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CSULA Integrated Academic Advisement:  A Proposal and Strategic Plan

Preamble
The results of research in higher education since the 1980s has increasingly converged toward a consensus that university education is most effective in preparing graduates for the future and creating lifelong learners when it is integrative, transformative, and systematically assessed.
  For example, the 2007 Report from the National Leadership Council for Liberal Education and America’s Promise put it this way:  liberal education for the twenty-first century is not a “selected set of disciplines,” but it is a “set of resources for all aspects of life:  work, citizenship, and personal fulfillment.”
  And other research concludes that the importance of these values in higher education cuts across the diversities of ethnicity, class, gender, and first-generation status.

However, it has also become clear that not only must these principles be embedded in an institution’s learning outcomes, curricula, support programs, and budget priorities, but the institutional structures essential to their delivery to students must also seamlessly work together.  As the authors of Learning Reconsidered asserted, in order to deliver this kind of education to its students, “every aspect of the student experience must be examined and a new configuration of learning processes and outcomes created.  All of the resources of the campus must be brought to bear on the student’s learning process and learning must be reconsidered.”

Comprehensive Academic Advising Program

A natural place to begin the work necessary to ensure that students are guided to an understanding of an institution’s commitment to integrative and transformational learning is through the advisement they receive.  Advisement, broadly conceived, continually orients students throughout their academic careers, and it places them in the best position to utilize the personal and institutional resources essential for them to excel.  Ideally, this advisement begins with the first contacts a potential student receives—through personal, printed, or electronic means—continues throughout their tenure at the institution, and even maintains connections throughout a lifetime by way of alumni relations.  Nonetheless, a key focus of advisement rests on the shared responsibility of university and student to ensure the successful and timely completion of an academic program.

Although such a mission is important at all times, it has become particularly pressing given the economic shortages currently experienced by the CSU system and the challenges confronting CSULA as it works to raise its mandated six-year graduation rates from 31% to 44% by 2016.  Given that the majority of students at CSULA are first generation, low income students, strong advisement is of paramount importance.

According to the Office of Institutional Research, 55.3% of first-time freshmen at CSULA in 2008 were from families in which neither parent attended college.  Of these first-generation college students, over two-thirds (68%) were from families where neither parent graduated from high school.  Students whose families have no college experiences are often unprepared to navigate the university, make academic decisions, and balance multiple responsibilities.  Research indicates that first-generation college students benefit greatly from the assistance of counselors, advisors, and faculty who regularly and intentionally reach out to them for support, advice, and encouragement.  When counselors and faculty reach out to students, especially first generation students, and assist them academically, socially and personally it enables them to feel that someone cares about them, and exerts a powerful impact on their retention and graduation.
 

A more robust advising system that includes hiring more professional staff for the University Academic Advising Center and in the colleges would serve as a critical foundation for student success.  These professionals would be available to counsel and advise students on developmental and life management issues and encourage “teachable moments” that are especially important for first generation students, who often need additional encouragement to be engaged and more actively involved in their education.
  Students would then be in a much better position to be able to focus on advice from faculty regarding academic progress, their majors, and preparation for graduate or professional school.

Opportunity also exists to enlist academic advising partners throughout the campus to further strengthen advising services.  The Beacon Advising Program at South Texas College has experienced considerable success in improving retention, grades, and completion rates of students who received case-management services in advising.  Beginning with twenty-one certified case-managers from the Office of Counseling and Advising serving First-Time-In-College (FTIC) students, the program expanded to serve all students at South Texas.  More than 300 staff and faculty members were trained in case-management services to assist in the delivery of these services.

Among the recommendations for Latina/o student success noted in “Latina/o College Success: A Realizable Goal” is a recommendation for a “one-stop-shop” where low-income, first-generation students can get the help they need to navigate successfully through college. Among the services recommended in such a center are:

· Transfer student experience program to assist students with the transition from community college to the university.

· Financial assistance via applying for financial aid and both short-term and long-term financial planning.

· Assistance in identifying where and how to get tutoring.

· Counseling and advising to minimize errors and lost time in degree completion.

· Academic planning.

CSULA needs to strengthen academic advising by providing such services.  If all new incoming students were required to attend and participate in “first year programs,” they would benefit from the intentional and intrusive advising essential to their educational success.

Finally, the “Report of the WASC Visiting Team Capacity and Preparatory Review” specifically identified advisement as an area of major concern and gave the major recommendation that 

CSULA develop and implement an effective comprehensive advisement system that is transparent, user-friendly, well coordinated and organized, accessible and timely, and consistent across all departments and colleges. Based on the feedback from students and meetings with various staff in academic advising areas, a comprehensive advising system with clear goals to achieve measurable outcomes with the highest quality of service to students is essential and necessary at CSULA.

The visiting team also noted specific areas of concern and concluded that

significant work is needed in further delineating the advisement system across the University and clearly establishing benchmarks, using CAS and other standards, to refine the roles and responsibilities of all advisors, including the faculty in colleges and departments. There is a greater need for coordinating the processes with all academic units involved in the advisement process for increased consistency in advising and timely service to students who need face-to-face contact across advising areas. Technology can be used to improve the delivery of advisement services and systems (road maps, online degree audit) and tracking systems with clear assessment measures to determine effectiveness and student satisfaction.

Some important progress has been made in enhancing advisement at CSULA.  The WASC CPR Review cited the creation of a more rigorous Introduction to Higher Education course, pre- and post-test assessment for student placement, and the establishment of learning communities for remedial students (projected for higher achieving students in 2009-10).  The report also positively noted
· new delivery models of academic advisement (centrally/colleges and departments),

· an early warning system,

· learning communities, and

· a more centralized and focused delivery of advisement.

Nonetheless, the evidence makes clear that CSULA needs a comprehensive, integrated, and adequately funded advisement plan for its students.  Without such a plan and a concerted effort to implement it, CSULA will continue to lag behind its peer institutions in admission rates, retention rates, and graduation rates.

Definition of Academic Advising
Although universities define and deliver advisement in many ways, most agree with the principles enunciated in the preamble of the National Academic Advising Association’s (NACADA) “Concept of Academic Advising” that

Academic advising is integral to fulfilling the teaching and learning mission of higher education.  Through academic advising, students learn to become members of their higher education community, to think critically about their roles and responsibilities as students, and to prepare to be educated citizens of a democratic society and a global community.  Academic advising engages students beyond their own world views, while acknowledging their individual characteristics, values, and motivations as they enter, move through, and exit the institution.  Regardless of the diversity of our institutions, our students, our advisors, and our organizational structures, academic advising has three components: curriculum (what advising deals with), pedagogy (how advising does what it does), and student learning outcomes (the result of academic advising).

Standards for Academic Advising


To ensure that their institution does not simply aspire to this commitment, but measures its commitment through the application of professional standards, many universities use the standards for advisement established by the Council for the Advancement of Standards in Higher Education.  As the Council states,
Academic advising is a crucial component of all students’ experiences in higher education.  Within this context, students can find meaning in their lives, make significant decisions about the future, be supported to achieve to their maximum potential, and access all that higher education has to offer.  When practiced with competence and dedication, academic advising can enhance retention rates.  In an age often characterized by impersonality and detachment, academic advising provides a vital personal connection that students need.

The Standards and Guidelines comprise the following key principles:

Part 1. MISSION

The institution must have a clearly written mission statement pertaining to academic advising that must include program goals and expectations of advisors and advisees.

Part 2. PROGRAM

The formal education of students, consisting of the curriculum and the co-curriculum, must promote student learning and development outcomes that are purposeful and holistic and that prepare students for satisfying and productive lifestyles, work, and civic participation.

Part 3. LEADERSHIP

Because effective and ethical leadership is essential to the success of all organizations . . . 
Part 4. HUMAN RESOURCES

Academic Advising Programs (AAP) must be staffed adequately by individuals qualified to accomplish the mission and goals.

Part 5. ETHICS

Persons involved in the delivery of Academic Advising Programs (AAP) must adhere to the highest principles of ethical behavior.

Part 6. LEGAL RESPONSIBILITIES

Academic Advising Programs (AAP) staff members must be knowledgeable about and responsive to laws and regulations that relate to their respective responsibilities and that may pose legal obligations, limitations, or ramifications for the institution as a whole.

Part 7. EQUITY and ACCESS

Academic Advising Programs (AAP) must be provided on a fair, equitable, and nondiscriminatory basis in accordance with institutional policies and with all applicable state/provincial and federal statutes and regulations.

Part 8. DIVERSITY

Within the context of each institution's unique mission, diversity enriches the community and enhances the collegiate experience for all; therefore, Academic Advising Programs (AAP) must create and nurture environments that are welcoming to and bring together persons of diverse backgrounds.

Part 9. ORGANIZATION and MANAGEMENT

To promote student learning and development outcomes, Academic Advising Programs (AAP) must be structured purposefully and managed effectively to achieve stated goals.
Part 10. CAMPUS and EXTERNAL RELATIONS

Academic Advising Programs (AAP) must reach out to relevant individuals, campus offices, and external agencies .
Part 11. FINANCIAL RESOURCES

Academic Advising Programs (AAP) must have adequate funding to accomplish their mission and goals.
Part 12. TECHNOLOGY

Academic Advising Programs (AAP) must have adequate technology to support their mission.

Part 13. FACILITIES and EQUIPMENT

Academic Advising Programs (AAP) must have adequate, accessible, suitably located facilities and equipment to support their mission and goals.
Part 14. ASSESSMENT and EVALUATION

Academic Advising Programs (AAP) must establish systematic plans and processes to meet internal and external accountability expectations with regard to program as well as student learning and development outcomes.

Organizational Models for Academic Advising
Three organizational models dominate academic advising in higher education:
· Centralized: where professional and faculty advisors are housed in one academic or administrative unit; 

· Decentralized: where professional or faculty advisors are located in their respective academic departments;

· Shared: where some advisors meet with students in a central administrative unit (i.e., an advising center), while others advise students in the academic department of their major discipline. 

According to the Sixth National Survey on Academic Advising conducted in 2003 by ACT (Habley, 2004), more institutions use a shared model of delivering advising services (55%) than use centralized (32%) or decentralized (14%) structures. This distribution is similar to that found in 1997 when the Fifth National Survey was conducted.

Although surveys reveal that in the right circumstances any of the models can prove effective, the final “determining factor in the success of any model is whether there is a good fit between the model and the institution, faculty, [and] students . . . . The right organizational structure for advising” must be “so well integrated that it meshes seamlessly with other institutional characteristics, yet it is so clearly defined that advisors and students know how to effectively operate within the system.”

Who does what in the complex and integrated mission of academic advising?  The WASC CPR Review noted a lack of coordination between academic and student support services, noting that 

“Coordinated efforts and communication within and across units (specifically, Student Affairs and Academic Affairs) will contribute significantly to improved services and greater quality in serving the diverse needs of students at CSULA.  Staff commented on the lack of information/data from student surveys conducted by the campus and relevant to student satisfaction.  Reports should be generated on student use and satisfaction within each of the major student support services areas.  Clearly defined unit goals and the establishment of working groups across areas with a focus on measurable outcomes will allow for greater coordination of services, streamlined processes, and minimized bureaucracy.  Annual reports and updates on improvements and enhancements of services should be shared broadly with students, faculty, and staff to inform the University community on overall efforts by student support services and to improve communication across the campus.
 
The following chart proposes a model for integrating the academic and student services essential to advising the whole student, lays out the chronological sequence of activities involved in a comprehensive advising model, and identifies the parties best suited to address each.  Advisement tasks are divided into five categories:  recruitment; admission, records, and finance; orientation; degree advisement and retention; and post graduate planning.  The responsible parties include:  administration, faculty, staff, students, and other.  A 1° indicates primary responsibility, 2° essential support, and 3° supplemental support.

	Academic Advisement Organizational Plan

	 
	Academic/Student Affairs
	Faculty
	Staff 
	Student
	Other

	A. Recruitment
	 
	 
	 
	 
	 

	A1. Eaglefest (Pre-Admission)
	1°
	2°
	2°
	1°
	parents

	A2. VIP Day (Admitted)
	1°
	2°
	2°
	1°
	parents

	A3. Respond to prospective student phone/email inquires 
	1°
	1°
	1°
	 
	 

	A4. Campus Tours
	1°
	 
	2°
	 
	 

	A5. Data Entry
	 
	 
	1°
	 
	 

	B.  Admission, Records & Finance
	
	
	
	
	

	B1. Application and Admission
	1°
	2°
	1°
	1°
	parents

	B2. Records
	1°
	
	1°
	1°
	

	B3. Student Aid and Finance
	1°
	
	1°
	1°
	parents

	C. Orientation
	 
	 
	 
	 
	 

	C1. Registration
	1°
	3°
	2°
	1°
	

	C2. Freshmen (Mandatory)
	1°
	2°
	3°
	2°
	 

	C3. Transfer (Voluntary)
	1°
	2°
	3°
	2°
	 

	C4. Introduction to Higher Education Classes
	1°
	1°
	 
	2°
	 

	C5. Campus Tours
	1°
	3°
	2°
	1°
	 

	C6. Data Entry
	 
	 
	1°
	 
	 

	D. Degree Advisement & Retention
	 
	 
	 
	 
	 

	D1. Developing Study Skills and Time Management Techniques
	1°
	2°
	 
	1°
	parents

	D2. Lower G.E. Advisement
	1°
	2°
	2°
	 
	 

	D3. University Requirements 
	1°
	2°
	2°
	 
	 

	D4. Major Program Selection/Change
	 
	1°
	 
	1°
	 

	D5. Course Planning
	 
	1°
	 
	1°
	 

	D6. Course Substitutions
	 
	1°
	3°
	1°
	 

	D7. Academic Probation
	1°
	 
	2°
	1°
	 

	D8. Reinstatement
	3°
	2°
	3°
	1°
	 

	D9. Maintain and Process Student Files
	 
	 
	1°
	 
	 

	D10. Grad Application
	 
	 
	 
	1°
	 

	D11. Advisement Reports
	 
	 
	1°
	 
	 

	D12. Grad Checks
	 
	2°
	1°
	 
	 

	D13. Maintain Advisement Appointment Calendar
	 
	 
	1°
	 
	 

	D14. Maintain and Update Webpages
	 
	2°
	1°
	 
	 

	D15. Maintain and Update Roadmaps
	 
	2°
	1°
	 
	 

	D16. Social Activities
	1°
	1°
	1°
	1°
	 

	D17. Data Entry
	 
	 
	1°
	 
	 

	E. Post Graduate Planning
	 
	 
	 
	 
	 

	E1. Career Selection and Preparation
	3°
	2°
	 
	1°
	 

	E2. Graduate/Professional School Selection and Preparation
	 
	2°
	3°
	1°
	 

	E3. Letters of Recommendation 
	 
	1°
	3°
	2°
	 

	E4. Data Entry
	 
	 
	1°
	 
	 


The diagram below proposes a shared model of advisement, identifies the organizational relationship of the major entities in the university that would share responsibility for providing academic advising to students, and summarizes the roles and responsibilities of those individuals that would provide most of the advising: faculty, student services professionals and administrative staff.




University Advisement Council (UAC)

If approved by the Academic Senate, the University Advisement Council would replace the Academic Advisement Subcommittee and would serve as a forum for representatives from academic affairs, student affairs, colleges, departments and other campus entities that provide academic advising services to students.  Its mission would be to consider and make recommendations for promoting the improvement, coordination, alignment and assessment of advisement services provided to students.  Such recommendations may be made directly to areas that provide advisement services, to individuals responsible for coordinating or supporting advisement or to the Senate on matters that involve creation or modification of faculty policy.

University and College Professional Staff Advisors
The professional staff (who would be classified as SSPs) would have counseling skills to provide guidance and advisement to students individually and in groups. Such guidance would encompass academic, career, and personal concerns.  Understanding the principles of student development, these advisors would facilitate the transition of students to the University and assist them with complex situations. Maintaining strong communication with departments across campus, they would coordinate information and assistance needed to resolve problems. Advising skills necessary for these positions include:

· Discussing the major/options and career options/graduate programs within the discipline.  

· Assisting the student to develop a plan for meeting their major requirements in a timely manner. 

· Reviewing the students’ selection of classes to ensure courses are appropriate for their declared major/option.  

· Providing information regarding GE, University requirements, policies & procedures.  

· Helping the student plan appropriate steps to correct academic difficulties.  

· Assessing student academic progress toward degree completion, 

· Understanding the ADVIP and completing a graduation check for the student.

· Referring students to appropriate campus resources.

Professional staff advisors are required to provide appropriate advisement for students. These include the advisors in the University Academic Advisement Center (UAAC), the staff advisors in various colleges, schools, departments, and programs, and the counselors in EOP. They have the primary responsibility for advising all students on General Education (GE) and on all policies and procedures related to GE and University requirements.  Assigning these responsibilities to the staff advisors provides department faculty advisors a greater opportunity to focus on major degree requirements including options, course selection, course substitutions and progress toward the degree as well as career and post baccalaureate educational optional.  The UAAC would continue to provide GE advisement and other related services for all undergraduate students and specifically for those students who have not declared a major or are preparing to major in fields in which the department has determined that lower-division GE advisement should be provided by the UAAC, such as nursing and the elementary education programs.

The College professional staff advisors facilitate the advisement activities at the college and departmental level.  They consult and advise faculty on advisement issues.  They play a role in the establishment and ongoing advisement of designated learning communities.  The College professional staff advisors assist students when departmental offices, faculty, or staff are unavailable.  They act as a supplemental academic resource by having university forms, academic major information, and other general handouts available for students.  In most colleges the professional staff advisors are responsible for their majors who are on academic probation or who have been academically disqualified. 

Department Faculty Advisors
Department faculty advise major/minor students on different program and career options, work with students to establish their major degree completion plan, and make recommendations on GE petitions and major course substitutions.  The Department Faculty advisors serve as the primary campus resource for answering student, faculty and staff questions regarding policies, procedures and general information on major, minor and graduation requirements.

The faculty advisors have the expertise and primary responsibility of advising their majors, yet they still maintain familiarity with the GE program and related University policies to address those questions when they arise. They discuss and answer questions about their major/options, careers in their field, and graduate education. They advise continuing or transfer students by reading their ADVIP in GET.  They are knowledgeable about general education requirements, university policies and procedures, as well as course substitutions, the use of xfers, the major roadmap to graduation. They ensure that the students’ selection of classes is appropriate, assist students’ academic progress toward graduation, and complete a grad check which includes students’ GE, major and University requirements.  The faculty advisors counsel students who may have academic difficulties and understand the campus resources available to students for proper referral.

Administrative Staff

Advisement administrative staff would assist students in understanding and applying academic

rules and regulations and addressing general inquiries about the major or minor in their unit.  They understand and assist students in complying with University requirements, policies & procedures, for example, if students should take specific GE courses for their major (i.e., Psychology majors should take Math 102 for GE - Block A4).  They assist students in completing departmental or university forms or refer students to the appropriate campus entity.  The staff advisors are responsible for data entry and processing tasks for graduation checks and any GE course substitutions or authorized student exceptions, as well as maintenance of advising bulletin boards, handouts, websites, etc.  They are advocates for students and are able to identify key personnel on campus if they have questions that they cannot answer.

Funding, Staffing, and Other Support
The university allocation of funding, staffing, and technical support for the enhancement of student success must be made to serve the function of academic success and not the administrative entity that has historically received that funding.  The budget process must identify all academic and academic-related advisement activities taking place on campus and allocate human and fiscal resources with the sole purpose of leading the university to greater integration and coordination of these activities and focusing them more directly on the support of the supporting academic advising plan.
Faculty must be actively engaged in advising, which should be explicitly identified as constituting a specified portion of their professional duties and which should be a significant part of their professional evaluation.  At Cal State L.A., full-time faculty members have nine SETUs per year to support non-instructional activities. Faculty could reasonably be expected to dedicate roughly one-third of these compensated units to advising (with the remaining hours divided between curriculum development, service and research), which would produce roughly two-three  hours per week per faculty member for advisement (beyond the four hours of instructionally mandated office hours for a typical full-time teaching load).

Based on a university-wide formula (that would, for example, take into account # of majors, # of faculty, # of programs), College Deans would determine which academic departments would be awarded assigned time for a primary undergraduate advisement coordinator and a primary graduate advisement coordinator, each of whom would ensure consistency in advising, bring student recognition to advisors, and mentor and encourage advising by faculty who excel at academic advising.  (For a model of such a formula, see Appendix).

Based on the needs defined by the comprehensive Academic Advising Program (AAP), adequate staffing of the UAAC, schools, and departments by qualified SSPs and administrative staff must be budgeted and implemented in the Strategic Plan for Academic Advising at CSULA.  Many of these resources already exist on campus, but they need to be realigned and reassigned to meet the needs of the new, integrative initiative.  A reasonable timeline for making up any deficit should be defined and followed.  Only with this level of institutional commitment can the goals of this proposal be realized.

Strategic Goals and Objectives
1. Adopt the National Academic Advising Association’s (NACADA) “Concept of Academic Advising” as part of the CSULA Mission.

2. Adopt the Standards and Guidelines for Advising of the Council for the Advancement of Standards in Higher Education (CAS).

3. Create a comprehensive Academic Advising Program (AAP) that facilitates an integrative, transformative, and systematically assessed education for all CSULA students.

4. Establish an organizational model for the Academic Advising Program (AAP).

5. Fund, staff, and support the activities of the Academic Advising Program (AAP) with the resources necessary to accomplish its mission and achieve the standards of items 1 and 2 above.
6. Explicitly define and reward academic advising as a specified portion of a faculty member’s professional duties and ensure that their performance counts as a significant part of their professional evaluation.

Academic Advising Strategic Plan, 2010-2015
	Rank
	Goals
	Resources
	Persons Responsible
	Timeline
	Primary Objectives

	1
	Adopt NACADA definition of Academic Advising as part of CSULA Mission
	VPAA, VPSA, & RAC (jointly)
	VPAA; VPSA; Senate
	Fall 2010
	Establish the centrality of academic advisement to the university mission.

	2
	Adopt CASHE Standards and Guidelines for Academic Advising
	VPAA, VPSA, & RAC (jointly)
	VPAA; VPSA; Senate
	Fall 2010
	Ensure that standards of quality will be used to assess advisement at CSULA.

	3
	Create a comprehensive Academic Advising Program (AAP)
	VPAA, VPSA, & RAC (jointly)
	VPAA; VPSA; Faculty; Staff
	Fall 2010-Spring 2011
	Establish expectations and accountability for academic advisement.

	4
	Establish an organizational model for the AAP
	VPAA, VPSA, & RAC (jointly)
	VPAA; VPSA; Faculty; Staff
	Fall 2010-Spring 2011
	Establish integrated, “silo-proof” structures to deliver the AAP.

	5
	Adequately fund, staff, and support the AAP
	VPAA, VPSA, & RAC (jointly)
	VPAA; VPSA
	1st phase: 2010-12

2d phase:  2012-14

3d phase:  21014-15
	Ensure the capability to deliver the AAP with distinction.

	6
	Define and reward faculty advisement responsibilities
	VPAA, VPSA, & RAC (jointly)
	VPAA; Senate
	Fall 2010-Fall 2011
	Train, empower, and reward faculty to value academic advisement.

	7
	Hire professional SSPs with earned degrees and relevant experience
	VPAA, VPSA, & RAC (jointly)
	VPAA; VPSA
	1st phase: 2010-12

2d phase:  2012-14

3d phase:  21014-15
	Ensure that qualified professionals meet the advisement needs of our students.
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	GOAL 1:  Adopt the National Academic Advising Association’s (NACADA) “Concept of Academic Advising” as part of the CSULA Mission.



	Objective 1:  Establish the centrality of academic advisement to the university mission.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  Ensure that CSULA shares with its peer institutions the meanings of academic advising.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	


	GOAL 2:  Adopt the Standards and Guidelines for Advising of the Council for the Advancement of Standards in Higher Education (CAS).



	Objective 1:  Ensure that CSULA measures its performance against the standards established by CAS.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  Ensure that CSULA measures its performance against the performance of its peer institutions.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	


	GOAL 3:  Create a comprehensive Academic Advising Program (AAP) that facilitates an integrative, transformative, and systematically assessed education for all CSULA students.



	Objective 1:  Define the mission and objectives of Academic Advising at CSULA.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  Establish expectations and accountability for the personnel responsible for academic advisement.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  


	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	


	GOAL 4:  Establish an organizational model for the Academic Advising Program (AAP).



	Objective 1:  Abolish institutional silos that prevent the integrated planning, funding, and delivery of academic advising.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  Determine who does what in the complex and integrated mission of academic advising.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  


	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	


	GOAL 5:  Fund, staff, and support the activities of the Academic Advising Program (AAP) with the resources necessary to accomplish the mission and achieve the standards of NACADA and CAS.


	Objective 1:  Achieve student to advisor ratio of 40:1 by 2015.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  Ensure that each student has available 2 advisement sessions of 30 minutes each every term in residence by 2015.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  Reallocate resources in the university to make the funding of the AAP a first-order priority.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  Hire SSPIIIs



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	


	GOAL 6:  Explicitly define and reward academic advising as a specified portion of a faculty member’s professional duties and ensure that their performance counts as a significant part of their professional evaluation.



	Objective 1:  Clarify the responsibilities of faculty in academic advisement.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  Acknowledge faculty for excellence in academic advisement with Outstanding Advisor of the Year awards.



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  


	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	


	GOAL 7:  


	Objective 1:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  


	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  
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	Objective 1:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 2:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 3:  


	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	

	Objective 4:  



	Responsible parties
	Resources
	Contexts
	Outcomes
	Due date
	Status

	
	
	
	
	
	


APPENDIX
	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	K
	L
	M
	N
	0
	P
	Q
	R

	 
	 
	B*3
	B*8*11
	C*0.33
	D*0.33
	 
	 
	 
	1*0.5*I
	F-J
	IF((SUM(K/88)*3)>0,0,ABS(SUM(K/88)*3))
	IF(G>100,4,0)*3
	IF(H>50,4,0)*3
	SUM L:N
	 
	 
	 


	A
	B
	C
	D
	E
	F
	G
	H
	I
	J
	K
	L
	M
	N
	0

	DEPARTMENTS
	FT Faculty Headcount 09-10
	Dept. SETUs/qtr
	Dept. SET hrs/qtr
	Dept. advisement SETUs/qtr
	Dept. advisement SET hrs/qtr *assets*
	# Majors              (Fall 08)
	Dept. advisement SET hrs/qtr *costs*
	Dept. advisement SET hrs/qtr *balance*
	Dept. advisement SETUs/*annual balance due*
	Undergrad. Coordinator     annual
	Grad. Coordinator    annual
	Advisement assigned time     09-10  (formula)
	Adjustments     09-10
	Advisement Allocation      09-10             (final)

	 
	 
	 
	 
	 
	 
	Ugrad
	Grad
	Total
	 
	 
	 
	 
	 
	 

	Anth/AAAS
	7.5
	22.5
	660.00
	7.43
	217.80
	71
	83
	154
	77.00
	140.80
	0.00
	0.00
	12.00
	12

	Biol
	16.5
	49.5
	1452.00
	16.34
	479.16
	620
	98
	718
	359.00
	120.16
	0.00
	12.00
	12.00
	24

	Chem
	16
	48
	1408.00
	15.84
	464.64
	255
	50
	305
	152.50
	312.14
	0.00
	12.00
	0.00
	12

	CHS
	8
	24
	704.00
	7.92
	232.32
	34
	23
	57
	28.50
	203.82
	0.00
	0.00
	0.00
	0

	Geog
	6.5
	19.5
	572.00
	6.44
	188.76
	23
	36
	59
	29.50
	159.26
	0.00
	0.00
	0.00
	0

	Geol
	4.5
	13.5
	396.00
	4.46
	130.68
	17
	23
	40
	20.00
	110.68
	0.00
	0.00
	0.00
	0

	Hist/SS
	13.5
	40.5
	1188.00
	13.37
	392.04
	266
	93
	359
	179.50
	212.54
	0.00
	12.00
	12.00
	24

	LAS
	0
	0
	0.00
	0.00
	0.00
	24
	38
	62
	31.00
	-31.00
	1.06
	0.00
	0.00
	1

	Math
	21
	63
	1848.00
	20.79
	609.84
	197
	64
	261
	130.50
	479.34
	0.00
	12.00
	12.00
	24

	NATSCI
	0
	0
	0.00
	0.00
	0.00
	19
	0
	19
	9.50
	-9.50
	0.32
	0.00
	 
	0

	PAS
	3
	9
	264.00
	2.97
	87.12
	7
	0
	7
	3.50
	83.62
	0.00
	0.00
	 
	0

	Phys
	7
	21
	616.00
	6.93
	203.28
	39
	15
	54
	27.00
	176.28
	0.00
	0.00
	0.00
	0

	Pols
	11
	33
	968.00
	10.89
	319.44
	254
	127
	381
	190.50
	128.94
	0.00
	12.00
	12.00
	24

	Psy
	19.5
	58.5
	1716.00
	19.31
	566.28
	954
	114
	1068
	534.00
	32.28
	0.00
	12.00
	12.00
	24

	Soc
	15
	45
	1320.00
	14.85
	435.60
	448
	77
	525
	262.50
	173.10
	0.00
	12.00
	12.00
	24

	TOTALS
	149
	447
	13112.00
	147.51
	4326.96
	3228
	841
	4069
	2034.50
	2292.46
	1.38
	84.00
	84.00
	169

	Definitions:
	1. FT Faculty Headcount = (tenure-track(1.0) + FERP(.5) - new hires)
	 
	 
	
	
	
	
	
	
	
	
	
	
	

	 
	2. Advisement SETU = 0.33
	
	
	
	
	
	
	
	
	
	
	

	 
	3. Advisement session = 0.5 hrs; 1/quarter
	 
	 
	
	
	
	
	
	
	
	
	
	
	

	 
	4. Individual Faculty Workloads/Quarter--Current
	 
	 
	 
	 
	
	
	
	
	
	
	
	
	

	 
	 
	FT FACULTY (12/15th rule)
	Teaching
	SETUs
	Totals
	
	
	
	
	
	
	
	
	

	 
	 
	% load
	80
	20
	100
	
	
	
	
	
	
	
	
	

	 
	 
	Units
	12
	3
	15
	
	
	
	
	
	
	
	
	

	 
	 
	hours/wk
	32
	8
	40
	
	
	
	
	
	
	
	
	

	 
	 
	hours/qtr (11 wks)
	352
	88
	440
	
	
	
	
	
	
	
	
	

	 
	5. Undergraduate student coordinator:  4 units/100 students/quarter
	 
	 
	 
	
	
	
	
	
	
	
	
	
	

	 
	6. Graduate student coordinator:  4 units/50 students/quarter
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