Image and Identity in U.S. International Relations History

History 450
Spring 2006
Professor Chris Endy

Mondays 6:10 to 10:00 p.m.

Classroom: King Hall B4015

Instructor’s Office: King Hall C4076A

Office Phone: 323-343-2046

Email: cendy@calstatela.edu

Office Hours: Mon/Wed 2:15-4:15, and by appointment.

Instructor’s Web Page: http://www.calstatela.edu/faculty/cendy

This seminar will provide students with the opportunity to explore the history of U.S. international relations, with a special focus on the relationship between culture and power.  In the seminar’s first half, students will explore common readings relating to the role of images and identity in Americans’ relations with the wider world.  The second half of the seminar will focus on students’ individual research projects, which will use primary sources to contribute to the scholarly debates raised in our common readings.  In the process, students will also improve their skills in historical research, writing, discussion, and oral presentation.  Please note that our seminar’s definition of “international relations” will be a broad one, encompassing not just elite policymakers but also private citizens from all walks of life who in some way have engaged with the world outside the United States.


The major assignment for this class is the creation of a 15-20 page original research paper that sheds light on one or more of the following core class questions:


1. How useful is the “cultural model” for explaining the history of U.S. international relations?  How do cultural values relate to concerns with other motives such as national security or economic gain?


2. How, if at all, have American perceptions of specific foreign peoples or regions changed over time?  What accounts for this change?


3. To what extent can we talk about a single “American” view of the world?  In what ways have diverse Americans’ particular domestic identities or concerns shaped their views of the wider world? 


4. To what extent have specific groups of Americans, particularly disadvantaged groups, endorsed dominant ideologies about the United States’ place in the world?  To what extent have they resisted or created alternatives to these dominant ideologies?

Examples of specific paper topics that would address these questions:


• a comparison of American views of a foreign country or region in two different time periods.  For instance, how did Americans write about the place of Islam in Middle Eastern society in the 1920s and the 1970s?  Or, how did Americans represent Africa on film in the 1950s and the 1980s?


• an analysis of a specific group of Americans, such as an ethnic group or political organization, and that group’s views of a foreign people or international topic.  For instance, how did African Americans view Japanese imperialism in the 1930s, and what does this reveal about African American identities during this time?. 


• an analysis of the role of images and identity in official U.S. foreign policy, keeping in mind that the U.S. policymakers have historically been mostly wealthy Protestant white men whose sense of identity, as with minorities, also shaped their thoughts and actions.

Readings:

Michael H. Hunt, Ideology and U.S. Foreign Policy (New Haven: Yale 
University Press, 1987).

Various articles on Electronic Reserve through JFK Library.

Independent Primary-Source Research

Assignments and Grading: 

Class Participation: 15%

Reading Responses (four): 20% (5% each)

Paper Proposal: 2%

Outline Assignment: 2%

Two-Page Final Paper Samples (three): 12% (4% each)

Feedback on Writing Group’s Samples: 6% (2% each)

Oral Presentation: 5%

Final Paper (15-20 pages): 38%

• Students are also expected to have email access, including the ability to send and receive Microsoft Word attachments.  If you have any concerns with using this technology, please consult with me at the start of the quarter.

• We will use a “+/-” system: A (93-100), A- (90-92), B+ (87-89), B (83-86), B- (80-82), C+ (77-79), C (73-76), C- (70-72), D+ (67-69), D (60-66), F (0-59).  If you don’t understand the basis of the grade you received or if you disagree with the assessment, speak to the instructor—but only after letting twenty-four hours pass for you to absorb and reflect on the evaluation. 

Late Policy: Out of fairness to other students, late assignments will be penalized one whole grade (10% of their value) for each class session that they are late.  Assignments turned in after the start of class on the day they are due will be considered “slightly late” and penalized a half-grade.  NOTE: In case of a family or health emergency, special allowances may be made.  Please contact the instructor as soon as possible.  If you suspect that you might have a problem meeting a deadline, please see me beforehand so that we can make a special arrangement.  This is much better than simply missing class or skipping assignments without notification.

Plagiarism: Plagiarism refers to the use of another author’s words or ideas without acknowledgement of this use.  This includes copying from texts or webpages as well as submitting work done by somebody else.  Other forms of plagiarism include altering a few words or the sentence structure of someone else’s writing and presenting it as your own writing (that is, without quotation marks or footnotes).  Violators will receive at minimum a zero on the assignment and will be reported to University authorities.

••• CLASS SCHEDULE •••
27 March: Class Introduction

3 April: Understanding Ideology

Hunt, Ideology and U.S. Foreign Policy, read whole book

Reading Response One Due.  Reading responses may be typed or hand-written and should answer all of the questions provided the week before.  If you miss class, you can find the questions on my website.  Unlike most assignments in this class, these are not formal assignments and they will not be evaluated on spelling or grammar.  Focus instead on articulating creative ideas and showing evidence of your engagement with the reading.  A full paragraph or two should be sufficient for answering each question.
10 April: Subaltern Identities and Ideologies
Elizabeth McKillen, “Ethnicity, Class, and Wilsonian Internationalism 
Reconsidered: The Mexican-American and Irish-American Immigrant 
Left and U.S. Foreign Relations, 1914-1922,” Diplomatic History 25 
(Fall 2001): 553-87. [Academic Search Premier & E-Reserve]

Laura McEnaney, “He-Men and Christian Mothers: The America First 
Movement and the Gendered Meanings of Patriotism and Isolation,” 
Diplomatic History 18 (Winter 1994): 47-57. [Academic Search 
Premier & E-Reserve]

James H. Meriwether, “Ghana: African Independence, 1957-1958,” in 
Meriwether, Proudly We Can Be Africans: Black Americans and 
Africa, 1935-1961 (Chapel Hill: University of North Carolina Press, 
2002), 150-180. [E-Reserve]

Marcus Garvey Readings (2 pages) [Instructor’s Webpage & E-Reserve]
Reading Response Two Due


14 April (FRIDAY)

Paper Proposal Due over email.  The proposal should consist of 1) a one-paragraph description of your topic; 2) a carefully worded, open-ended research question; and 3) a list of possible primary sources that will help you answer this question.  Be sure to note how you will have access to those sources (e.g. what library or database?).  I will need to receive your proposal by 5pm on Friday.

17 April: Controversies over Culture and Causality

Andrew J. Rotter, “Christians, Muslims, and Hindus: Religion and U.S.-South 
Asian Relations, 1947-1954,” Diplomatic History 24 (Fall 2000): 593-
613. [Academic Search Premier & E-Reserve]

Robert Buzzanco, “Where’s the Beef?: Culture without Power in the Study of 
U.S. Foreign Relations,” Diplomatic History 24 (Fall 2000): 623-32. 
[Academic Search Premier & E-Reserve]
Melani McAlister, “‘Benevolent Supremacy’: The Biblical Epic at the Dawn of 
the American Century, 1947-1960,” in McAlister, Epic Encounters: 
Culture, Media and U.S. Interests in the Middle East, 1945-2000 
(Berkeley: University of California Press, 2001). 43-83. [E-Reserve]

Emily S. Rosenberg, “‘Foreign Affairs’ after World War II: Connecting Sexual 
and International Politics,” Diplomatic History 18 (Winter 1994): 59-
70. [Academic Search Premier and E-Reserve]

Reading Response Three Due

24 April: Consumerism and International History
Christopher Endy, “Pleasure with a Purpose: The Struggle to Create an Atlantic 
Community,” in Endy, Cold War Holidays: American Tourism in 
France (Chapel Hill: University of North Carolina Press, 2004), 100-
124. [E-Reserve]
Cynthia Enloe, “Carmen Miranda on My Mind: International Politics of the 
Banana,” in Enloe, Bananas, Beaches, and Bases: Making Feminist 
Sense of International (Berkeley: University of California Press, 
1990), 124-50. [E-Reserve]
Primary Source Readings TBA (about 10-15 pages) [E-Reserve]

Reading Response Four Due

Note: This week we will also establish our Writing Groups for future sessions.

1 May (and 2 May): Individual Meetings with the Professor

We will have no class this week, but sign up for an appointment with me for either the 1st or 2nd to discuss your research.  You should be prepared to talk about specific primary sources that you have already located.  At this meeting, we will also discuss what kinds of outside secondary sources to incorporate in the final paper.

4 May (THURSDAY) 

First Two-Page Sample Due.  Using primary sources, write two pages of your final paper.  These two pages should represent material for the body of your essay (not the intro or conclusion).  Once you have finished this two-page sample, email it to your Writing Group and to me by Thursday 5pm.  Please do not send more than two pages since this will create more work for your group.  If you need to go a little onto a third page to finish a paragraph, however, that is fine.

8 May: Writing Workshop, Round One

Writing Group Feedback Due.  Once your receive your Writing Group’s samples, print out their papers and provide detailed editorial comments in the margins of the paper.  Here you can focus on both historical content and writing style.  At the end, write 1-2 sentences explaining what you liked best in the paper and then 1-2 sentences offering suggestions for deepening or refining the author’s analysis. Be prepared in class to show me your comments, which are part of your overall grade.

Outline Assignment Due.  More information on the outline assignment appears later in the syllabus.

Student Presentations, Round One of Three
11 May (THURSDAY) 

Second Two-Page Sample Due.  Using different primary sources, write another two pages for the body of your final paper.  Like last week, email it to your Writing Group and to me by Thursday 5pm. 

15 May: Writing Workshop, Round Two

Writing Group Feedback Due.  Repeat the process from last week.
Student Presentations, Round Two of Three
18 May (THURSDAY)
Third Two-Page Sample Due (misc. 5).  Using different primary sources, write another two pages for the body of your final paper.  As before, email it to your Writing Group and to me by Thursday 5pm.

22 May: Writing Workshop, Round Three

Writing Group Feedback Due.  Repeat the process from the prior weeks.

Student Presentations, Round Three of Three
29 May: Memorial Day—NO CLASS

7 June (WED): Finals Week

Final Paper due in my office by 7:30 p.m. on the 7th


 ••• FINDING PRIMARY SOURCES •••

Newspapers: Start at the JFK Library webpage and then select “Finding Journals, newspapers, magazines.”  Important databases include the Los Angeles Times Historical Database, which offers full-text .pdf files for all years of the newspaper.  The library does not currently subscribe to the New York Times Historical Database, but you can use the New York Times print index (JFK reference AI21 N44) and then locate the articles on microfilm in the basement-level Periodicals Section.  For more recent time periods, search the Newsstand (Proquest) database through the library webpage.
Magazines: The Readers Guide Retro database is an important index of major U.S. magazines such as Time and National Geographic from 1890 to 1983.  Although this database is not full-text, you can find many of the magazines indexed there in the Periodicals Section of the library.  Other magazines will be on microfilm in the Periodicals Section.  For years after 1983, consult the print volumes of the Readers Guide to Periodical Literature, which are currently more reliable than the post-1983 electronic version of the database.  You will find the print volumes in the JFK Library reference section at A13 R4. 

Specialized Magazine Topics: Try the print volumes of the Reader’s Guide (see above) because they offer detailed subheadings for each country.  For instance, for travel descriptions of France in 1929, go to the 1929 volume and look under France—Travel.  These volumes are an excellent resource because they list numerous subheadings (women, politics, military, food, etc.) for each country.  These volumes are located in the JFK reference section at AI3.R4.

Movies: Try a keyword search on the Internet Movie Database (link on my faculty webpage).  See also the Film Review Index in the JFK reference section at Z5784.M9 F513 1986.
Government Sources on the Web: Scholarly groups and the State Department have posted on-line an extensive amount of U.S. policymaking documents.  Follow the links on my faculty webpage for guidance.  Some of the best online resources are the National Security Archives site and the FRUS (Foreign Relations of the United States) series.  The FRUS series contains extensive collections of executive branch documents.  Because of declassification restrictions, these volumes only exist through the late 1960s and early 1970s.

Government Sources in Print: Not all FRUS volumes are online, but JFK Library has a complete run of the series on the third floor, North wing, at the JX233 call numbers.  The U.S. Department of State Bulletin, in the library periodicals section, contains public speeches of U.S. leaders through the present day. 

Other Sources: The above ideas are by no means an exhaustive list of options for finding primary sources.  Check JFK Library’s catalog for published anthologies of primary sources.  Use the WorldCat database to search for holdings in other libraries.  You can than order materials via interlibrary loan or even visit those libraries (if they are local).  Use your creativity, and don’t hesitate to contact me for more specialized advice or to brainstorm ideas.

••• ANALYZING PRIMARY SOURCES •••

1. Motives and Context: What kind of person was the author of this source?  Who was the intended audience for this source?  What were the author’s likely motives in creating this source?  Think of both short-term and long-term motives.  What details in the source provide evidence of the author’s motives?

2. Argument or Point: What was the main idea that the author was trying to convey?  If you could imagine your source having a thesis statement, what would it be?

3a. Assumptions and Worldview: What kinds of assumptions did the author make?  Did the author make assumptions about groups of people or about how one group relates or ought to relate to another group?  How would you describe the author’s overall outlook on the world (optimistic, pessimistic, nationalistic, racist, anti-racist, militaristic, religious, etc.)?  

3b. Evidence on Assumptions and Worldview: What specific passages or word choices provide evidence of these assumptions and worldview?

4. Primary Source Connections: How does this source relate to other primary sources that you have found?  Is it similar or different, and how? 

5. Secondary Source Connections:  How does this source relate to secondary sources that you have read?  Does it complement or contradict any general ideas or specific claims made by other scholars, and how. 

*AVOID assuming that your source offers a simple and accurate depiction of its topic.  Also be careful not to assume that your author reveals all of his or her motives or thoughts in any single document.

••• INSTRUCTIONS FOR THE FINAL PAPER •••

Your final paper represents the major assignment for this course.  It should offer original research and insight into your specific chosen topic while at the same time showing how your research connects to the historiographic debates that we will read in our common class discussions.

• The paper needs to be 15-20 pages long (double-spaced, 12-point font, one-inch margins).

• The paper needs to use cite primary and secondary sources according to the Chicago Manual of Style.  For details on this format, consult http://www.calstatela.edu/library/styleman.htm.  You can use either endnotes or footnotes.

• The body of the paper needs to provide extensive primary-sources analysis.  A partial list of such sources include government documents, private correspondence, media reports, films, artwork, and fiction, so long as they come from the time period under study.  Memoirs from former participants, even if published after the fact, also count as primary sources.  Statistical data published after the fact, if not already incorporated into a piece of scholarship, also count as primary sources.

• The paper’s general outline should look like this:

1. Introduction (one page)

2. Historiographic context (about one to two pages). This section should briefly summarize the most relevant historiographic debates that we encountered in our common class readings and should make clear how your paper relates to the views of these historians.  For instance, does your thesis complement, contradict, or complicate existing scholarly views?

3. Your own primary source analysis (about twelve to sixteen pages)

4. Conclusion (about a half-page).  Offer a summary and an interesting final thought or eloquent ending.


••• THE OUTLINE ASSIGNMENT •••

For this assignment, envision your paper’s component sections (about 6 to 9 sections total).  Please write in full sentences and submit the outline as a typed, double-spaced document.

1. Introduction: Write a sentence describing your research question.  Remember that good research questions need to be open-ended in nature.  Then, if you already have a sense of your thesis, present it here, along with a concise summary of the primary sources that will allow you to support this thesis and answer the research question.  If you don’t yet have a thesis, explain how you hope that your primary sources will allow you to develop an argument that answers your research question.

2. Historiography: Write 3 or 4 sentences briefly explaining how your paper will connect to the questions and debates that have animated other scholars.  Will you reinforce or challenge an existing school of thought? 

3. Primary Source Analysis: Here you should divide the body of your essay into 3 to 6 sections.  For each section, write a complete sentence summarizing that section’s main point or topic.  As with the intro, you do not need to have a definite subthesis just yet, but you should have a clear topic for each section.

4. Conclusion: Write a sentence describing how you might end the essay.  You can either summarize your argument or end with an epilogue that suggestively broadens the relevance of your paper.  For instance, how might your argument relate to present-day concerns or to other historical topics?

••• ORAL PRESENTATION INSTRUCTIONS •••

Each student will make an informal five-minute presentation in one of our last three class sessions.  The difference between this presentation and a more formal presentation is that 1) you should not read your presentation but instead just use a bare-bones outline to talk us through your ideas; and 2) it’s ok to talk about the challenges you are facing in your research, rather than projecting an air of omniscient authority.  The basic goal of your presentation should be to educate the class on your research AND lay the groundwork for a post-presentation Q&A session that will help you develop your final paper.  Here is an outline of what the presentation should accomplish:


1. Briefly explain your topic.


2. Explain your working thesis or some of the various options you are considering for your thesis.


3. Talk us through one or two of your primary sources.  This could be a primary source that you find extremely fascinating and want to share with the rest of the class.  Alternatively, this could be a primary source that you find very puzzling and that you don’t yet know how to handle in your final paper.  Create a one-page hand-out that contains all or some of that primary source, and make enough copies of the hand-out for everyone in the class.


Each presentation will then lead to an informal Q&A session.

••• GENERAL TIPS ON WRITING •••

 (adapted from Michael Hunt)
Writing is a process, and no paper reaches perfection on the first try. Any kind of writing needs time for the ideas to take shape and for the exposition to gain polish.  Here are some suggestions:


1. Take a few minutes to figure out the assignment. What are you being asked to do? To resolve any uncertainties, talk with the professor. 


2. Prepare a rough draft. Don’t worry about perfection. Writing can be a way of trying ideas out. Strike out those that don’t work and concentrate on those that do. Identify relevant evidence to give depth to your argument. If at this stage you are having difficulty getting started, return to the assignment instructions or consult with the instructor. The most frequent cause for blockage at this point is the need for either a stronger grasp of what you are talking about or a willingness to take a stand (to have a personal reaction to an issue or topic, to ask hard questions about the materials, or to identify key concepts and seek relationships among them). 


3. Set the draft aside. Twenty-four hours (or at least overnight) will give you the fresh critical perspective needed to edit. If you don’t have much time, take whatever interval you can.  Even a few hours is better than rushing through the assignment in one sitting. 


4. Return to the draft for a careful editing. This can be the most pleasurable part of writing as you see an interpretation or argument emerge ever more sharply. Particularly difficult sections may require even more attention, perhaps even another visit after some time away.  Consider having a friend not in the class look over the draft for clarity, style, and grammar.  If that outside reader can understand your argument, chances are you have a compelling and clear essay.

 Here are some questions to keep in mind as you revise:


• Do you have a clear, descriptive, engaging title? The title is your first chance to communicate your intentions to your reader. Use it well. 


• Does your opening (or thesis) paragraph indicate clearly your paper’s direction?  Make sure that all the sentences making up the paragraph point the reader in the same general direction. If they don’t, the reader will be confused from the outset.  In early drafts the conclusion often offers the most precise version of your thesis. If so, move all or part of that draft conclusion to the front of the paper where it will serve you and your reader far better.  Make sure that your opening paragraph is clear and short. Long introductions eat up the limited space available to develop and support your argument.


• Are the supporting paragraphs tied together so that they make a connected argument? Give the transitions between paragraphs attention so that your argument does not degenerate into a series of separate mini-arguments. Each supporting paragraph should also begin with a topic sentence. This topic sentence, at the start of each paragraph, should announce the purpose of the paragraph and indicate how the paragraph fits into the overall argument of your essay.  Think of the topic sentence as a mini-thesis for each paragraph.

• Do the supporting paragraphs deploy evidence from class materials (e.g., names, events, statistics, points of view, or quotes) to support the argument? Evidence requires careful selection—only pick the best and most relevant examples.  Evidence also requires balance in quantity—enough to convince the reader but not so much that the reader is overwhelmed, bored or even distracted from the general point that you want to make.


• Does the concluding paragraph (usually relatively short) offer more than a simple repetition of the general argument? An intelligent reader will have already gotten your argument if it is well made. Instead of merely repeating yourself (and wasting valuable lines), use the conclusion to extend your argument, explore its significance, or view it from a fresh angle. What have you learned? Why is the major point made in the paper important to you? 


• Can you condense by making key points more concisely?  Words, phrases, and sentences that don’t serve your purpose take up valuable space. Remove whatever seems tangential or repetitious and make each line count.


• Did you proofread to catch any remaining errors or glitches, especially in grammar and spelling. Also look for the most common enemies of engaging style: passive voice verbs (which kill the action and obscure the actor), long quotations (which use space while silencing your own voice), and run-on or incomplete sentences (which disrupt your flow and make it hard for a reader to understand your ideas). The more polished and error-free a paper is, the more the reader can concentrate on your argument. If you have trouble finding errors, ask for help in proofreading.


• Have you read your writing aloud?  Imagine how it might sound to someone coming to the topic for the first time.  Each little improvement will make your argument more accessible. 

Tips to avoid common stylistic problems in history papers:

1. Avoid anonymous quotations.  Always identify the speaker or author and 
the basic context of a quotation you select.  This will help readers 
understand the significance of the words you are quoting.

BAD: Idealism thrived in 1898 as with the statement, “Our purpose is noble.”
GOOD: Idealism thrived in 1898.  As President McKinley wrote in his diary, 
“Our purpose is noble.”

2. Use the past tense when writing about past events or statements.  

BAD: In his diary, President McKinley writes that “our purpose is noble.”  

GOOD: In his diary, President McKinley wrote that “our purpose is noble.

3. Avoid passive voice sentences because they obscure the real person or thing 
doing the action.  History is about people or forces doing things, so 
you want your sentences to show who or what is making things 
happen.

BAD: The movement was accused of being Communist.
GOOD: The Los Angeles Times accused the movement of being Communist.
BAD: By 1942 the unemployment problem was solved. 
GOOD: By 1942 the new war industries had helped solve the unemployment 
problem.
Final Note: Learning to write with power and beauty depends on constant practice and critical feedback. Do not expect to become a good writer in one single effort.  And do not let ego and a reluctance to ask questions stand in the way of listening to criticism and figuring out how to respond to it.  Most important, don’t let feedback on your paper become a referendum on you as a person.
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