CSULA Rubric 1 Alternate Scoring Rubric for writing (based on a former ENGL 101 rubric).
The goal of this classis to provide students with written communication skills needed for success at CSULA. Based on a review of our program conducted in concert with the composition faculty, we have identified five main student learning outcomes for writing that support this goal:

I. Purpose, focus, and development 

II. Organization and structure

III. Sentence-level clarity, complexity, and precision

IV. Grammar, usage, and mechanics
V. Use of source material
For each primary trait category, essays will be scored on a four-point scale, as follows:

I. Purpose, focus, and development

4. Effective. The essay has a clear and narrowly focused thesis or purpose, which it persuasively develops though appropriate use of well-chosen examples and/or evidence drawn from a variety of sources. The writer demonstrates clear engagement with and understanding of source material used. Logic is strong. Essay places the argument within a clearly defined rhetorical context; writer demonstrates some understanding of what has been said on the topic and situates him/herself accordingly.

3. Adequate. The essay has a clear thesis or purpose developed through supporting evidence and/or examples, but it may not be consistently persuasive or effective. The writer may not fully develop details or choose appropriate evidence, or evidence may come from a narrow range of sources or over-rely on personal experience. The writer is engaged with but may occasionally misread or misrepresent source material. There may be some gaps in logic, and the writer may not fully understand the rhetorical context for his/her argument.

2.  Inadequate. The thesis or purpose may be unclear or inadequately supported. Examples or evidence may be insufficient in detail or depth to support the writer's purpose or chosen from a restricted range of sources. The essay may exhibit major gaps in logic, and the writer may seriously misread or misunderstand source material. Writer demonstrates little or no sense of rhetorical context.

1. Poor. The essay has no identifiable thesis or pattern of development.

II. Organization and structure

4. Effective. Essay structure enhances the author's purpose and guides the reader smoothly through the essay. Paragraphs are arranged in logical and effective order, and each has a clear purpose, making use of either topic sentences or other appropriate organizing patterns. Paragraphs are cohesive and internally consistent.

3. Adequate. The organization is adequate, though it may be somewhat formulaic or inconsistent. Paragraph arrangement generally makes sense, though paragraphs may not be arranged in the most rhetorically effective manner; paragraphs are generally cohesive, though they may occasionally lose focus or contain some inessential elements.

2. Inadequate. A generally consistent and loosely followed structure may be discernable, but it may not necessarily be appropriate or effective. Or, parts of the text may evidence an intended pattern of organization, but the text as a whole lacks a coherent structure. Coherence within paragraphs may not hold. 

1. Poor. There may be elements of an introduction and a conclusion, but as a whole the text evidences no discernable pattern of organization, either within or between paragraphs.
III. Sentence-level clarity, complexity, and precision

4. Effective. The essay is effective at the sentence level. The style and voice are lively and engaging. The sentence flow is smooth; the essay makes effective use of transition and appropriately employs a variety of sentence patterns and clause structures. The writer demonstrates some skill in manipulating syntactic elements such as complex and compound sentences, coordinate and subordinate clauses, noun, verb, adjective, and prepositional phrases. Diction is appropriate and word choice generally descriptive and precise.

3 
Adequate. The essay is adequate at the sentence level. Some sophisticated sentence structures are used, and though sentence construction may become convoluted at times, the writer's meaning is generally clear. Transitions are generally present, but may not always be effectively employed. There may be some ineffectively choppy structuring, limited use of subordination, simple vocabulary, or imprecise word choice, but these features do not significantly interfere with the coherence of the argument. The writer may occasionally lose control of tone or struggle with discourse conventions, but generally maintains a consistent voice.

2 
Inadequate. The essay is inadequate at the sentence level. Sentence style may be monotonous, relying on only a few simple sentence constructions. Transitions may be limited. The flow may be choppy and/or the syntax so convoluted that meaning becomes difficult to discern, and word choice may be repetitive and/or overly vague. The writer struggles to maintain an appropriate academic voice.

1. Poor. At the level of the sentence, the writing is extremely simple, making the essay ineffective.

IV. Grammar, usage, and mechanics

4. Effective. The essay effectively follows conventions of grammar, usage, and mechanics. There are few errors, and the writer demonstrates mastery of key conventions such as sentence boundaries, subject-verb agreement, apostrophes, etc. Conventions of punctuation and capitalization are followed, and spelling is accurate. If conventions are violated for stylistic effect, they are rhetorically successful. The essay appears carefully edited and proofread.

3. Adequate. The essay adequately follows conventions of grammar, usage, and mechanics, though the writer may not have full control or understanding of the minutiae of edited English. Although some errors will be evident, they are not serious or frequent enough to obscure meaning. Punctuation is generally effective, though there may be some inconsistencies or errors with more difficult constructions. 

2. Inadequate. The essay inadequately follows conventions of grammar, usage, and mechanics. Errors (comma splices, fragments, agreement, spelling, etc.) are serious or frequent enough to obscure meaning or interrupt reading.

1. Poor. The essay demonstrates little understanding of English syntax and/or the conventions of edited English, making the essay incoherent.

V. Use of source material

4. Effective. The essay uses sources effectively to support or illustrate its points. Quotes, paraphrases, and summaries are integrated smoothly and used effectively to illustrate the writer's point. The writer's own points are clearly distinguished from that of the sources. Sources are documented correctly through parenthetical in-text citations and a works-cited page formatted to MLA or APA standards. 

3. Adequate. The essay uses sources adequately, but may not exhibit full control over their use. The text might occasionally use quotes or extended paraphrases in lieu of making a point, take the reader away from the writer's arguments, or inadequately introduce or attribute a few quotations. A few sources may not be accurately documented, but in general the in-text citation and the works-cited page are constructed properly. 

2. Inadequate. The essay demonstrate some understanding of sources but uses them poorly. There is an attempt to integrate the sources, but many quotations may seem to be dropped into the essay without introduction or transition. Quotes and paraphrases may be consistently strung together without an apparent organizing purpose. Several sources may be improperly documented; several quotations may be inadequately introduced. There may be numerous errors in the works-cited page and in the in-text parenthetical citations. 

1. Poor. Source material may not be used at all or may be so poorly integrated and attributed that the text indicates little or no understanding of the process of using and documenting source material.

