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Executive Summary

This plan outlines the integration of information and technology literacy into the
California State University, Los Angeles (CSULA) curriculum. In the 21* century the
most basic information need will demand the ability to simultaneously access, evaluate,
and manage information---and with this, the technological skills needed to do so.
Information literacy is commonly defined as the ability to determine, find, evaluate, and
use information. ' As a concept and a practice, information literacy involves critical
thinking skills, library research ability, and computer literacy. [The terms information
literacy (IL) and information competency (IC) are used interchangeably for the purposes
of this discussion. In the literature the term information literacy is preferred; system-
wide, CSU uses the term information competency.]

Information skills are not intuitive; students need to be taught how to find and process
information. A successful information literacy plan has only positive outcomes for
student product and will influence the quality of assignments. A successful information
literacy plan effectively trains life-long learners; students who graduate with research
competencies are equipped to think critically and to solve problems in professional,
personal, and social spheres of their lives.

Integrating information and technology skills into the CSULA curriculum requires a
sustained focus and planning effort at the campus level. The plan argues for building a
culture of information literacy as opposed to atomized instruction. The plan concentrates
on a) providing layered information skills instruction to all CSULA students, especially
at the level of their major; b) requiring students to practice and demonstrate these
competencies during their undergraduate education; c) consistent assessment of students;
and, d) devising a framework for students who need remedial help.

The plan advocates building information literacy into the core curriculum and in the
subject disciplines and degree programs. While the focus of this document is on the
development of undergraduate research skills, the information training needs of CSULA
students in the graduate degree programs should also be addressed.’

! This definition of information literacy is quite abbreviated. A more expressive meaning for the term would include familiarity with
the practical skills involved in effective use of information technology and resources; the critical reflection on the nature of
information itself, its technical infrastructure, and its social, cultural and even philosophical context and impact. Information skills
would therefore include: tools, or the ability to use print and electronic resources including software; knowledge production and
organization, or the ability to understand the form, format, location, and access methods of information resources, including how
information is produced (understanding the scholarly publishing process; the news agenda); research literacy, or the ability to
understand and use information technology tools to carry out research. See: “Information Literacy for Faculty and Administrators” at
http://www.ala.org/ala/acrl/acrlissues/acrlinfolit/infolitoverview/infolitforfac/infolitfaculty.htm#background

? Graduate level IL skills might include the ability to conduct a literature review, use statistical and bibliographic software, and correct
citation and thesis formatting.
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A Three-Tiered Approach to Information Literacy

The recommended approach to achieving information literacy at CSULA is a three-tiered
model providing basic, intermediate, and advanced information literacy skills. The plan
embeds basic skills in required courses for at-risk’ , freshmen, and transfer students, and
then provides progressively course-integrated information literacy skills in the
major/minor fields at the upper division and graduate levels, including capstone and
Writing Across the Curriculum (WAC). The curricular model is a hybrid; it includes
embedded assignments, web-based tutorials, and course-integrated instruction sessions at
the lower- and upper division and graduate levels, as well as a one-unit foundational
course targeted to at-risk students.

Recommended Actions

In order to begin to implement a program of information literacy for CSULA students,
the following 12 actions are recommended:

1. Define, campus-wide, what information literacy is.

2. Develop a set of student learning outcomes for a campus-wide articulation of
information literacy.

3. Develop an assessment plan for the lower division and the transfer
undergraduate population using agreed-upon student learning outcomes.

4. Support faculty in the development of information literacy initiatives for their
classes. Develop a framework in collaboration with Directors of the Center for
Innovation and Excellence in Teaching and Learning and eLearning Programs
and Support.

5. Establish a computer literacy requirement across campus and synchronize it
with information literacy outcomes. Certify students who can demonstrate
combined information and computer proficiencies using a standardized
national assessment tool such as the ETS Information Competency Test (ICT)
or a campus-based assessment.

6. Establish a foundational one-unit course for at-risk or high-risk students
needing library assistance or remediation. Perform student outreach via
Student Services (non-academic) centers.

3
The probability that a student will fail or drop out of school. College students are considered at risk, or educationally disadvantaged,

if they have been exposed to inadequate or inappropriate educational experiences in the family, school, or community. A complement
of factors put students at risk for retention including low-income, ethnic and linguistic minority-, and first-generation status. See:
Tinto, V. (1993). Leaving college: rethinking the causes and cures of student attrition. (2" ed.) Chicago: University of Chicago Press.
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7. Expand the information literacy requirement in the General Education
Program as a prerequisite to major/minor or upper division coursework.

8. Coordinate information literacy components for English 102 as a sequence to
Introduction to Higher Education courses.

9. Establish a curriculum map for each major’s program of
study/department/subject discipline to determine which courses target what
learning outcomes, including assessment of student learning.

10. Provide course-integrated instruction in major and minor fields of study at the
upper-division and capstone levels.

11. Require students to use information literacy skills in the upper division
writing classes.

12. Develop an extensive suite of digital learning objects, including online
tutorials, in support of discipline-specific learning and distance education.

1. Introduction

The United States economy has become heavily dependent on the transfer of information
and upon information technology. The so-called information economy will only continue
to demand highly skilled workers who can think critically and solve problems at
professional, personal, and civic levels of engagement. The introduction of the Internet
and the infinite number of web pages available paradoxically demand a new skill set:
information and technological literacy.

Along with changes in technology, libraries have undergone profound transformations.
Many library collections are increasingly moving to virtual format, and can be accessed
remotely. But the library no longer acts as a gatekeeper to information; the vast content of
the web is now beyond the control of either the library or the academy. The Internet has
become the preferred source of information by students to complete most undergraduate
assignments. Ironically, online information found outside of vetted electronic resources
(scholarly databases and indexes) is typically uneven, if not unsuitable for academic
purposes. Students have so many options regarding format, access, and delivery of
information that simple tasks such as locating a journal article have become for many an
exercise in frustration. Because students do not intuitively understand how to find good
information, sources are increasingly selected because of ease of access, as opposed to
applying evaluative criteria. Students must be taught to rethink how they access and
select information.
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It should be noted that technological changes are a special challenge to remedial, poor, or
language minority students, many of who have little or no access to computers, and/or
have not received research instruction in high school.

2. Stakeholders

Key stakeholders involved in the integration of information literacy skills into the current
CSULA curriculum are: students, faculty, the Library, and University Administration.
However, stakeholders must include community members, such as LAUSD K-12
schools, community colleges, and area employers. Of these stakeholders, CSULA
students represent our most impacted constituents.

The CSULA student is one of the more ethnically diverse in the entire CSU. Our students
are a kaleidoscope of transfer, commuter, first generation, adult-reentry, female, and
Latino/a learners. Most of these learners are nontraditional; moreover, 85% of the student
body is remedial in either math or writing. Some of these factors, such as language
minority, first generation, and ethnic minority status, place certain students at risk for
academic failure. When considering implementation of an information literacy program it
is critical that the needs of minority and/or remedial students be addressed.

3. Current Library Curriculum

The John F. Kennedy Memorial Library at California State University, Los Angeles, has
been teaching information skills to students for over 25 years. The history of library
instruction at CSULA has developed consistent with larger trends in library and
information science. Historically, since the 1950s, the practice has been to provide
bibliographic instruction (BI) within the library by faculty request on a discrete basis.
Beginning in the mid-1990s, with the rise of the Internet, libraries began to see the need
for integrating research and technology skills into the curriculum uniformly. Departments
with critical gateway courses, such as English 102, presented the opportunity to reach the
largest numbers of students.

The library teaches almost 800 classes a year. The average classes are one hour and forty
minute sessions and are typically held in one of two electronic classrooms. Depending
on the department and discipline, librarians, along with their liaisons, have been able to
build some very effective faculty-library instructional partnerships and sequence
instruction at basic and upper division levels in several subject areas. The most effective
library curricular model has been liaison and collaborative.

However, while some disciplines and departments have successful instructional liaisons
with the library, information literacy skills have not been systematically developed across
campus. The case can be made that our students experience unmet needs with regard to
information skills instruction. Because information skills are not sequenced, students
experience overlap and repetition during library instruction. Yet, many CSULA faculty
agree that information literacy is an important issue. According to a faculty focus group
held on the topic in 2005, the need for undergraduate research skills is pronounced
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among our students. The challenges posed by our unique student population form the
opportunity for change and the rationale for the new program.

4. Rationale for the New Program: WASC and Accreditation

A successful information literacy program trains students to research effectively and
leads to improved student work. Taking into consideration the challenges of student
diversity and rapid changes in technology and libraries, we recommend that the
University begin development and delivery of a tiered action plan that establishes a
curriculum for research, technology, and critical thinking skills based on California State
University, WASC, and other standards.

As the campus begins to prepare for WASC reaccreditations, the library recognizes that
information competency has a prominent role to play in the standards. Standard 2:
Achieving Educational Objectives through Core Functions—Teaching and Learning (p.
20) lists information literacy as a core learning ability in baccalaureate programs.*

Integrating information literacy skills throughout the CSULA curriculum will be a major
challenge and undertaking. Adequate staffing and funding are major considerations, as is
faculty and staff time and commitment.

5. Information Literacy as a Faculty Right and Responsibility

For an information literacy initiative to be successful on campus, faculty must be
involved. The most effective model for information literacy on this campus thus far has
been achieved through collaborations between teaching faculty and the library. Faculty
involvement can take place two ways: first, by developing department-level student
learning information outcomes for information specifically based on the curriculum of
the major; and, secondly, by developing consistently applied assessments that measure
information and research skills.

While the library hopes to drive the realization of an information-literate student bodys, it
does not own this effort.

6. Recommendations for Implementation of a Tiered Information Instruction
Program

There is no single class that can teach information literacy skills, nor can they be learned
in one academic quarter. Information skills, which include critical thinking, library
research, and computer literacy proficiencies, are a lifelong learning process. These skills
are recursive, that is, they build on prior knowledge and need to be reinforced in various
distributed settings, i.e. the classroom, library, study groups, internships, and academic
learning centers. As stated above, learning these practical and conceptual skills is a

* http://www.wascweb.org/senior/handbook.pdf
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process that goes beyond the walls of the library and requires faculty support. Tiered
instruction is one way of providing reinforcement. The library uses and supports active
learning models where students can practice hands-on.

Overview: Curricular model (see table 1, Appendix). This information plan features a
layered approach to embedding information and technology literacy skills into the
undergraduate curriculum. Information literacy can be embedded in every level of a
discipline, from the lower and upper divisions through the graduate program level.
The following action items move from establishing a general information competency
curriculum to a more synthesized approach to information skills at the level of the
student’s major. It begins with basic information literacy instruction and then builds
advanced information literacy instruction into the disciplinary degree programs.

Action item 1: Consensus
Define, campus-wide, what information literacy is.

The concept of information literacy is an important one to define, as it has been used as
an umbrella term to describe many diffuse skills, including critical thinking and library
research. Within education, library user services, and technology literature there is still
debate concerning what specific abilities are involved when using the term. However, the
notion of process is important when delineating what an information literate person
should be able to do. One of the architects of the theory of information literacy, Patricia
Breivik, says, “In this next century, an ‘educated graduate’ will no longer be defined as
one who has absorbed a certain body of factual information, but as one who knows how
to find, evaluate, and apply needed information.” >

Information literacy is a recognized practice at the CSU. In 1998 the Academic Senate of
the CSU established information literacy as a basic competency, declaring “There is
general consensus that information competence is the ability to find, evaluate, use, and
communicate information in all its various formats, including the plethora of electronic
communications. In other words, information competence is the fusion or integration of
library literacy, ethics, critical thinking, and communication skills.” ¢

At CSULA information literacy is established as a graduating requirement. The CSULA
Faculty Handbook clearly states that

Prior to graduation from California State University, Los Angeles, students must develop
the ability to: (1) formulate a research question or problem, (2) determine its information
requirements, (3) locate and retrieve that information effectively, (4) communicate and
present that information in a coherent fashion. In addition, students must develop an
understanding of the ethical, legal, and socio-political issues in the retrieval, use and
presentation of information.

> Patricia Breivik, Student Learning in the Information Age (Washington, D.C.: American Council on
Education, 1998), 2.
® California State University Information Competencies, Academic Senate of the CSU, 1998.
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The process of acquiring information competence should occur progressively, since the
sources of information and methods by which information is gathered and communicated
can vary greatly across disciplines in the University. Therefore, instruction in necessary
skills must begin in lower division courses and subsequently be refined and directed so as
to reflect a specific discipline’s information needs as its students progress toward
completion of the program. The extent to which programs assist students in developing
information competence will be assessed at the time of program review.’

Standards concerning information literacy have been developed within the information
and education communities. The Association of College and Research Libraries (ACRL)
has developed Information Literacy Competency Standards for Higher Education at
http://www.ala.org/ala/acrl/acrlstandards/informationliteracycompetency.htm. Discipline-
specific accreditation standards also exist. Many accrediting entities such as the
Association to Advance Collegiate Schools of Business (AACSB) are developing their
own research and information standards.

However, while information competence has been established as a University
requirement at CSULA, it is not clear that there is a common understanding among
stakeholders of what information literacy is, or how it can be inculcated into the campus
curriculum. It will not be possible to achieve a broad implementation of the plan without
widespread consensus and acceptance of the practice. Faculty need to be the subject of
outreach.

Campus-wide, the other issue to resolve is whether the technology literacy should be
addressed through the information literacy framework, or whether it is different enough
to require its own definition, standards, and curriculum.

Approaches:
* Faculty evaluations of student product, workshops, and discussion at committee
and Academic Senate levels.
* Establishment of a University Information Literacy Advisory Committee (ILAC)
to drive discussion of information and technology literacy concepts and plan.

[Update 1/12/09: See Appendix 10.7]

Action item 2: Student Learning Outcomes
Develop a set of student learning outcomes for a campus-wide articulation of IL.

After building consensus for information competency as a recognized practice across
campus, the next step should be to identify and draft student learning outcomes for
information competency. These outcomes should be general to the undergraduate
curriculum. Student learning outcomes specify what a student knows or should be able to
do as a result of instruction. Some outcomes are common to all disciplines; others are
discipline-specific (see Action 8). General information outcomes will be used to
determine what level information skills content should be taught, and where it would be

" CSULA Faculty Handbook, “Information Competence”, 2000.
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naturally reinforced. Also, outcomes are very important as they form the basis for
assessment. Assessment of student learning cannot happen without establishing student
learning outcomes.

The library has developed a set of learning outcomes for information literacy (see
appendix). However, to the degree that a discipline accesses and uses information in
specific ways, there will be occasion to identify discipline-specific information outcomes.

Approach:

* Collaboration between the faculty, ILAC, and the library liaison is recommended
in order to identify student-learning outcomes.

[Update 1/12/09: See Appendix 10.2 for final outcomes]

Action item 3: Computer literacy
Establish a computer literacy requirement across campus and synchronize with
information literacy outcomes.

Proficiency in the use of computer tools, such as presentation software (PowerPoint) and
word processing, is a basic information competency. No student can manage an
undergraduate career without a fundamental grasp of computer technology. In the library,
computer technology informs even basic information searches.

The concept of computer or technology literacy has not been addressed campus-wide. It
is unclear whether it should be a requirement, who would be responsible for oversight of
such a requirement, and who would be responsible for its implementation. The
responsibility most likely falls under the care of Educational Support Services (ESS) and
Information Technology (ITS). Further discussion between ESS, ITS, ILAC, and the
library is recommended.

Approaches:

* The University might consider certifying students who can demonstrate combined
information and computer proficiencies using a standardized national assessment
tool such as the ETS Information Competency Test (ICT) or a campus-based
assessment.

Action item 4: Faculty Support

Support faculty in the development of information literacy initiatives for their classes.
Develop a framework in collaboration with Directors of the Center for Innovation and
Excellence in Teaching and Learning (CIETL) and eLearning Programs and Support.

[Update 1/12/09: See 8., Professional Development. Also see Appendix 10.3, Survey of
stakeholders. In Spring 2006 the Information Literacy Advisory Committee surveyed
over 600 faculty on their perceptions of their students’ habits of information literacy, and
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whether faculty thought there was a need for an information literacy requirement. Over
230 or roughly one third of CSULA tenure-track faculty responded. Based on the survey
results, ILAC hosted a seminar on campus for faculty.]

Action item 5: Remedial Help
Establish a framework for students who need help with research skills.

As previously stated, the CSULA student population is at risk for academic retention.
The literature on remedial populations indicates that without intervention persistence
remains a university-wide problem. However, the library is one factor in retention for at-
risk students; that is, the existence of the academic library does help students persist
through four-year institutions.®

Both ILAC and library’s Information Literacy Task Force (ILTF) might consider
developing a one-unit course for students in order to foster beginning research and
information skills. This course could be predicated on the EOP Library 150 model that
has been developed in the library. An outreach effort directed at Student Services entities
(EOP), including the student learning centers like Tutorial and University Writing
centers, might also be developed in order to assist these students.

Approaches:

* Establish a one-unit Library class for cultural and /or linguistic minorities.
* Establish Library outreach and collaboration with student learning centers.

[Update 1/12/09: Library modified Library 150 as a two-unit introductory library skills
course taught for summer transfer bridge students and works actively with the University
Writing Center in cross-training. ]

Action item 6: Assessment of Student Information Skills
Develop an assessment plan for the incoming freshman and transfer undergraduate
population using agreed-upon student learning outcomes.

An assessment plan identifying the skills students should learn at various levels of their
undergraduate education should be developed. Currently there is no assessment of
information skills levels of CSULA students, nor have their information or technology
skills been tracked in any formal way throughout their undergraduate career.

Beyond pre- and post-testing of students, there are unique assessment methods that can
be embedded within class and library instruction sessions to gauge how well students
have grasped information. Direct assessment methods include online quizzes, tutorials,
workbooks, pre- and post-test measures, in-class exercises, annotated bibliographies, and

8 Mallininckrodt, B., & Sedlacek, W.E. (1987). Student retention and the use of campus
facilities by race. NASPA Journal 24(3): 28-32.
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portfolios (unit classes or graduate level). Indirect assessment methods include: Student
satisfaction surveys and focus groups.

Approach:

« Begin to pre-test all incoming students to develop a baseline for their information
literacy skills levels.

« Follow-up pre-testing with web tutorials for students who test below passing.

« Administer a post-test at the graduating level, or certify (see action item 4)

[Update 1/12/09: Fall Quarter 2005-Fall Quarter 2006 3,200 students were assessed via
WebCT/Blackboard on their research skills. See Appendix 10.6 for a sample of test
results. ]

Action item 7: General Education and IHE 101 and 301

Expand the information requirement in the General Education/Introduction to
Higher Education classes as a prerequisite to major/minor or upper division
coursework.

Information Literacy is central to undergraduate learning, and as such, has a place in the
General Education curriculum. The General Education Subcommittee recently completed
a self-study report in which it recommends that information competency be embedded
within the GE program. The Library has suggested the following implementations:

* Identify courses/blocks within the GE that feature a strong research process/paper
component and ask departments to embed an information requirement in those —
including an assessment. Given the possibility that the CSUs may be asked to
streamline the GE, asking departments to articulate an information requirement would
strengthen and enrich (writing-intensive) courses naturally.

* Designate several units at the subject or discipline level as “information literacy”
enhanced, similar to “diversity” enhanced courses. Just as some classes must feature a
research paper, classes could require a strongly articulated research component. A
clearly articulated assignment/assessment would satisfy the WASC requirement.

* Develop a required two-unit information class.

Outside of the GE family of courses, the IHE sequence of 101 and 301are required or
gateway courses, and as such, represent a substantial opportunity for the introduction of
information skills. IHE are offered to incoming freshmen and transfer students and make
these classes a point of entry for library outreach. It should be noted that the needs of 101
(freshmen) students are different from the learning styles and abilities of 301 (transfer)
students, who may have had prior instruction at the community college library level.
Currently THE has a library component of just one hour and forty minutes. Because IHE
students typically have no assignment when they come into the library, the library visit is
less an instruction session than an orientation/tour. Students therefore do not have a
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chance to develop or demonstrate library skills in any meaningful way, unless course
instructors have developed a prior relationship and curriculum with librarians. This
method does not serve the majority of IHE students equitably and may negatively impact
their research ability at the upper division.

Students must be able to demonstrate their information skills in a core requirements
course at the GE level. ILAC and the ILTF should work with the Educational Policy
Committee to suggest policy and with appropriate departmental leads to develop
embedded assignments in the IHE. This working group should establish content for IHE
101/301.

Approaches:

* Advisement and timely registration. The vast majority of I[HE students are not
taking the classes in a time-sensitive way. Students are not satisfying their IHE
requirement within their first quarter of attendance (in some cases waiting until
the last possible quarter to take the course), and are therefore unprepared to tackle
the research component in upper-division classes.

e Library curricula for 101 and 301 will be redeveloped to target the different
learning needs of freshman and transfer students.

* The library component of 101 and 301 might be expanded to include taking a web
tutorial on research fundamentals should a student pre-test below the 70
percentile.

* Any restructuring of IHE or GE should feature a prominent information literacy
component.

*  Outreach efforts to IHE coordinators and instructors should be made.

[Update 1/12/09: In Fall Quarter 2006, the School of Natural and Social Sciences created
a pilot course which satisfied the diversity (Block E) General Education requirement and

the IL requirement. This class was adopted by the campus with the exception of ECST as
a new four-unit version of IHE 101 beginning Fall 2008.

IHE 101 students have a mandatory Library session. See web repository to provide
support for faculty who teach IHE 101/301 across the various colleges at:
http://www.calstatela.edu/library/infolit/IHE101/]

Action item 8: English 102
Coordinate information literacy components for English 102 as a sequence to
Introduction to Higher Education courses.

After the IHE requirement, English core classes present the unique entry opportunity for
a University-wide introduction to research and critical thinking skills. These classes
provide reinforcement of information concepts and skills learned in IHE 101 and 301.
Every graduating CSULA student must take English 102. The library has a history of
providing instruction for up to 40 sessions of English 102 each quarter. The library is
currently working with the English department to reinforce the IHE experience by
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establishing learning outcomes for English core classes, as well as assessments for the
classes. These learning outcomes should not mimic IHE 101 or 301 but constitute a
distinct complement.

Approach:
Every section of English 102 should require an assignment-based information literacy
skills component, including an appropriate assessment of these skills.

[Update 1/12/09: English 102 has made information literacy mandatory in the
curriculum. See Appendix 10.4 for a sample guide.]

Action item 9: Information Literacy within a Subject Discipline
Map the curriculum for each subject’s/department’s program of study in order to
provide course-integrated instruction.

After IHE 101 and 301 and English 102 course requirements, most current efforts at
information literacy at CSULA are a patchwork and depend on collaboration between
individual instructors and library liaisons. Information skills are not currently sequenced
within the disciplines, which make implementation of advanced skills at the major level
of study difficult. Since information competency is not currently sequenced, issues with
redundancy in library instruction are inevitable, repeating lower division class content in
the upper division classes and effectively stalling advanced research instruction at the
level of the major. If students only receive basic instruction, they will not advance their
skills to intermediate and advanced levels of information competence—skills that include
literature review, synthesis, and information management. Students need to practice
advanced information literacy skills in their major field of study.

There are basic information literacy issues that apply to all subjects, curricula, and
professions; there are also subject-specific and profession-specific information literacy
skills that build upon those basics. While there are information skills common to all
disciplines, the information seeking behavior of disciplines do vary widely. Upper
division learning outcomes for students should be established at the
departmental/subject/discipline level. These learning outcomes can be used to develop
intermediate and advanced skills instruction for the subject area. Thus students will be
able to reinforce skills learned at the lower division level, while building new,
intermediate skills within the subject discipline. It is recommended that, where possible,
departments collaborate with the library to articulate learning outcomes with information
skills for the discipline.

The curricular model for upper division subject sessions has generally been a course-
embedded session in the library. Other possible enhancements at the upper division

subject level would include subject-based web tutorials and online guides.

Approaches: curriculum mapping, syllabi review, and course-integrated instruction.
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[Update 1/12/09: In progress. Faculty/departments are actively working with the
Library to develop specific information literacy objectives for their departments. Current
departments that are building/have built IL into the curriculum: School of Nursing,
Departments of Liberal Studies, Art History, Social Work. See Appendix 10.5 for an
example (Liberal Studies).]

Action item 10: Capstone classes
Provide course-integrated instruction in subject disciplines so students can utilize
skills for their major course of study, including capstone courses.

Information literacy can be embedded in every level of a discipline, from lower through
the upper division. Students who are demonstrating advanced proficiency with
information skills are able to synthesize knowledge in order to create new knowledge.
Senior seminar and capstone courses are outstanding opportunities for students to
demonstrate their knowledge of advanced information competencies in a specific
discipline.

Approaches:

* Develop capstone outcomes from department-created IC standards.
* Embed outcomes into a culminating project with a strong research requirement.

[Update 1/12/09: In progress. Faculty/departments are actively working with the

Library to develop specific information literacy objectives for their departments. Current
departments that are building/have developed a research curriculum: School of Nursing,
Departments of Liberal Studies, Art History, Social Work. See Appendix 10.5 as above.]

Action item 11: Upper division writing classes
Require students to use information literacy skills in the upper division writing
classes.

[Update 1/12/09: Information Literacy is now the responsibility of the
department/program and will be assessed at the time of program review. See information
Literacy policy revision, Appendix 10.7]

Action item 12: Digital Learning Objects and Distance Education

Develop an extensive suite of digital learning objects (DLOs), including online
tutorials and study guides, in support of discipline-specific learning and distance
education.

[Update 1/12/09: Library completed a research tutorial and is in the process of creating
other DLOs. See http://www.calstatela.edu/library/tutorial/new/]
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7. Advisement of the Plan: Information Literacy Advisory Committee (ILAC)

The John F. Kennedy Memorial Library’s Information Literacy Task Force (ILTF)
created the initial draft document of this plan (November 11, 2005). It is the goal of the
library to lead the discussion on campus regarding information competency goals and
objectives. However, the library cannot do so without the express participation of a
University advisory board made up of key stakeholders, including faculty, program
coordinators, and administrators. Therefore, this plan will continue under the auspices of
the Information Literacy Advisory Committee (ILAC) and the Library Subcommittee of
the Educational Policy Committee.

[Update 1/12/09: In progress: ILAC will meet on an ad-hoc basis.]
8. Funding / Faculty Professional Development

[Update 1/12/09: On February 29, 2008 the University held its first conference on
information literacy. This event was sponsored by the Provost’s office and attended by
over 100 faculty and administrators. Titled “Teaching the 21* Century Student:
Technology, Information Literacy, and Student Learning” the day event featured opening
remarks by Provost Cardoza, and speakers Dr. Lorie Roth, CSU Assistant Vice
Chancellor of Academic Affairs and Stephanie Brasley, Information Initiatives Manager
for the CSU. The keynote speaker was Dr. John Seely Brown, author of the Social Life of
Information. The day ended with a panel discussion by faculty active in information
literacy design and assessment, including the School of Nursing, Dept. of Liberal Studies,
and the Office of Undergraduate Studies.]

9. Outreach

[Update 1/12/09: Outreach efforts are thus far limited to liaison efforts to embed
information literacy across a given department/program. ]
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10. APPENDICES

APPENDIX 10.1 Model for tiered information literacy

Tier 3

Graduate level:
Workshops

Upper division:
Course-integrated
assignments by subject
Web: subject guides and
tutorials

Tier 2

Lower and upper division:
General Education classes/
Embedded assignments
Technological literacy: ETS/iSkills
test

Tier 1

Lower division and transfer:
Course-integrated Library
instruction IHE 101/301
Course-integrated Library
instruction ENGL 101/102
Web tutorial: basic IL
Foundational: LIBR 250
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APPENDIX 10.2 ILAC/Library Student Learning outcomes

California State University, Los Angeles Library
Research Skills

Core Information Competencies

The CSULA information literate student can:

1. Define the research topic and the need for information

* Demonstrate a clear understanding of the assignment or information need and its
requirements.

* Develop a purpose statement and a timeline for completion of the project.

e Clearly articulate a focused research question or problem.

* Identify types of materials (journals, government publications, books, web presentations)
that may be used to complete the research.

* Recognize gaps in information or that information may be limited on the topic.

2. Access information effectively and efficiently

e Choose key concepts or terms appropriate to the retrieval system selected.

* Recognize that the organization of literature differs by discipline.

*  Search the library OPAC, article databases, and web sites fluently, navigating between
print and online sources as necessary.

*  Follow a citation and connect citation components with searches.

* Locate information remotely and physically by utilizing URLs, call numbers, linking
software, and interlibrary loan.

* Modify the search strategy as necessary.

3. Evaluate information critically
* Determine if the information discovered is relevant for the needs of the assignment.
* Distinguish between scholarly and popular sources, primary and secondary sources, and
mainstream and alternative sources of information.
* Examine and compare information found in books, articles, and web sites, and evaluate
for reliability, validity, accuracy, authority, scope, and timeliness.
e Identify prejudice, bias, deception, or manipulation.

4. Organize, synthesize, and communicate information for a specific purpose
* Manage and store search strategies and search results from a variety of resources using
various technological tools.
* Integrate new information with previous information to create knowledge appropriate to
answering the research question.
*  Presentinformation in a manner that supports the assignment or information need.

5. Ethically and legally access and use information
* Avoid plagiarism by appropriately summarizing, paraphrasing, quoting and acknowledging
sources.
* Legally obtain, store, and use text and data, including sound and images.
* Select and consistently use a citation style appropriate to the discipline.
* Cite correctly printed, multimedia, and online sources.
* Distinguish between free and fee-based access to information.

Adapted from the CSU Information Competence Initiative, ACRL Standards, and UCLA Libraries, 2006
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APPENDIX 10.3  Survey of stakeholders: executive summary

Faculty Survey on Student Information and Research Skills
California State University, Los Angeles

March 2007
Information Literacy Advisory Committee (ILAC)®

EXECUTIVE SUMMARY

Introduction

In spring 2006 the CSULA Information Literacy Advisory Committee (ILAC) developed
and ran an online survey designed to provide feedback on faculty perceptions of the
current status of their own and their student’s academic research skills. The survey was
administered online in May 2006, with a closing date of 1 June 2006.

Nearly 600 requests were sent out to faculty via email with 228 valid returns, or a 36%
rate of response. The data were collected from the online survey and analyzed. Some of
the highlights are given in the following sections. The survey and detailed results may be
viewed at: http://www.surveymonkey.com/Report.asp?U=213006478442

Summary Presentation of the Data

Faculty Demographics (Q1-Q7)

Of the respondents, 42% were full professors, with associate and assistant professors
being about equal at around 20% each (Q1). The majority (56%) were tenured with
about 22% on the tenure track (Q3). Most taught upper division courses (74%); almost
half teach lower division (40%) and graduate courses (44%) (Q2). Respondents were
distributed among the Colleges as follows (Q4): NSS (34%), A&L (28%), HHS (16%),
B&E (10%), ECST (6%) and CCOE (5%).

? The Information Literacy Advisory Committee roster for 2006-2007: Carol Blaszczynski; Lise Buranen;
Gayle Burns; Joan Fingon; Daniel Frankl; David Gold; Alfredo Gonzalez; Becky Hopkins; Lorie Judson;
Lia Kambhi-Stein; Nadine Koch; Edward Lopez; Howard Masuda; Stephanie Nelson; Scott C. Wells;

Catherine Haras; Carolyn Mcintosh; Teresa P. Omidsalar; Kenneth Ryan; Deborah Schaeffer; Alan Stein
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Nearly 50% had been teaching at CSULA for up to 10 years, and of those, 75% have
taught here for up to 20 years (Q5). Around 30% of the respondents indicated total
teaching experience of up to 10 years, with nearly 60% having taught for up to 20 years
(Q6). For approximately 35% of the faculty, it has been up to 10 years since their
terminal degree, with approximately 60% having received their terminal degree at least
20 years ago (Q7).

Personal Skill Levels of Faculty (Q8 & Q9)

In the area of technology, nearly 60% of the respondents indicated that they were “very
familiar” with computers, with the other 40% stating that they were at least “familiar”
with them (Q8). Skill in using various software packages varied, but was generally self-
estimated as “high.” For example, 90% were “good” or “proficient” at using word
processing software; over 60% claimed the same expertise levels for PowerPoint. The
majority indicated that they did not use SPSS (62%) and approximately the same number
indicated that they did not use WebCT. Around 72% indicated that they were “good” or
“proficient” users of Library subscription databases, 15% said they were “average” and
13% stated that they did not use them (Q9),

9. Please rate your skills with the following:
|
- . ' Response
Average Good Proficient Don't use Average
.|
. Bl 7% (16) 28% (64) 65% (148) 0% (0) 2.58
processing
.|
b' 0, 0, 0,
PowerPoint 16% (36) 21% (48) 41% (94) 22% (50) 2.69
c. SPSS 12% (28) 14% (31) 13% (29) 61% (140) 3.23
d. Excel 24% (55) 29% (65) 27% (61) 21% (47) 2.44
e. Access 14% (31) 7% (16) 5% (12) 74% (169) 3.40
f. WebCT 11% (26) 16% (36) 11% (25) 62% (141) 3.23
g. Library
subscription 15% (35) 33% (76) 39% (88) 13% (29) 2.49
databases
Total Respondents m
(skipped this question) 0
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Research Skills as a Teaching Outcome and Related Assessment (Q10 &
Q11)

Respondents stated that nearly 75% of them either “agreed” or “strongly agreed” that
“the development of research skills is identified as a teaching outcome in one or more” of
their courses (Q10a). The same number agreed or strongly agreed that their assignments
evaluate their students’ information seeking abilities (Q10b). A broad spectrum of
assessment tools were used when respondents identified research skills as a teaching
outcome. Works cited lists were the most frequent (60%) with annotated bibliographies
used less often (40%). Exam questions were used only a quarter of the time as an
information literacy assessment tool. Other types of assessment were varied and included
such tools as critiques of research articles, adherence to citation styles, book reports, case
studies, research papers and projects, etc. (Q11).

Students’ Information Literacy Skill Levels (Q12 & Q14)

Question 12 sought to determine the respondents’ assessment of their students’
information literacy skills. Over 60% of the respondents “agreed” or “strongly agreed”
that that their students could narrow or focus a research topic (Q12a) and about the same
number “agreed” or “strongly agreed” that they could formulate a search query (Q12b).

In terms of using specific types of resources, about 60% “agreed” or “strongly agreed”
that their students could effectively search the Library catalog and locate items (Q12c).
However, 27% stated that their student could not effectively perform a catalog search,
and “disagreed” or “strongly disagreed” with the statement (Q12c). Less than 50%
“agreed “or “strongly agreed” that their students could effectively search subject
databases in their disciplines, and, similar to the catalog searching results, 28% felt that
their students could not effectively perform such searches (Q12e). In a similar question
(Q12g), with results similar to the foregoing, 45% “agreed” or “strongly agreed” that
their students were able to distinguish Web articles found through search engines such as
Google from documents hosted on a full-text journal article database. On the other hand,
and also similar to the results above, 27% felt that their student could not effectively
perform such tasks (i.e., either “disagreed” or “strongly disagreed” with the statement).

When asked if their students could name the main academic journals in their major
(Q124d), less that 30% ““agreed” or “strongly agreed” that they could do so. Many felt that
they could not: 43% “disagreed” or “strongly disagreed” with the statement. A related
question (Q12f) asked whether their students could read or trace a bibliographic citation,
with slightly over 50% agreeing or strongly agreeing that they could, but with 18%
disagreeing or strongly disagreeing and 17% not knowing. A further related question
(Q12h) inquired about whether students could correctly cite an item using a citation style
(e.g., APA). Again, about 50% thought that they could (“agreed” or “strongly agree”)
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but with 26% thinking the opposite (“disagree” or “strongly disagree”). Results from this
question indicate variance of opinion with regard to their students’ research skills set.

a. Narrow or
focus a research
topic

b. Formulate a
search query

c. Search the
Library catalog
(OPAC) and
locate an item
physically or
virtually

d. Name the
main academic
journals in their
major

e. Effectively
search subject
databases
specific to my
discipline

f. Read or trace
a bibliographic
citation

g. Distinguish a
web article
found using a
search engine
such as Google,
from a full-text
document
hosted
electronically in
a scholarly
article database

h. Correctly cite
an item using
citation style
(APA, etc.)

12. My students CAN:

Strongly
disagree

3% (6)

3% (6)

1% (3)

9% (19)

2% (5)

3% (6)

6% (13)

8% (17)

Disagree

14% (28)

15% (30)

12% (24)

39% (78)

29% (58)

17% (34)

24% (48)

20% (41)

Agree

62% (125)

57% (114)

54% (108)

26% (53)

48% (96)

53% (107)

41% (83)

50% (100)

Strongly
agree

11% (23)

10% (20)

11% (22)

5% (11)

6% (12)

8% (16)

10% (20)

10% (20)

Don't
know/unknown

9% (19)

15% (31

22% (44)

20% (40)

15% (30)

19% (38)

18% (37)

11% (23)

Total Respondents

Response
Average

3.10

3.20

3.40

2.88

3.02

3.23

3.10

2.96

201

(skipped this question)
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Question 14 sought to gather information about the quality of student work products
(written or oral, including theses and projects) as viewed by the respondents. Nearly 50%
felt that their students’ work products were “fair” (41%) or “poor” (8%), while 30% felt
that they were “good,” with almost 7% rating them as “very good” and less than half of
one percent rating their students’ work as “excellent”.

Classroom Practices in Information Literacy (Q13 & Q15)

Question 13 asked several questions about information literacy related classroom
practices of the surveyed faculty. In terms of resources for students, 66% either “agreed”
or “strongly agreed” that the Library’s resources in their disciplines met the needs of their
undergraduate students, while only 17% had a negative response, i.e., “disagreed” or
“strongly disagreed” (Q13a).

In response to the statement (Q13b) “Teaching additional content in my courses is more
important than spending time teaching my students how to do research,” half the
respondents “disagreed” or “strongly disagreed” with the statement but 33% “agreed” or
“strongly agreed.” A related statement (Q 13g) yielded similar results: half the
respondents “agreed” or “strongly agreed” with the premise that “students should be able
to learn needed library skills in [their] discipline quickly and independently,” while 28%
“disagreed” or “strongly disagreed.”

In the area of classroom practices, two further statements yielded similar results. In
response to the statement “I help my students develop the ability to use the literature of
my discipline available through the Library” (Q13c), two-thirds “agreed” or “strongly
agreed,” while 20% “disagreed” or “strongly disagreed.” Responses to a similar
statement — “I evaluate library or research assignments of my students on the same basis
as any other assignments for my courses” (Q13e) — presented similar results: about 60%
“agreed” or “strongly agreed,” and 21% “disagreed” or “strongly disagreed.”

According to the survey results, 45% of the faculty give their students specific
instructions on how to use the Library in each course in which they require its use, i.e.,
either “agree” or “strongly agree” with the statement (Q13d). On the other hand, nearly
40% apparently do not (“disagree” or “strongly disagree”).

The response to the statement “My students are frustrated by the research process”
(Q13f) revealed differing faculty perceptions. About 37% of the faculty either “agreed”
or “strongly agreed” with the statement, while about 32% “disagreed” or “strongly
disagreed.” In addition, 18% stated that they did not know.

When asked whether faculty observed an increasing amount of plagiarism in their
students’ work, nearly 50% ‘“‘agreed” or “strongly agreed,” while 32% “disagreed” or
“strongly disagreed.”
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A question in the area of information literacy in the classroom (Q15) asked about the
number of Library sessions faculty members scheduled per quarter for each course that
they teach. Thirty-one percent (31%) scheduled one such session, but 55% did not
schedule any. Only 2% stated that they scheduled more than one Library session per
class.

Information Literacy (Q16-Q19)

This block of questions asked faculty about several related themes. In response to the
question (Q16) “Who is primarily responsible for the research and information skills of
CSULA students,” faculty not unexpectedly responded that it was a joint responsibility of
faculty, librarians and students (50%). Only 8% thought that it was solely a faculty
member’s responsibility, only 3% thought that it was solely a librarian’s responsibility,
and 10% thought that it was solely a student’s responsibility. Faculty/librarian
collaborations were judged to be the appropriate mix by 18% of the respondents.

Three quarters of the faculty (75.1%) thought that there should be an information literacy
requirement on campus (Q17), but 25% did not. Nearly 60% of the faculty thought that
students needed a discipline-specific class in computer technology to support their studies
in the major (Q18), but 31% did not. Finally, in response to the statement “Should basic
computer skills be an incoming requirement for transfer students” (Q19), a large majority
(88%) stated that it should be a requirement.

17. In your opinion, should there be an information literacy requirement on
campus?

Response Response
Percent Total

a.Yes [ 75.1% 151

b.No 24.9% 50

Total Respondents 201

(skipped this question) 27

Extended Comments (Q20)
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This section presents summarized responses to the open-ended question (Q20): “How can
the Library help strengthen library/research skills within your department’s curriculum?”

* Require information literacy instruction for all IHE sections

* Doing well in the area of IHE, but students aren’t taking advantage of what is
offered

* Require information literacy instruction for ENGL 102 with occasional meetings
of the composition faculty in the English Department and librarians

* There should be an information literacy requirement that needs to be satisfied
before taking major/option courses

* Professors, departments and administrators should all emphasize library and
research skills. The Library should work with professors and administrators to
form policies in this regard.

* There should be a required GE course on basic research techniques taught by
research methods instructors and/or librarians and should be discipline or college
specific

*  Much of what needs to be taught in terms of information literacy is best taught by
disciplinary faculty

* Departmental faculty need to examine their curriculums to identify objective
information literacy outcomes

* My department already offers a number of courses that focus on use of the library,
computers, and research. Making this a separate requirement would be
VIGOROUSLY opposed! Students already have too many requirements that
impede process [sic] to graduation!

* I mostly teach General Education classes, and for those assignments students do
not use [the] library much.

* Offer a 1-2 unit course on library skills that is paired with our undergraduate
research class.

* Hold skills building workshops in association with introductory level classes in
the major

* Hold informational workshops designed to show students what research tools are
available to them, as well as how to access and use them

e I rely on undergraduate students acquiring this knowledge through three
engineering courses (as well as GE) — our IHE course, the upper-division writing
course and our capstone course. I think information literacy should be a required
component of these.

* Give mandatory workshops for students in upper-division and/or graduate courses

* The difficulty is that sessions — wonderful as they are — take precious time out of
class.”

* Every student should be able to know how to access information and distinguish
the various types of research

*  Students are responsible for knowing basic computer and library skills.

*  While it is important for students to know how to use the internet and be
computer literate, I don’t think it is much of a problem. Most students are far
more computer literate than actually literate.

* Students need to be motivated to go to the Library and not do research from home
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* Students have to want to learn the information

* Students don’t always make the connection between library skills and job skills
[noting that, for example, government and industry jobs require knowledge of
information sources]

e Keep providing classes to faculty — if they do not know, they won’t know what’s
there and what is important

e Librarians should advise on how best to integrate assignments to achieve literacy
and provide assistance in identifying activities related to course objectives

e Librarians should be sure to ask faculty at the beginning of the quarter if they are
interested in scheduling a research class in the Library

* The Library and the department(s) should consider the team-teaching of particular
courses to enhance library skills

* Consider the balance between research for primary vs. secondary sources and
don’t spend too much time on secondary sources

* Don’t forget about hard copy resources; students should be taught about them, too

* Need more resources, especially journals; need higher quality hard copy reference
sources, especially covering advanced topics; more journals need to be online so
students don’t have to go to the Library and photocopy articles
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APPENDIX 10. 4 Best practices in a core class: sample ENGL 102

Cal % = - e e
State lera GU'de kel ™
“ ryUniversity Library Mdiﬁi’im

Constructing the English 102 Research Assignment

Define the outcomes of the assignment

® Every assignment should have clearly stated objectives. Students are less confused if they are
told what they are expected to learn.

® Consider modifying an assignment if the outcomes don’t map to it.

® Ifthere are specific research objectives (as opposed to writing objectives), state these.

Clearly use terms

® Make sure you communicate what you want from students by using the right terms:

O Databases and search engines. Many scholarly resources in the Library, including the
catalog, are only available online. Please distinguish the Library’s subscription
databases from the web.

O Electronic indexes. Students have to use an index to find a journal article, whether in
paper or not. Our indexes are mostly electronic. It is confusing to a student if they are
told they have to find an article in paper when the pdf version may be available online.
Paper subscriptions comprise no more than 2% of the total number of periodicals that
the Library currently holds, as the vast majority of these are available online full-text.

Control the research process

* Provide students with reflective time for research. Students who can think critically about the
research process will give you better results.

*  Break up the research part of an assignment.

o Students need time to develop a topic, to identify search terms and appropriate
sources, to search and retrieve information, and to evaluate what they find. For the
student, each of these is a different step.

* Consider incorporating Library worksheets into the assignment.

¢ Create an assignment with research components due throughout the
quarter.

* Consider an i-search paper where resources are justified. (A)

e Ifassigning multiple topic choices, make these parallel. “George W. Bush and the Iraq War
and “The effects of the recent war on Iraqi children” begin the research process at two
different places.

*  Students are easily overwhelmed by information. Try and theme the class assignment to
discourage indifferent researching.

99

Identify specific sources

® Consider the type of sources your assignment will require and how you expect students to
find these. Are these sources to come from the humanities or the social sciences? Which
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databases are you expecting students to use? Will you provide instruction in the use of those?
In our experience it is less helpful to allow students at the102 level to use a variety of
databases. They tend to get lost.

® Scholarly v. popular. Some topics can only be answered via popular sources; for example,
current events. Some scholarly literature and databases are too advanced for 102 students,
even though the journals may be on topic. Insisting on these may encourage indifferent
sourcing.

® Consider focusing on a few select resources, such as the Dictionary of Literary Biography or
one database like Lexis-Nexis, and provide adequate training on their use. (B)

* Do not overlook the many subject encyclopedias available in the Library. Reference literature
is designed for the novice researcher.

® Make sure the Library has any resources you expect students to use. Put these on reserve.

Schedule library instruction for your class if the assignment requires significant
library use

® Notify us the quarter before instruction is needed.

® Visit the Library when students are ready to begin their research. Students do well coming the
5™ or 6™ week of the quarter.

¢ Ifbringing them into the Library, make sure that students have already determined their topic.
(€)

® A library visit is not necessary if your focus is on writing using a few texts.
Make the research portion of a paper part of their grade

¢ Require scholarly academic sources where appropriate, and grade students on their selection
and evaluation of materials. Consider creating a rubric for sources. (D)

Consider alternatives to the traditional research paper
The following may discourage plagiarism:

o Create an annotated bibliography justifying source selection

Keep a research diary (E)

o Compare and contrast discussions of the same topic treated in a scholarly and a
popular source (F)

o Evaluate a resource based on specific criteria (G)

o

It may help to insist on one citation style

*  Students are confused by the various formats and have difficult reading and tracing citations.
It may be more productive to expect the same style from everyone in the class. This way if
students have questions your answers benefit everyone in the class.

e The Library holds several APA workshops each quarter, and will begin holding MLA
workshops Winter Quarter 2007. Check the Library’s home page for times and dates.

*  Make sure your own citations are in the format you want from students!

Test the assignment

® Do the assignment yourself before giving it to students. Pay special attention to how you
search for the information.
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APPENDIX 10.5  Best practices for discipline integration of IL: Liberal Studies

California State University, Los Angeles
Department of Liberal Studies
Assignments and Information Literacy Outcomes
for Liberal Studies Core Courses

Liberal Studies 301: Interdisciplinary Investigation

All assignments except for the in-class exams must be collected and submitted at the end
of the quarter in the format of an electronic portfolio (pdf documents burned on a CD).

LBS 301—Library Research Exercises and Research Log

Assignment parameters

1.
2.

Locate and retrieve sources from an assigned list.

Use reference material to identify search terms and language appropriate for the chosen
topic.

Develop a note-taking system that records which search terms were used in what
databases along with what sources were subsequently found.

Identify discipline-appropriate databases and resources for the chosen topic.

Record search term combinations and databases for each search, as well as some results
(including failures) of each search.

Write electronic (online or word-processed) log entries that must be submitted regularly
(not just at the end of the quarter).

Use given electronic templates that must be filled out (for some assignments and log
entries).

Include evaluative/reflective component (possibly as part of templates) and articulate
criteria for evaluating the sources.

IL Outcomes

1/13/2009

Create a note-taking system for organizing information.

Use appropriate reference material as a means to define the research question and to
develop an understanding of the language needed to construct effective searches.
Identify keywords, synonyms, and related terms to locate the information needed.
Understand the elements and format of a citation for a wide range of resources.

Record all pertinent citation information for future reference.

Establish criteria for evaluating information based on distinctions between primary and
secondary sources as well as scholarly and popular sources.

Extract, record, and manage the information and its sources

Choose an appropriate method or technology for recording, copying, printing, or saving
the needed information (article, book, etc.).

Use appropriate reference material as a means to define the research question and to
develop an understanding of the language needed to construct effective searches.

Learn to distinguish between scholarly and popular sources.
Recognize that the content and organization of literature differs by discipline.
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Recognize that the purposes, specialties, and holdings of collections vary by library and
institution.

Select the most appropriate investigative methods or information retrieval systems for
accessing the needed information (both on campus and remotely).

Construct and implement effectively designed search strategies.

Examine and compare information found in books, articles, and web sites, and evaluate
for reliability, credibility, validity, accuracy, authority, scope, timeliness, and relative
value.

Identify and analyze ideological positions, assumptions, prejudices, biases, deceptions,
or manipulations.

LBS 301—Paper Proposal

Assignment parameters

1.
2.

6.

Choose one topic from a list of possible topics provided by the instructor.

Select a minimum of three primary objects of analysis (texts, empirical evidence, data,
etc.) from LBS 301. These primary objects of analysis must be from three distinct
disciplines.

Select a minimum of three scholarly sources from LBS 301. These scholarly sources
must be appropriate for the primary objects of analysis under investigation.

Generate an appropriate list of search terms (including keywords, synonyms, and related
terms) that will be used while conducting research on scholarship appropriate for the
chosen topic and primary sources.

Articulate the key concepts and issues at stake in the proposed paper as they relate to the
chosen topic.

Provide an overview of the investigative methods and information retrieval systems that
will be used while conducting the research along with a timeline.

IL Outcomes

Identify keywords, synonyms, and related terms to locate the information needed.

Learn to distinguish between primary and secondary sources.

Learn to distinguish between scholarly and popular sources.

Recognize that the content and organization of literature differs by discipline.

Recognize that the purposes, specialties, and holdings of collections vary by library and
institution.

Select the most appropriate investigative methods or information retrieval systems for
accessing the needed information (both on campus and remotely).

Avoid plagiarism by appropriately summarizing, paraphrasing, quoting, and
acknowledging sources.

Organize and incorporate new and previously acquired information into the planning and
prewriting of an assignment.

LBS 301—Annotated Bibliography of Primary and Secondary Sources

Assignment parameters

1. Include entries for a minimum of three primary sources assigned for LBS 301 to be used
in the final paper (annotations given by instructor as models). Annotation should be
tailored by to articulate how it is relevant for the paper.

2. Include entries for a minimum of three scholarly sources assigned for LBS 301. These
scholarly sources must be from three different disciplines (annotations given by instructor
as models). Annotation should be tailored by to articulate how it is relevant for the paper.

3. Include annotated entries from three sources that have been found through research. One
must be from a scholarly book, one must be from a scholarly journal, and one must from
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4.
5

a popular source (e.g., a website, a magazine, a newspaper). Annotation should be
tailored to articulate how it is relevant for the final paper.

Include a statement of the author's purpose, thesis, methodology, and conclusions.
The source citation must be in MLA format.

IL Outcomes

Construct and implement effectively designed search strategies.

Examine and compare information found in books, articles, and web sites, and evaluate
for reliability, credibility, validity, accuracy, authority, scope, timeliness, and relative
value.

Identify and analyze ideological positions, assumptions, prejudices, biases, deceptions,
or manipulations.

Demonstrate a clear understanding of the assignment, its requirements, and the
information needed to complete it.

Learn to distinguish between primary and secondary sources.

Learn to distinguish between scholarly and popular sources.

Choose the appropriate scholarly sources for the disciplines and topics under
investigation.

Evaluate the purpose and audience of secondary sources in order to assess the relevance,
appropriateness, and application of popular and scholarly sources.

Avoid plagiarism by appropriately summarizing, paraphrasing, quoting, and
acknowledging sources.

Select and consistently use a citation style appropriate to the discipline.

Correctly cite all sources.

Organize and incorporate new and previously acquired information into the planning
and prewriting of an assignment.

LBS 301 —In-Class Quizzes/Exams

IL Outcomes

Articulate what information literacy is and what it encompasses.

LBS 301—Final Paper

Assignment parameters

1.
2.

8

Choose one topic from a list of possible topics provided by the instructor.

Combine previous scholarship with analysis of primary objects of analysis from
different disciplines to develop a unified, coherent, and original argument.

Critically analyze primary objects of analysis from at least three distinct disciplines. The
primary sources must be chosen from assigned texts in LBS 301.

Identify and analyze the ideological positions, rhetorical strategies, and prejudices
inherent in the primary objects of analysis.

The analysis must show a clear understanding of the disciplines under investigation and
how disciplinary perspectives inform the ideological positions, rhetorical strategies, and
prejudices inherent in the primary objects of analysis.

Incorporate insights and information from at least three scholarly sources assigned for
LBS 301. These scholarly sources must be appropriate for the disciplines and primary
sources under investigation.

Incorporate insights and information from at least three scholarly sources that have been
found through research. These scholarly sources must be appropriate for the disciplines
and primary sources under investigation.

The source citation must be in MLA format.

IL Outcomes

1/13/2009

Recognize that the content and organization of literature differs by discipline.
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Identify and analyze ideological positions, assumptions, prejudices, biases, deceptions,
or manipulations.

Demonstrate a clear understanding of the assignment, its requirements, and the
information needed to complete it.

Learn to distinguish between primary and secondary sources.

Learn to distinguish between scholarly and popular sources.

Choose the appropriate scholarly sources for the disciplines and topics under
investigation.

Avoid plagiarism by appropriately summarizing, paraphrasing, quoting, and
acknowledging sources.

Select and consistently use a citation style appropriate to the discipline.

Integrate primary and secondary evidence from the research, including quotations,
paraphrases, and data, in a manner that supports the purposes of the project or paper.
Apply and incorporate previous scholarship with the analysis of primary sources to
develop a synthesized argument.

Write in the appropriate genre and style for the disciplines, audiences, and assignments.

Liberal Studies 360: Interdisciplinary Approaches to Society and Culture

All assignments except for the in-class exams must be collected and submitted at the end of the
quarter in the format of an electronic portfolio (pdf documents burned on a CD).

LBS 360—Library Research Exercises and Research Log

Assignment parameters

1.
2.

9.

Locate and retrieve sources related to the chosen research topic.

Use reference material to identify search terms and language appropriate for the chosen
topic.

Maintain a note-taking system that records which search terms were used in what
databases along with what sources were subsequently found.

Identify discipline-appropriate databases and resources for the chosen topic.

Record search term combinations and databases for each search, as well as some results
(including failures) of each search.

Use bibliographies from scholarly sources to locate appropriate sources (read and chase a
citation).

Write electronic (online or word-processed) log entries that must be submitted regularly
(not just at the end of the quarter).

Use given electronic templates that must be filled out (for some assignments and log
entries).

Include evaluative/reflective component (possibly as part of templates) and articulate
criteria for evaluating the sources.

IL Outcomes

1/13/2009

Identify key concepts and terms that describe the information needed for the project.
Construct and implement effectively designed search strategies.

Choose key concepts or terms appropriate to the retrieval system selected.

Identify keywords, synonyms, and related terms to locate the information needed.
Construct a search strategy using appropriate commands for the information retrieval
system selected (e.g., Boolean operators, truncation, and proximity for databases; internal
organizers such as indexes for books).
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Implement the search strategy in various information retrieval systems using different
user interfaces and search engines, with different command languages, protocols, and
search parameters.

Read citations and utilize citation components to locate materials (i.e., read and chase a
citation).

Select the most appropriate investigative methods or information retrieval systems for
accessing the needed information, and investigate benefits and applicability of various
investigative methods which vary by discipline.

Locate information remotely and physically by utilizing URLs, call numbers, linking
software, and interlibrary loan.

Retrieve information online or in person using a variety of methods

Use various classification schemes and other systems (e.g., call number systems or
indexes) to locate information resources within the library and identify specific sites for
physical exploration.

Extract, record, and manage the information and its sources.

Create a system for finding and organizing the information.

Differentiate between the types of sources cited.

Determine if the information discovered is relevant for the needs of the assignment.
Distinguish between mainstream, official, and alternative sources of information.
Understand issues related to unequal access to information, creation of information, and
opportunities for preservation and distribution of information.

Be aware of the legal implications of obtaining, storing, and using text and data,
including sound and images, as well as the parameters of "fair use."

Distinguish between free and fee-based access to information.

Manage and store search strategies and search results from a variety of resources using
various technological tools.

Engage in discussions with colleagues, professors, and librarians in order to better
evaluate and understand the course and individual research content.

LBS 360—Paper 1

Assignment parameters

1.
2.

4.
IL Out

Assignment must come early in the quarter.

Use a scholarly source about history textbooks (Loewen or equivalent) as a foundation
for analysis.

Analyze a history textbook (on reserve) emphasizing bias/ideology inherent in the
textbook.

Focus on one particular historical figure, event, or concept in the analysis.

comes

Review and reinforce distinctions between primary and scholarly sources.

Review and reinforce how to appropriately summarize, paraphrase, quote, and
acknowledge sources.

Identify and analyze ideological positions, assumptions, prejudices, biases, deceptions, or
manipulations.

LBS 360—Final Paper Proposal

Assignment parameters

1. Choose one topic from a list of possible topics provided by the instructor.
2. Select three primary objects of analysis (texts, empirical evidence, data, etc.). These
primary objects of analysis must be from at least two distinct disciplines.
3. Select three scholarly sources from LBS 360. These scholarly sources must be
appropriate for the primary objects of analysis under investigation.
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Generate an appropriate list of search terms (including keywords, synonyms, and related
terms) that will be used while conducting research on scholarship appropriate for the
chosen topic and primary sources.

Articulate the key concepts and issues at stake in the proposed paper as they relate to the
chosen topic.

Provide an overview of the investigative methods and information retrieval systems that
will be used while conducting the research along with a timeline.

Self-reflexively discuss and analyze the researcher's identification with the object of
study.

Outline the theoretical model(s) that will be used on the final paper.

IL Outcomes

Articulate a focused research question from a set list of topics that is in dialogue with
course discussions and readings and that is of appropriate scope for the assignment.
Define a realistic overall plan and timeline to acquire the needed information.

Identify key concepts and terms that describe the information needed for the project.
Choose key concepts or terms appropriate to the retrieval system selected.

Identify keywords, synonyms, and related terms to locate the information needed.
Develop a research plan appropriate to the investigative method.

Construct a search strategy using appropriate commands for the information retrieval
system selected (e.g., Boolean operators, truncation, and proximity for databases; internal
organizers such as indexes for books).

Acknowledge how the researchers' values and ideologies are implicated in the assigned
research and writing process.

LBS 360—Annotated Bibliography of Primary and Secondary Sources

Assignment parameters

1.

9]

Include entries for three primary sources to be used in the final paper (annotations given
by instructor as models). Annotation should be tailored to articulate how it is relevant for
the final paper.

Include entries for three scholarly sources assigned for LBS 360 (annotations given by
instructor as models). Annotation should be tailored to articulate how it is relevant for the
final paper.

Include annotated entries from three scholarly sources that have been found through
research. Annotation should be tailored to articulate how it is relevant for the final paper.
Include a statement of the author's purpose, thesis, methodology, and conclusions.

The source citation must be in MLA format.

The paper must address and properly cite a variety of texts (e.g., museums exhibits,
television shows, interviews) using MLA format.

IL Outcomes

Construct and implement effectively designed search strategies.

Develop a sense of the scholarly conversations related to the research question in the
fields and disciplines engaged by the project.

Differentiate between the types of sources cited.

Evaluate the differences between primary and secondary sources, as well as scholarly and
popular sources.

Determine if the information discovered is relevant for the needs of the assignment.
Distinguish between mainstream, official, and alternative sources of information.
Understand issues related to unequal access to information, creation of information, and
opportunities for preservation and distribution of information.
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* Identify and analyze ideological positions, assumptions, prejudices, biases, deceptions, or
manipulations.

LBS 360—In-Class Quizzes/Exams

IL Outcomes
* Articulate why information literacy is important for their course of study.
* Be aware of the legal implications of obtaining, storing, and using text and data,
including sound and images, as well as the parameters of "fair use."
* Distinguish between free and fee-based access to information.

LBS 360—Final Paper

Assignment parameters

1. Choose one topic from a list of possible topics provided by the instructor.

2. Combine previous scholarship with analysis of primary objects of analysis from different
disciplines to develop a unified, coherent, and original argument.

3. Critically analyze primary objects of analysis from at least two distinct disciplines. One
of the objects of analysis must be from outside of class (e.g., a museum exhibit, a
television show, a building, a statue, etc.).

4. The analysis must use at least one theoretical model (from overviews of theoretical
schools and approaches in LBS 360) and apply this model to analysis of the primary
objects of analysis.

5. Identify and analyze the ideological positions, rhetorical strategies, and prejudices
inherent in the primary objects of analysis.

6. The analysis must show a clear understanding of the disciplines under investigation and
how disciplinary perspectives inform the ideological positions, rhetorical strategies, and
prejudices inherent in the primary objects of analysis.

7. Incorporate insights and information from at least three scholarly sources assigned for
LBS 360. These scholarly sources must be appropriate for the disciplines and primary
sources under investigation.

8. Incorporate insights and information from at least three scholarly sources that
have been found through research. These scholarly sources must be appropriate for the
disciplines and primary sources under investigation.

9. Use MLA parenthetical citation style with a works cited page.

IL Outcomes
*  Write an interdisciplinary essay that draws upon and integrates knowledge from more
than one subject area.
* Distinguish between mainstream, official, and alternative sources of information.
* Identify and analyze ideological positions, assumptions, prejudices, biases, deceptions, or

manipulations.

* Reflexively acknowledge alternative perspectives and arguments from an assigned list of
sources.

* Integrate research, revision, and other necessary steps appropriate to each specific
assignment.

Liberal Studies 489: Senior Project

All assignments except for the in-class exams must be collected and submitted at the end of the
quarter in the format of an electronic portfolio (pdf documents burned on a CD).
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LBS 489—Library Research Exercises and Research Log

Assignment parameters

1.
2.

9.

Locate and retrieve sources related to the chosen research topic.

Use reference material to identify search terms and language appropriate for the chosen
topic.

Maintain a note-taking system that records which search terms were used in what
databases along with what sources were subsequently found.

Identify discipline-appropriate databases and resources for the chosen topic.

Record search term combinations and databases for each search, as well as some results
(including failures) of each search.

Use bibliographies from scholarly sources to locate appropriate sources (read and chase a
citation).

Write electronic (online or word-processed) log entries that must be submitted regularly
(not just at the end of the quarter).

Use given electronic templates that must be filled out (for some assignments and log
entries).

Include evaluative/reflective component (possibly as part of templates) and articulate
criteria for evaluating the sources.

IL Outcomes

Recognize and identify gaps in information.

Determine the availability of needed information and make appropriate decisions on
broadening the information seeking process beyond local resources (such as interlibrary
loan, traveling to special collections, engaging in ethnographic fieldwork, etc.)

Revise topic and research strategies to account for new information and understanding of
the fields of study.

Explore benefits and applicability of various investigative methods.

Construct and implement effectively designed search strategies.

Select controlled vocabulary specific to the disciplines or information retrieval sources.
Search the library catalog, article databases, and Web sites fluently, navigating between
print and online sources as necessary.

Modify the search strategy as necessary by assessing the quantity, quality, and relevance
of the search results to determine whether alternative information retrieval systems or
investigative methods should be utilized.

Retrieve information online or in person using a variety of methods.

Identify and locate available specialized online or in-person services (e.g., professional
associations, institutional research offices, community resources, experts and
practitioners) to retrieve information needed.

Implement the search using investigative protocols appropriate to the disciplines.
Fluently use interlibrary loan and campus library recall to access needed materials.
Engage in discussions with colleagues, professors, and librarians in order to better
evaluate and understand the course and student's individual research content.

Seek out and engage appropriate experts through a variety of mechanisms (e.g.,
interviews, e-mail, electronic discussion lists), in order to evaluate and extend their
research.

Review search strategies and incorporate additional concepts as necessary.

Review information retrieval source used and expand to include others as needed.
Demonstrate an understanding of ethics and institutional policies related to human
subjects research.

LBS 489—Paper Proposal

Assignment parameters

1/13/2009
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Design an original topic based on the course material from LBS 490.
Select a minimum of five primary objects of analysis (texts, empirical evidence, data,
etc.). These primary objects of analysis must be from at least three distinct disciplines.

3. Select a minimum of two scholarly sources from LBS 489 and/or 490. These scholarly
sources must be appropriate for the primary objects of analysis under investigation.

4. Generate an appropriate list of search terms (including keywords, synonyms, and related
terms) that will be used while conducting research on scholarship appropriate for the
chosen topic and primary sources.

5. Articulate the key concepts and issues at stake in the proposed paper as they relate to the
topic.

6. Provide an overview of the investigative methods and information retrieval systems that
will be used while conducting the research along with a timeline.

7. Outline the theoretical model(s) that will be used on the final paper.

IL Outcomes

* Independently and clearly articulate a focused research question or problem and the
discrete researchable components of the research question or problem.

* Develop a research plan and manageable timeline for completion of the project.

* Identify types of materials (periodicals, government publications, books, videos,
ethnographic fieldwork observations) that may be used to complete the research.

* Identify appropriate investigative methods (e.g., archival research, ethnography).

* Acknowledge how the researchers' values and ideologies are implicated in the

independent research and writing process.

N —

LBS 489—Annotated Bibliography of Primary and Secondary Sources

Assignment parameters
1. Include entries for a minimum of five primary sources to be used in the final paper.
Annotation should be tailored to articulate how it is relevant for the final paper.
2. Include entries for a minimum of five scholarly sources. Annotation should be tailored to
articulate how each source is relevant for the final paper.
3. Include a statement of the author's purpose, thesis, methodology, and conclusions.
4. The source citation must be in MLA format.
IL Outcomes
* Identify and analyze ideological positions, assumptions, prejudices, biases, deceptions, or
manipulations.
* Reflexively acknowledge alternative perspectives and arguments from within the body of
research.
* Demonstrate how the research project is situated within broader scholarly conversations.
* Contextualize how the research project is a specific case-study of a larger series of
investigations.

LBS 489—In-Class Quizzes/Exams

IL Outcomes
* Articulate why information literacy is important for life-long learning.
* Demonstrate an understanding of ethics and institutional policies related to human
subjects research.

LBS 489—Final Paper

Assignment parameters
1. Design an original topic based on the course material from LBS 490 and other
scholarship relevant to the topic.
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Combine previous scholarship with analysis of primary objects of analysis from different
disciplines to develop a unified, coherent, and original argument.

Critically analyze at least seven primary objects of analysis from at least three distinct
disciplines.

Identify and analyze the ideological positions, rhetorical strategies, and prejudices
inherent in the primary objects of analysis.

Incorporate insights and information from at least seven secondary sources. These
secondary sources must be appropriate for the disciplines and primary sources under
investigation.

IL Outcomes

1/13/2009

Write an interdisciplinary essay that fluently incorporates information from multiple
subject areas.

Integrate new information with previous information to create knowledge appropriate to
answering the research question.

Demonstrate how the research project is situated within broader scholarly conversations.
Contextualize how the research project is a specific case-study of a larger series of
investigations.

Organize and articulate clearly the main conclusions of the research and document the
evidence supporting these conclusions in a rigorous and coherent argument.
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APPENDIX 10. 6  Research skills pretest administration, FQ2005-Sample

Library Research Skills Survey (WebCT)

Directions: Please answer the following questions by marking the appropriate boxes. Some
questions call for more than one answer.

1. Iam taking:
1,354 CSULA students participated in the survey
1,056 took the test in WebCT

298 took the test in paper

a) AL-101

b) AL —301

c¢) BUS-101
d) BUS-301
e) EDUC - 150
f) EDUC -350
g) ENGR - 100
h) ENGR - 250
i) HHS - 101
j) HHS -301
k) NSS-101

1) NSS Honors — 101
m) NSS - 301
n) UNIV - 101
o) UNIV -301
p) TECH - 150

2. Tam in Section:

a)
b)
c)
d)
e)
f)
g)
h)
i)
j)

— O 00 1O KW~

3. Tama:

a) Freshman
b) Sophomore
c) Junior
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d) Senior
4. How long have you been a student at Cal State LA?

29.5% are not taking IHE 101 or 301 their first quarter at CSULA
19% are not taking IHE 101 or 301 their first or second quarter at CSULA

This is my:

a) 1% quarter

b) 2™ quarter

c¢) 3" quarter

d) 4" quarter

e) 2" year

f) 3"year

g) 4™ year

h) 5" year or more

5. Imagine your research topic is “immigration.” What are some ways to narrow your topic?
Choose one.
73.3% answered correctly
a. Adding a sub-topic keyword such as age group: immigration and the elderly
b. Investigating one aspect of the your topic such as immigration law
c. Adding a sub-topic keyword such as location: immigration and Los Angeles
d. All of the above

6. Which of the following are strategies for coming up with search terms? Choose two.
65.6% answered correctly

a. Create your bibliography of sources.

b. Brainstorm a list of synonyms for your keywords.

c. List abbreviations and alternate spellings of keywords.

7. Imagine your assignment requires scholarly sources. What two characteristics will help you
decide if a journal is scholarly? Choose two.
76.8% answered correctly
a. Article reports original research and includes an abstract or summary
b. Issue has many full color photographs and advertisements
c. Articles do not end with a bibliography or list of sources
d. Authors’ background and extensive credentials are listed

8. Which one of these search types looks for terms anywhere in the record of a book or article?
Choose one.
61.5% answered correctly
a. Title search
b. Subject search
c. Keyword search
d. Author search

9. Match each source to the information it contains by drawing a line to connect the source to
the information.
81.3% matched all sources correctly
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Source Information

Encyclopedia A list of all subject headings or
descriptors used for a term, including its
synonyms.

Newspaper Short articles, features, and commentary
written by journalists or non-experts.

Journal A list of citations pointing to the source
or location for the item.

Magazine Scholarly articles on a particular subject
written by scholars in that field.

Index Short, factual articles on a variety of
topics, alphabetically arranged

Thesaurus Editorials and daily information on local

and national topics

10. The search “Minority AND College” would be best used for the following topic (choose

one):
94.9% answered correctly
a. Minority business owners in Los Angeles
b. College professor’s teaching methods
c. Minority student enrollment in college
d. College championship tournament

11. Match the Boolean search operator with the search results you want by drawing a line
between the results and search operator:
37% matched all operators correctly
The Boolean operator that will AND NOT
narrow your search

The Boolean operator that will AND
expand your search

The Boolean operator that will OR
retrieve one search term over another

12. It is important to evaluate resources because (choose one):
78.8% answered correctly
a. It will make your research easier and your paper stronger

b. Some information you find might be inaccurate or unreliable
c. All of the above

13. Which of the following are recommended criteria for evaluating information?
Choose one.
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79.2% answered correctly
a. Author and Publisher
b. Publication date
c. Content and presentation of information
d. All of the above

14. Your final project is about interracial dating. Which source will be the most credible for
finding accurate information on your topic? Choose one.
88% answered correctly
a. A national television news report
b. An article from a journal of sociology
c. An FM radio talk show
d. An article in the Los Angeles Times newspaper

15. When evaluating an author you should NOT consider the following factor (choose one):
74.9% answered correctly

a. Affiliation with organizations such as universities or research institution

b. What undergraduate school the author attended

c. Whether the author has written other useful works on the subject

d. Ifthe author has a reputation in the field

16. The following are useful ways to evaluate a publisher EXCEPT (choose one):
74.4% answered correctly

a. Determine who the parent company of the publisher is

b. Examine if the publisher has a bias or agenda

c. Check out if they charge more for their books than other publishers

d. Determine if the publisher specializes in a specific subject or topic

17. A journal article about cancer treatments published in 1989 would be a good source for a
paper on current chemotherapy procedures.

77.4% answered correctly
a. True
b. False

18. What are some things to keep in mind when evaluating content? Choose one.
87.1% answered correctly

How biased the information is

How relevant the information is to your particular topic

Whether the argument is supported by research

All of the above

e o

19. The World Wide Web allows access to all the electronic article databases available in any
library.
46.3% answered correctly

a. True
b. False
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20. The World Wide Web has lots of information, not all of it reliable. Which of the following
would help you to evaluate the information you find on a specific website for credibility?
Choose one.

59.3% answered correctly
a. How extensively the web site covers the topic
b. How much background information there is on the author or sponsor
c. How persuasive the information is on the topic
d. How well designed and easy to use the web site is

21. Draw a line matching the citation on the left with the type of citation on the right:
61.6% identified all citations correctly

Citation Citation Type
Morton, Walt. “'Do you walk the walk?": Book
aspects of masculinity in some Vietnam War films.”
You Tarzan : masculinity, movies, and men. Ed. Pat
Kirkham and Janet Thumim.
New York: St. Martin’s Press, 1993.

Scholarly
Ali, L., L. Miller, V. Juarez, H. Peterson, journal article
K. Springen, C. Sulmers, W.L. Adams, et al. (2004,
July 12). The secret lives of wives. Newsweek, 134,
46-54.
Gilbert, Paula and Kimberly K. Eby. Magazine
Violence and gender.: An interdisciplinary reader. article
Pearson Prentice Hall, 2004.
Beggan, J.K. and Scott T. Allison. (2005). Chapter in a
Tough Women in the unlikeliest of places: book

the unexpected toughness of the Playboy Playmate.
Journal of Popular Culture, 38, 796-819.

22. Style guides like MLA or APA (choose one):
88.9% answered correctly
a. Help you find journals in article databases
b. Tell you where you can publish your work
c. Help you to cite references in an organized way
d. Tell you what clothes to wear

23. Citations have unique identifying elements such as publisher and title. Find the elements in
this citation and write them below.
80.60% identified all citation elements correctly

Images of Animated Others: The Orientalization of Disney's Cartoon Heroines
From The Little Mermaid to The Hunchback of Notre Dame. Lacroix, Celeste.
Popular Communication, 2004, Vol. 2 Issue 4, p213, 17p
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Author
Journal Title
Date

Article Title

24. You don’t need to credit someone’s ideas as long as you change some of their words.
98% answered correctly

a. True

b. False

25. Plagiarism guidelines don’t matter when using information found on the Web.
96.3% answered correctly

a. True

b. False

26. One of the reasons copyright was created was to (choose one):
4.3%answered correctly
a. Protect the rights of dead authors over living ones
b. Provide an economic reason to produce creative work
c. Protect an author’s work for an unspecified period of time
d. Protect all creative work indefinitely

Median: 69%
Mean: 75.50%
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APPENDIX 10.7 Campus policy revision on information literacy (2008)

1/13/2009

Information Literacy
(Senate: 4/4/00, 1/22/08; President: 5/1/00, 3/3/08)

Prior to graduation from California State University, Los Angeles, students must develop
the ability to: (1) define a research topic and identify the need for information, (2) access
information effectively and efficiently, (3) evaluate information critically for relevance,
for quality of sources, and for objectivity, (4) organize, analyze, evaluate, synthesize and
communicate that information for a specific purpose, and (5) ethically and legally access
and use information.

The process of developing information literacy shall occur progressively. Therefore,
instruction in necessary skills shall occur in lower division and introductory courses,
including the Introduction to Higher Education course for first time freshmen and the
Transition to Cal State L.A. course for first time transfer students. These skills shall be
further developed and refined in discipline specific courses. The extent to which
programs are effective in progressively preparing students in developing information
literacy shall be assessed
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