 units 
Course addresses the characteristics of specific instructional and assessment 
methods/strategies for developing academic literacy in urban classrooms. 
 
EDSE 5000 Transformative Classroom Instruction and Management  
3 units 
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This course serves as an introduction to the areas of instructional design, classroom 
assessment and management; with an emphasis on the practical aspects of creating the 
transformative single subject classroom. 
 
EDSE 5101 Research on Characteristics and Needs of Urban Secondary Schools, 
Families, and Students  
3 units 
Course explores the developmental stages of secondary students within specific targeted 
communities. Candidates will also learn how families interact with schools and work to 
build a positive and successful school climate. Course also explores the implications of 
planning and management choices on specific student populations. 
 
EDSE 4212 Instructional Methods for Secondary School Subjects  
3 units 
Course develops instructional strategies and curricular themes in specific subjects taught 
in secondary schools. 
 
EDCI 4292 21st Century Assessment Strategies and Processes  
3 units  
Course is an interactive e-learning experience that offers an in-depth look at assessment 
that meets the needs of 21st century teaching and learning. The course offers opportunities 
to apply the assessment concepts with action planning exercises. 
 
EDSE 5002 Advanced Secondary Instructional & Management Strategies  
3 units 
Course explores the implications of the use of pedagogical and instructional models for 
student learning. Course also targets the cultural understandings of students within 
specific targeted communities. 
 
EDSE 4455 Directed Teaching in a Residency Program: Supervised Practicum  
6 units 
Co-teaching in a partner school district with a DES teacher. 
 

EDSE 4455 Directed Teaching in a Residency Program  
6 units 
Supervised Practicum: Co-teaching in a partner school district with a DES teacher. 
 

EDCI 4550 edTPA Preparation 

 
EDCI 4560 Advanced edTPA Preparation 
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Special Education Residency Pathway Coursework 
 

EDSP 4000 Foundations of Special Education  
3 units 
Legal, historical, and practice-based foundations of special education. Classification 
systems, characteristics, and individualization of services for students with disabilities 
and/or gifts and talents. Implications of risk factors for health and development. 
 
EDSP 4001 Observations in Urban Classrooms 
1 unit 
Co-requisite: EDSP 4000. Observation and problem-solving of issues in urban classrooms, 
including: classroom management, ongoing assessment and legal/ethical practices of 
special education teachers. Requires 45 hours of observation in classroom settings. 
 
EDSP 4010 Cognitive, Linguistic, and Literacy Processes in Individuals with Special 
Needs  
3 units 
Theories and sequences of cognitive, linguistic, and literacy development; impact of 
disabilities and culture; informal techniques of assessment of communication skills in 
students with disabilities and English Learners. 
 
EDSP 4020 Assessment and Educational Planning for Students with Disabilities  
3 units 
Principles, procedures, interpretation, communication, and application of formal/informal 
assessment techniques for individuals with exceptional needs in diverse educational 
settings. Using assessment data to develop IEPs and select appropriate curriculum. 
 
EDSP 4030 Behavior Supports, Social Skills, and Classroom Management  
3 units 
Introduction to principles and application of Positive Behavioral Support and intervention, 
facilitating appropriate behavior, creating healthy environments, promoting positive social 
interactions for students with special needs. 
 
EDSP 4040 Collaboration, Co-Teaching, and Consultation for Effective Education and 
Transition Planning  
3 units 
Principles and practices of collaboration, co-teaching, and consultation essential for 
effective individualized planning for education and life-long transition for students with 
mild to severe disabilities in a variety of educational settings. 
 
EDSP 4050 Instruction to Support Students with Disabilities in Core/English 
Language Arts Curriculum  
3 units 
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Instruction in reading, writing, listening, and speaking in English Language arts across K-12 
settings for students with disabilities. Emphasis on instructional methods, access, and 
accommodations in standards-based assessment and curriculum. 
 
EDSP 4252 Instructional Planning and Delivery for Students with Mild/Moderate 
Disabilities  

c
a
m
b 

3 units 
Prerequisite: EDSP 4020. Instructional planning and strategies, adaptation of 
general education curriculum materials, strategic learning, differentiation of 
instruction. Approaches to collaborative teaching for students with 
mild/moderate disabilities. 
  
EDIT 5100 Using Educational and Assistive Technology  
2 units 
Provides students with the ability to analyze technology and its appropriate use for 
facilitating the teaching and learning process for accessibility.  Course examines issues and 
methods used in assistive technology. 
 
EDSP 5050 Fieldwork in Residency: Mild/Moderate Disabilities 
6 units, 6 units (Fall and Spring) 
Prerequisites: Formal admission into special education pathway of Los Angeles Urban 
Teacher Residency (LAUTR-TI) program and approval of program coordinator. 
Demonstration of instructional competencies specified for Education Specialist Instruction 
Credential in Mild/Moderate Disabilities under supervision and guidance of DES Teacher 
and University Supervisor. Required both fall and spring semesters. Repeated to a 
maximum of 12 units. Graded CR/NC. 
 
EDEL 4170 Curriculum and Teaching of Elementary Mathematics  
3 units 
Analysis, application and evaluation of strategies for teaching mathematics in various 
socioeconomic and cultural milieus.  
 
EDSP 4253 Instruction, Assessment, and Curricular Supports in Math, Science, and 
Social Studies for Students with Mild/Moderate Disabilities  
3 units 
Strategy-based instruction, assessment, and curricular supports in K-12 mathematics, 
science, and social studies courses for students with mild/moderate disabilities. 
 
EDSP 4061 Early Fieldwork in Inclusive Teaching: Mild/Moderate Disabilities  
4 units 
Early fieldwork in teaching students with and without disabilities in an inclusive 
classroom; unit and lesson planning, instructional delivery, co-teaching, writing instruction, 
and classroom/behavior management.  
NOTE: This class meets on Saturdays from 8 am to 1 pm. 
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EDSP 5257 Advanced Study of Literacy Problems and Specialized Interventions for 
Students with Mild/Moderate Disabilities  
3 units 
Advanced study of literacy problems and methods for providing individualized, intensive, 
specialized literacy instruction to K-12 students with significant difficulties in reading and 
writing, across service delivery settings. 
 
To earn the preliminary MM teaching credential, residents must successfully pass 
the RICA exam and complete infant/child/adult CPR. Residents will submit 
applications for their preliminary MM teaching credentials in Spring 2021. 
 
 

 

 


