Social Science 497

Issues in Teaching History/Social Science
Fall 2008

Professor Chris Endy

Tues/Thur 4:20 to 6:00 p.m.

Classroom: Salazar Hall C267

Instructor’s Office: King Hall C4076A

Email: cendy@calstatela.edu

Office Phone: 323-343-2046

Office Hours: Tues/Thurs 12:20 to 1:30, 3:15 to 4:10, and by appointment.

Instructor’s Web Page: http://www.calstatela.edu/faculty/cendy

This seminar is designed to help prepare students to become history and social science teachers.  By the end of the class, students will have improved their ability to:

1. understand the role of history and social science in today’s society

2. keep up to date with new scholarship throughout their teaching careers

3. bring college-level expertise into the secondary-school classroom

4. locate and evaluate quality teaching resources, especially on the internet

Core Readings (required to purchase):

James W. Loewen, Lies My Teacher Told Me: Everything Your American History Textbook Got Wrong, revised edition (New York: Touchstone, 2007).

…and one of these two books:

Lewis A. Erenberg and Susan E. Hirsch, eds., The War in American Culture: Society and Consciousness During World War II (Chicago: University of Chicago Press, 1996).

Rebecca Edwards, New Spirits: Americans in the Gilded Age, 1865-1905 (New York: Oxford University Press, 2005).

Note: There will also be readings on electronic reserve and the internet.

Course Requirements and Grading:
Class Participation 
20%

Five Reading Responses 
20% (4% each)

Six Small Assignments
24% (4% each)

Lesson Plan

15%

Oral Presentation 
  6%  

Revised Lesson Plan 
15%    

•We will use a “+/-” system: A (93-100), A- (90-92), B+ (87-89), B (83-86), B- (80-82), C+ (77-79), C (73-76), C- (70-72), D+ (67-69), D (60-66), F (0-59).  If you don’t understand the basis of the grade you received or if you disagree with the assessment, speak to me—but only after letting twenty-four hours pass for you to absorb and reflect on the evaluation. Please act within two weeks of the return of the assignment.  Please also note that students will most likely receive a failing grade for the course if they miss five or more class sessions or fail to complete an important assignment.

Late Policy: Out of fairness to other students, late assignments will be penalized 5% of their value for each class session that they are late.  Assignments turned in after that start of class on the day they are due will be considered late.  The Free Late: For one of the reading responses or small assignments, you will be allowed to turn in your work at the start of the next class session with no penalty.  Simply write “Free Late” at the top the assignment.  You may only take advantage of this option once; use it wisely.  NOTE: In case of a family emergency, special allowances may be made.  Please contact the instructor as soon as possible.  If you suspect that you might have a problem meeting a deadline, please see the instructor beforehand so that we can make a special arrangement.

Plagiarism:  Plagiarism is the use of somebody else’s words or ideas without acknowledgement of this borrowing.  This includes copying from texts or webpages as well as submitting work done by somebody else.  Please also read the following statement about www.turnitin.com, which comes from the CSU General Counsel and will apply to this class: 


Students agree that by taking this course all required papers may be subject to submission for textual similarity review to Turnitin.com for the detection of plagiarism.  All submitted papers will be included as source documents in the Turnitin.com reference database solely for the purpose of detecting plagiarism of such papers.  You may submit your papers in such a way that no identifying information about you is included.  Another option is that you may request, in writing, that your papers not be submitted to Turnitin.com.  However, if you choose this option you will be required to provide documentation to substantiate that the papers are your original work and do not include any plagiarized material.
Disabilities:  Students with disabilities should be aware of the resources available at the Office for Students with Disabilities (Student Affairs Building 115, phone: 343-3140).

COURSE SCHEDULE

18 September: Course Introduction

23 September: History as Politics, Pt. 1

Loewen, Lies My Teacher Told Me.  Read Introduction and Chapters 1, 3, 5, 6, and 7.

Skim the Grade 8 and 11 History/Social Science standards


http://www.cde.ca.gov/be/st/ss/hstmain.asp

READING RESPONSE ONE DUE
25 September October: History as Politics, Pt. 2

Loewen, Lies My Teacher Told Me.  Read Chapters 8, 9, 12, 13, and the Afterword. 

George W. Bush, “Why History is Important,” History News Network, 18 September 2002, http://hnn.us/articles/980.html

READING RESPONSE TWO DUE
NOTE: Your readings for the upcoming week are relatively light.  You should start reading Erenberg/Hirsch or Edwards for the following week.

30 September: History as Practice, Pt. 1

Thomas Andrews and Flannery Burke, “What Does It Mean to Think Historically?,” Perspectives [American Historical Association], (January 2007). [ON E-RESERVE]

Sam Wineburg and Chauncey Monte-Sano, “‘Famous Americans’: The Changing Pantheon of American Heroes,” Journal of American History 94 (March 2008) 1186-1202. [ON E-RESERVE]
READING RESPONSE THREE DUE

2 October: History as Practice, Pt. 2
No Readings

7 October: What We Learn in College vs. The K-12 Standards 
Read your topical book (Erenberg/Hirsch or Edwards).

READING RESPONSES FOUR AND FIVE DUE

9 October: Movies: Maximizing their Value, Minimizing their Dangers

No readings

LESSON PLAN PROPOSAL DUE.  List the two or three subsections within your standard (8.12 or 11.7) that you want to focus on for your lesson plan.  Also write a short paragraph explaining what you think will be the most interesting and important issues relating to these sections of your standard.

14 October: Finding Primary Sources and Evaluating Web Sites

Read the following website: UC Berkeley Library, “Evaluating Web Pages: Techniques to Apply & Questions to Ask,” 


www.lib.berkeley.edu/TeachingLib/Guides/Internet/Evaluate.html
MEET IN JFK LIBRARY ROOM 1033A Library North

16 October: Maps and How to Use Them Critically

Jeremy Black, Maps and Politics (Chicago: University of Chicago Press, 
1997), 29-43. [ON E-RESERVE]

Mark Monmonier, How to Lie with Maps, 2nd ed. (Chicago: University of 
Chicago Press, 1996), 87-112. [ON E-RESERVE]

Newberry Library, “Historic Maps in K-12 Classrooms,”


http://www.newberry.org/k12maps/.  On this site, go to Map 2, 
“An Indian Map of the Southeast, ca. 1721,” and review the 9-12 
grade lesson plan.

Questions to consider for discussion: According to Jeremy Black and Mark Monmonier, what are the various reasons why one map might be so different from another map, even if they are attempting to represent the same space? Which specific examples from Black or Monmonier do you find most surprising or striking?  Why?  After visiting the Newberry Library’s pages on the 1721 map, what are the strong points of the Newberry Library’s lesson plan activity?  What is one variation you can think of that would add a new learning opportunity to this activity?

21: October: Preparing for the Lesson Plan

No Readings

SMALL ASSIGNMENT #1: ANNOTATED BIBLIOGRAPHY DUE: For this assignment you should explore at least 10 distinct history teaching web sites with primary sources, at least 3 books with primary sources from JFK library or elsewhere, and at least 5 secondary-source books or academic journal articles from beyond our syllabus.  All of the above should be relevant to your lesson plan topic.  You do not need to read each item in its entirety.  Just read enough to write two or three sentences on each source, explaining what the item covers and what it might be able to offer you and your lesson plan.  Use the Chicago style format for your citations.  At the end, provide an informal but detailed and opinionated narrative of all the places you looked for sources.  Include in your narrative the dead-ends as well as the gold mines.

23 October: Preparing for the Lesson Plan

No Readings

SMALL ASSIGNMENT #2: PRIMARY SOURCE ACTIVITY DUE:  Locate two primary sources that you might use for one of the active-learning elements of your lesson plan.  Bring in enough copies of your two sources for everyone in your group, and one for me.  Also give me your own analysis of these sources, following the “How to Interpret Primary Sources” tips provided at the end of this syllabus.  This analysis should be one or two pages, typed, single-spaced.

SMALL ASSIGNMENT #3: MAP ACTIVITY DUE: Identify an interesting map related to your lesson plan.  The map can be either a primary or secondary source.  Using the concepts presented by Black and Monmonier, explain the emphases, omissions, and overall biases of your map.  Be as detailed as possible.  Please write about a half page or whole page, typed, single-spaced.  Also attach a copy of the map.
28 October: Preparing for the Final Assignments

No formal class session.  Individual meetings with the professor.

SMALL ASSIGNMENT #4: LESSON PLAN STEP 1 DRAFT DUE: Submit a draft version of your lesson plan’s first element, the “overarching questions and thesis.”  Details on this step appear later in the syllabus.  Note: If your meeting with me is later in the week, submit this assignment on the day we meet.

30 October: Preparing for the Final Assignments

No formal class session.  Individual meetings with the professor.

4 November: Classroom Strategies and Oral Presentations

SMALL ASSIGNMENT #5: LESSON PLAN STEP 3 DRAFT DUE: This is just like last week’s assignment, only for step 3 on current historical scholarship.

ORAL PRESENTATIONS BEGIN!
6 November: Classroom Strategies and Oral Presentations

ORAL PRESENTATIONS
11 November: NO CLASS: VETERAN’S DAY

13 November: Classroom Strategies and Oral Presentations

LESSON PLAN DUE!!!  Submit the full version at the start of class.  Also submit your written parts to www.turnitin.com by midnight this evening.  Be sure to meet both deadlines to avoid late penalties.

ORAL PRESENTATIONS
18 November: Classroom Strategies and Oral Presentations

ORAL PRESENTATIONS
20 November: Classroom Strategies and Oral Presentations

ORAL PRESENTATIONS
25 November: Classroom Strategies and Oral Presentations

ORAL PRESENTATIONS END!
SMALL ASSIGNMENT #6: PRIMARY SOURCE ACTIVITY DUE.  Repeat the process used for the first primary source activity.  This time, however, find two newly-selected sources that will help you revise your lesson plan.

4 December (Thursday): Finals Week:

REVISED LESSON PLAN DUE. Submit the full version in my office by 7 pm this day.  Submit your written parts to www.turnitin.com by midnight this evening.  Be sure to meet both deadlines to avoid late penalties.

THE LESSON PLAN
Basic description of the assignment:  Your lesson plan will provide a detailed and creative project that you as a teacher could use in a high school or middle school.  Imagine that you will have roughly five classroom days to conduct your plan.  The specific content of the lesson is up to you, but you need to cover at least two of the subsections within your standard (e.g. 11.7.3 & 11.7.4, or 8.12.5 & 8.12.8).  Don’t try to do more than three subsections.  If done creatively and thoroughly, this activity will allow you to:


-gain experience in creating lesson plans


-apply theoretical insights and current historiographic knowledge 

to the classroom


-build a portfolio that you can show to potential employers

OUTLINE OF REQUIRED ELEMENTS FOR EACH LESSON PLAN
Note: Your plan should be a typed, single-spaced document.  All length requirements below refer to single-spaced pages. 

1. Overarching question and thesis for the lesson plan.  Devise a broad open-ended question that captures the main puzzle or issue driving your lesson plan.  An open-ended question is one that will require your students to use analysis and judgment to answer.  You can pose two broad questions instead of one, if necessary to cover all your topic.  Then, write a half-page paragraph that provides your own thesis (i.e. your own best answer to your big question).  In your paragraph, be sure to note the most significant opposing point of view to your thesis.  Explain briefly why you find that point of view inferior to your thesis.  For instance, if your lesson plan was covering the Great Depression, your thesis might be that Franklin Roosevelt’s New Deal was not as successful as most people think.  If so, your most significant opposing point of view would likely be that Roosevelt’s New Deal was a great success.  Feel free to ask me for help in creating your question and thesis or in identifying a good opposing view.

2. The materials needed.  List in detail all the images, documents, and supplementary materials (handouts, glossary lists, etc) that you will need.  You can assume that students will have a standard history textbook for their class.

3. Relation to current historical scholarship. In a half-page paragraph, explain how the lesson will bring current historical scholarship into the classroom.  Based on your secondary-source readings, what kinds of questions or findings are historians raising with regard to your topic?  Be as specific as possible in explaining what the secondary scholarship argues and how your lesson will use this research.  Refer to your topical book and to at least two other high-quality secondary sources.  (My feedback on your annotated bibliography will help you determine which secondary sources to use.)

4. Common knowledge and/or myths.  Write a half-page explaining what average Americans who have not taken a recent college history class would say about your topic.  Provide at least two specific examples from recent media or pop culture to support your analysis.  These examples could be from movies, TV shows, recent speeches by politicians, or elsewhere.  You should also conduct two informal interviews with ordinary people (not in a history class) to see what they think about your historical topic.  In addition to summarizing what you learn from these non-expert sources.  Explain how you can harness this common non-academic knowledge to help meet your big goals in the lesson plan.  If you find that this common knowledge is flawed or narrow in light of current historical scholarship, explain how your lesson will engage with that common knowledge/mythology while helping your students move beyond those flawed views.

5. Pedagogy and student skills.  Describe in outline or bullet form what kinds of skills this lesson will allow your students to develop.  These skills might include debating, reading primary sources, interpreting visual sources, and so on.  Don’t focus on historical topics here (e.g. don’t write something like this: “students will learn the causes of the Great Depression”).  Instead focus on more abstract thinking skills (e.g. “students will learn how to develop multicausal explanations for historical events.)

6. Description of how the lesson plan works in general.  Write a brief paragraph (3-5 sentences) explaining what you and your students will do in your lesson.  Save most details, however, for the next section.

7. Detailed, step-by-step description of what you and your students will do.  This should be a thorough and detailed section, and it should be several pages long.  The description should be detailed enough so that an outsider could read it and understand clearly what would happen in the classroom.  Imagine that you were leaving instructions for a substitute teacher to follow in your classroom.  When appropriate, refer to the specific sources that you will be including in part 10 of the plan..

8. Assessment.  Describe in detail how you will evaluate your students and assess what they have learned (1 or 2 paragraphs).  Be sure to include both formal and informal styles of assessment.

9. Bibliography.  Use the Chicago style to create a full bibliography, divided into two sections: one for primary sources and another for your secondary sources.  Include all websites.  See later in the syllabus for a summary of how to cite websites.

10. Supporting Materials.  Include here copies of all primary sources, images, glossaries, handouts, and any other materials that play a role in this lesson plan.  Give each source a number, ideally reflecting the order in which they appear in the lesson plan.  If you are using excerpts from long sources, be sure to indicate each passage that you will be using.  You should also include detailed examples of what kinds of conclusions students would be likely to draw from this lesson.  For instance, if you will have students analyze a set of images for how those images portray race and gender, make your own detailed list of all the ways in which those images portray race and gender.  This will be the biggest and most time-consuming part of the project!  You do not need to include copies of your secondary sources.

Other Instructions:

• Your lesson plan needs to have at least three distinct active-learning sections, should use at least two visual sources (map, photo, cartoon, etc), and must include at least one other non-traditional source (a song, a work of fiction, an autobiography, etc.). 

How You Will Be Evaluated:
1. Selection and Use of Primary Sources (This will be the most important 
set of criteria):
-Are your primary sources relevant to the standard?

-Do you provide sufficient context to allow students to understand these 
sources?

-Are your sources, including your visual and non-traditional sources, engaging and rich enough to stimulate student learning?

-Do you provide detailed examples of what your students can learn from each source?

2. Student Skills and Assessment

-How appropriate and detailed are your lesson’s three active learning components?

-How creative are your assessment methods?  Will they provide a useful measure of what students have learned?  Will completing the form assi

When your students work on your assignments, will they do more than just regurgitate facts?  Will the assignments instead help your students continue the learning process?

3. Clarity and Comprehensiveness

-Do you make a clear and creative connection between the lesson plan and 
current historical scholarship?

-Is the project free of typos, grammatical errors, and other distractions?  
Imagine that you are preparing this plan to show to a potential 
employer.  The plan should show your professionalism.

-Do you provide full bibliographic information for all secondary and 
primary sources using the Chicago style?

-Do you provide clear and full descriptions of what teachers and students will do in the project?

Grades on the lesson plan will be determined as follows:

A range

Excellent in all three areas.

B range

Strong in all three areas, or excellent in one or two areas 


but with room for improvement in others.

C range

Strong in one or two areas, but with major room for 



improvement in one or more areas.

D range

Major room for improvement in two or three areas.

F

Little engagement shown in the assignment.

HOW TO CITE AN INTERNET WEBSITE

Citations from the web should follow the same basic logic as ordinary citations, although with some added elements.  Begin with the author’s name, the document’s title, and the date of publication.  Then include the web address (URL) and the date you accessed the site.  If there is no publication date, simply list “n.d.”  Here are some examples:

Cal State L.A. Library, “Style Manuals and Writing Guides,” n.d. 
http://www.calstatela.edu/library/styleman.htm#chicago 
(accessed 8 September 2008).

Christopher Endy, faculty webpage, n.d. http://www.calstatela.edu/faculty/cendy/ (accessed 8 September 2008).

If you find a primary-source document on a website, give the title or a description of that document, followed by the name of the website.

“Letter from Leo Szilard to Matthew J. Connelly, August 17, 1945,” 
Truman Presidential Library and Museum, n.d. 
http://www.trumanlibrary.org/whistlestop/study_collections/bom
b/small/mb14a.htm (accessed 27 September 2004)

Ronald Reagan, “First Inaugural Address (January 20, 1981), Miller Center 
of Public Affairs, n.d. 
http://www.millercenter.virginia.edu/scripps/diglibrary/prezspeec
hes/reagan/rwr_1981_0120.html (accessed 27 September 2004).

THE ORAL PRESENTATION

You should prepare a fifteen minute presentation.  Make sure that you rehearse your presentation so that it does not take longer than fifteen minutes.  Your presentation will then be followed with roughly five minutes of audience questions and feedback.

What should you do in your presentation?

Part 1. Introductory Remarks to the Class (about 2 or 3 minutes, maximum)

a. Explain what elements of the standard you will develop in the overall 
lesson plan.

b. Explain the main idea that you would like your lesson to convey to 
students.

c. Offer a brief description of how the project works in general.  You do not 
need to detail every step, especially if you will be showing us some 
of the steps later in your presentation.  Just say enough so that the
rest of the class will be able to appreciate how Part 2 your 
presentation fits into your overall lesson plan.

Part 2. Experiment on the Class (about 12 to 13 minutes).  Find one part of 
your lesson plan that you would like to test on the class.  Use your 
creativity in this section.  You might use this time to:

a. introduce the class to a primary-source activity.  Visual sources are especially good because they don’t take much time to absorb.

b. divide the class into groups for some kind of activity.

c. start the class on a role-playing activity or debate or any other activity.

d. have the class intensively examine one or two primary sources in a 
guided activity.

*Since you only have 12-13 minutes, you might not have the time to finish your activity.  This is ok.  Just make sure that your 12-13 minutes give the class enough exposure so that they can offer helpful feedback on the overall lesson plan.

*Be sure to bring in enough copies of any handout that you will need for your activity. 

*If you need any special equipment, please contact me as soon as possible, and at least 48 hours in advance of your presentation, so that I can arrange for the equipment.  If you want to use video or music, make sure it’s short (4 minutes maximum).  Anything longer detracts from your own role in the presentation.

What should you do after your presentation?

Write a one-page (250 words) reflection on what you learned from your presentation.  What seemed to go well?  What could use improvement?  How will you change your lesson plan or your presentation style in the future?  This is an informal assignment, meaning that it will not be graded on spelling or grammar, just on ideas.  This reflective essay is due at the next class session after your presentation.  If you are presenting on the last class, this essay is due with the final assignment.  Feel free to submit your comments earlier (even via email) if you wish.  These comments will also form part of your oral presentation grade.

What should you do when you are not presenting?

1. Listen carefully and play along with any classroom activities.

2. Identify the strengths of the lesson plan.  What elements of the set-up, 
active learning element, or assessment seem creative and well-
constructed?  What elements will do a good job letting students 
understand the presenters’ standard?  What student skills will be 
developed with this lesson plan?

3. Identify areas where the lesson plan might be improved or modified.

4. Take notes for any ideas that might help your own lesson plans.

5. Offer your feedback in a constructive and collegial manner in the post-
presentation discussion.


HOW TO FIND PRIMARY SOURCES

1. Start with secondary sources.  Are there any images or primary documents reproduced there?  College textbooks are a great resource for this.

2. Look in the library.  Search for edited anthologies of primary sources (use keywords like “sources” and “reader” to find such collections.  Many college teachers assign primary-source readers or textbooks.  Some popular series include the Bedford Series in History and Culture and the Major Problems in American History series by Houghton Mifflin.  Or find the call number for your topic, head to that section of the library, and see what books catch your eye on the shelf.  Sometimes you can find an old book that is itself a great primary source.

3. Look on the web.  Visit teaching-oriented history websites (see my own “links” webpage for some examples).  Do a general search on www.google.com.  Hint: If you type “site:.edu” into Google, along with your search terms, Google will narrow your search to just educational (.edu) websites. 

**Be sure to keep bibliographic information for EVERYTHING.  You will need this information for the lesson plan.

What Makes a Good Primary Source for Classroom Use?  


When you find a primary source, ask yourself:

-Will this help students understand the topic and the lesson’s main thesis?

-What context information will students need to understand and interpret the source.  Remember that your students will have far less background knowledge than you.

-Is it too long to use in a classroom?  Some students in your class will likely be slow readers.  If necessary, can you excerpt the source without destroying its meaning?

-Can you find a way to use this source as part of your formal or informal assessment of student learning?


HOW TO INTERPRET PRIMARY SOURCES

1. Motives and Context: What kind of person was the author of this source?  Who was the intended audience for this source, and how might that audience have affected what the author chose to include or omit from the document?  What were the author’s likely motives in creating this source?  Think of both short-term and long-term motives.  What details in the source provide evidence of the author’s motives?

2. Argument or Point: What was the main idea that the author was trying to convey?  Imagine that the primary source has a thesis statement just like a college essay would.  Write down your version of that thesis statement in your notes.

3a. Assumptions and Worldview: What kinds of assumptions did the author make?  Did the author make assumptions about groups of people or about how one group relates to another group?  How would you describe the author’s overall outlook on the world (optimistic, pessimistic, nationalistic, racist, anti-racist, militaristic, religious, etc.)? 


3b. Evidence on Assumptions and Worldview: 


What specific passages or word choices provide evidence of these assumptions and worldview?

4. Primary Source Connections: How does this source relate to other primary sources that you have found?  Is it similar or different, and how?  Does this primary source seem more or less reliable when you compare it to other primary sources?

5. Secondary Source Connections: Does this primary source balance or contradict any general ideas or specific claims made by scholars in secondary sources?  Does it seem more or less reliable when you compare it to secondary-source scholarship?  Did the primary-source author leave any conspicuous silences and omissions in the source?  If so, how do those silences help reveal the author’s overall worldview or agenda?

Final Note: Remember that a primary source rarely offers a simple and objective depiction of its topic.  Also remember that your author might not have revealed all of his or her motives or thoughts in any single document.  Likewise, it is ok to draw conclusions from the primary source that might not have occurred to the author of that source.  Primary sources can reveal more about the views of its author than the author intended.
7

